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Resumen 

 

El propósito de esta investigación acción fue examinar el impacto de la enseñanza de 

estrategias de comunicación a través de talleres de aprendizaje basado en tareas para 

mejorar la fluidez en inglés de los estudiantes de la Universidad Nacional de Manizales. Los 

participantes cursaron esta materia como parte de los requisitos para egresar de sus 

diferentes carreras. La falta de fluidez se constató como el principal problema de los 

participantes durante la etapa de diagnóstico. También se identificó que no tenían 

estrategias para hacer frente a sus limitaciones y que tenían un interés particular en los 

problemas del mundo real. Como resultado, durante la etapa de acción se diseñaron e 

implementaron seis talleres de aprendizaje basado en tareas relacionados con el ámbito 

académico y laboral. Posteriormente, los datos analizados durante la etapa de evaluación 

surgieron a partir de cuatro instrumentos de recolección de datos: transcripciones de los 

estudiantes, formulario de autoevaluación del estudiante, formulario de observador no 

participante y observación del docente. Los hallazgos y conclusiones del estudio sugirieron 

que los estudiantes mejoraron su fluidez al usar activamente algunas estrategias de 

comunicación o su articulación para realizar tareas complejas durante los talleres de de 

aprendizaje basado en tareas. 

 

Palabras clave: aprendizaje basado en tareas, competencia oral, estrategias 

compensatorias, estrategias comunicativas, fluidez. 
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Abstract 

 

The purpose of the present action research was to examine the impact of teaching 

communication strategies through Task-based learning workshops to enhance the fluency 

of English students at Universidad Nacional from the city of Manizales. The participants 

studied this class as part of the requirements for graduating from their different majors. Lack 

of fluency was confirmed as the main issue of the participants during the diagnostic stage. 

It was also identified that they did not have strategies to cope with their limitations and that 

they had a particular interest in real-world topics. As a result, six TBL workshops related to 

academic and job environments were designed and implemented during the action stage. 

Subsequently, the data analyzed during the evaluation stage arose from four data-gathering 

instruments: students’ transcripts, student’s self-assessment form, non-participant observer 

form and, teacher’s journal. The findings and conclusions from the study suggested that 

students improved their fluency by actively using some communication strategies or 

articulation of them to carry out complex tasks during TBL workshops.   

 

 

 

Keywords: communication strategies, compensatory strategies, oral proficiency, 

fluency, task-based learning. 
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Introduction 

 

 

There is an existing need to communicate in English, globalization has played a crucial role 

in our society and has established a high bar for students around the globe who need to be 

proficient-speaking wise- to succeed in different conversational settings and challenges. The 

importance of learning English in Colombia has increased during the last decades as 

explained by Cárdenas & Miranda (2014) “As many other non-English-speaking countries 

around the globe, Colombia has, in recent years, strengthened the efforts to foster English 

language learning among its population” (p. 140). To meet this growing necessity, 

universities require students of any major to have a certain proficiency in the English 

language. This research project was conducted at Universidad Nacional in Manizales, 

Colombia with six English students that belonged to the different majors that the university 

offers. 

After a diagnostic stage, it was found that the students participating in this study could not 

express themselves fluently in the foreign language. As expressed by Savaşçı (2014), 

“While the students may participate in the class in other skills such as reading, writing and 

listening, they behave much more unwillingly when it comes to speaking in a second 

language” (p. 2682). By analyzing the teacher’s journal, it was evident that student’s 

unwillingness to speak in English, created minimum interaction between students in the L2, 

and when they had to inevitably participate in speaking activities they often made long 

pauses, thought deeply before speaking, hesitated, and made up new words when trying to 

say something; they also stopped participating not because of lack of interest but because 

of lack of the communication skills to do it. A pre-test was also applied and the results 

supported the premise of their speaking ability being weak. Their lack of proficiency and 

fluency was confirmed, when the students answered a survey where they expressed their 

frustration because they felt that they were not able to express themselves fully and had to 

use the dictionary many times, translators or rely on the use of “Spanglish”. On this matter, 

using the mix of Spanish and English, as discussed by Rodríguez & Parafita (2012), “Is a 

way for the students to deal with complex linguistic and ethnic identity issues creatively” (p. 
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440). All of these aspects explained, support the need to conduct this study and emphasize 

fluency as the most urgent need that the participants have.  

To help these students with their needs, the goal of this research is to take advantage of the 

qualities of communication strategies and the features of Task-based Learning (TBL) to 

enhance their fluency. This methodology was chosen by analyzing the students, their age, 

their interests, and the stage of life where they are currently at. By taking into account the 

aspects mentioned above, it was clear that these particular students would greatly benefit 

from learning English with real-world tasks. With the implementation of TBL, students could 

have the opportunity to interact with useful content that could be applied to the possible 

scenarios they might encounter during their academic journey and in future job 

opportunities. When the main problem of the students was visible and the methodology that 

best suited them was chosen, the research questions emerged. The research question that 

arose is: What is revealed about communication strategies for speaking through the 

implementation of TBL concerning fluency of University students in the public context? 

This study was carried out by using the Action research methodology premises which 

allowed to observe, reflect, plan and implement, to then begin the cycle again. In the 

planning step, after following the first two, six TBL workshops related to academic and work-

related topics with a focus on fluency were applied. The workshops were examined by using 

four instruments. The first one was students’ transcripts, the second one was student’s self-

assessment, the third one was a non-participant observer form and the last one was the 

teacher’s journal. To finish the intervention, students took a post-test that was used to 

contrast their performance and measure their results.  

After the action stage, it was necessary to analyze the data from the implementation of the 

workshops. During this evaluation stage, each workshop was analyzed according to the 

categories that emerged. Then a general analysis happened, to identify the events that were 

present the most during all the workshops. Additionally, the pre-test and post-test 

classifications were compared and analyzed. This thorough analysis led to concrete findings 

and conclusions that showed that students improved their fluency with the use of 

communication strategies through TBL workshops. 

 

 

 



1 

 

1 

CHAPTER I. RESEARCH PROBLEM 

1.1 Rationale 

The contributions of this study are related to its impact on different academic populations. 

As a teacher-researcher, data and findings gathered are of extreme value since they become 

essential for assessing and witnessing the progress of learners. Additionally, it helps educators 

to make constant balances regarding the strategies, techniques, and resources that impact more 

positively a student's learning process.  Finally, the data and findings become crucial to discover 

new possibilities and strategies to enhance the learner's experience with the acquisition of English 

proficiency. 

Nowadays, it is common to live in a language learning and teaching world where 

personalized paths are implemented and evaluated to better suit the students’ interests, needs, 

and expectations. It is pertinent to mention, for instance, the contributions of Personalized 

Language Learning (PLL), as a “popular approach to precision language education that plays an 

increasingly essential role in effective language education to meet diverse learner needs and 

expectations” (Chen et al., 2021, p. 205). This is why, the role of the current language teacher 

and researcher must be one in which strategies are planned, applied, implemented, and assessed 

in such a way that the constant observation procedures and feedback optimize the processes in 

which the ultimate gain happens for the students. This requires an open mind on the teacher’s 

part, free of possible bias, and a spirit of constant learning for both parties, teacher, and students. 

This study contributes to the academic setting of the participants and in general to higher 

education institutions that share similar language learning processes, since the findings can 

provide elements for analysis, restructuring of syllabi and academic programs. Language 

programs in the region have traditionally given a scope and sequence structure that can be 

adapted by language teachers according to their ideas for a better implementation. However, it is 

necessary to recognize that students in these kinds of institutions need to use the language with 

a primary communicative goal to succeed in the current globalized world. This is what the 

academic authorities highlight as the main purpose for the teaching and learning of the foreign 

language in Colombia. 

This study seeks to contribute to the Master’s Program in English Didactics, and 

specifically to the research group Researchers in English Didactics (REDI) in the research line: 
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development of EFL skills, due to the findings concerning the crucial need for a deeper 

understanding of fluency for current language learning programs, not only from a curricular 

perspective but also from the implementation in classes, follow up and personalization of the 

teaching strategies to make the communicative approach a more tangible reality in the classroom.  

In addition, it would be extremely important to continue researching on this topic for 

educational settings like the one portrayed in this study, since the context does not necessarily 

allow learners to use the foreign language outside the classroom, but as citizens of the world, 

there are more opportunities every day to practice and interact in English. As a consequence, the 

use of real-life tasks in TBL provides the context for the students to envision themselves in these 

kinds of situations and give them the necessary tools to cope with this. As Nation (1991) states, 

learners with these characteristics must be exposed to tasks to develop their fluency and move 

them on the knowledge of the language to make effective use of it. 

1.2. Context of the research, setting, and statement of the 

problem 

1.2.1 Description of the context of research   

The Universidad Nacional de Colombia is the most recognized institution that offers higher 

education in the country. According to a study conducted by QS Quacquarelli Symonds, this 

university has been ranked as the 1st best public university in Colombia and # 258 in the world’s 

list of best universities according to reliable analysis provided (Portfolio Magazine, 2021). It has 

a big academic reputation, possesses high demand of students each semester and it is also 

recognized by its numerous recognitions, accreditation processes, research, and academic 

production nationwide. 

The Universidad Nacional de Colombia, offers education of high quality in different 

campus: Amazonía, Bogotá, Caribe, Manizales, Medellín, Orinoquía, Palmira and Tumaco. 

(UNAL Manizales, 2021). This study was carried out in the Campus Manizales, which is located 

in the Andean Region of Colombia, more specifically in the “Coffee Region”. The student 

population in this campus is varied, being Manizales and Caldas the region that makes up the 

majority of students who attend, followed by an important representation of students from other 

departments (states): Nariño, Tolima, Valle del Cauca, Putumayo, Risaralda, among others. 

(Georreferenciación & Dirección Académica sede Manizales, 2021). This varied population brings 

an intercultural richness that allows interaction with different perspectives, backgrounds, ideas, 
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and points of view. On the other hand, it brings a heterogeneous academic background that many 

times become challenging for both professors and students regarding the foreign language 

teaching and learning acquisition processes. 

In Campus Manizales, the main departments that promote the study of English as a 

Foreign Language (EFL) are the Dirección Académica (DAMA) and the language center. Both 

have different emphases on their work and are in charge of different processes. The DAMA has 

a current project where teachers support the curriculum and instruction in the different academic 

programs, offer teacher training programs in pedagogical strategies and online tools for teaching 

English. Also, tutoring sessions are offered and preparation for the national test Saber Pro. The 

Centro de Idiomas is in charge of assigning students into courses of four different levels. Each 

level must be completed in an academic semester and the completion and approval of the fourth 

course is a requirement for graduation. 

The syllabi for the English courses that currently are followed by professors and students 

are suggested and adapted from the one created by the Dirección Nacional de Pregrados in the 

Campus Bogotá. The syllabi used nowadays in Campus Manizales dates from 2008 and as 

mentioned, can be adapted by every professor. Its goal is to “develop communicative competence 

with an emphasis on reading comprehension” (English Course Syllabi, 2008, p. 3). The content 

of the syllabi is divided into units with suggested topics for listening, speaking, and reading skills. 

It also suggests topics for the grammar and vocabulary for each unit. Another challenge can be 

stated at this point since the current syllabi do not necessarily reflect the actual needs of the 

students or prepare them with authentic tasks that could develop the communicative competence 

necessary for the changing and globalized world of today. 

The staff is highly qualified, with most of them having international work experience and 

holding Master and Doctorate degrees. This particular group of professors has dedicated extra 

time to be updated in technological tools for teaching English, in Blended and online Models for 

education, among other pedagogical and didactic tools to better serve the academic needs of the 

students and to use the resources, modern and technological facilities provided by the university. 

1.3 Statement of the problem 

When beginning the process of learning English, a common perception that students have 

is that listening and speaking are the most difficult skills to develop. This specific population had 

the same belief and their main issue was noticeable after reflecting on the teacher’s journal. It 
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was evidenced that the observations focused more on students’ difficulty to find the right words 

to express orally and produce coherent and complete statements in the foreign language. Another 

relevant aspect that was identified during these reflections was that these learners had several 

opinions they wanted to share with the class, but they were not able to do so. 

By examining the needs analysis survey that students submitted, it was a fact that several 

students reported that they would like to perform better orally, but they did not have the fluency 

to do it. Students described that speaking was extremely difficult for them because of the lack of 

vocabulary understanding, pronunciation constraints, and absence of confidence, and scarcity of 

practicing opportunities. All of the aspects aforementioned are indicators of the necessity that 

these participants have to be involved in activities where they can thrive, learn useful vocabulary, 

increase their courage to speak without having perfect pronunciation, and be immersed in safe 

environments where they can practice speaking English without feeling judged.  

The interview with the headteacher confirmed the main problems found in the other two 

instruments and showed that this group of students need to access the L2 in such a way that they 

can perform effectively in a variety of life situations. Students have expressed to the headteacher 

that there are several opportunities that the University grants, such as short academic trips, 

exchange programs, and scholarships but their lack of English proficiency and speaking 

confidence prevents them from applying. The teacher’s journal, the headteacher´s interview, and 

students’ observations support the need to conduct this study and to emphasize fluency as the 

most urgent need of the participants, taking into account their current oral level, their needs, and 

the future academic opportunities.  

1.4 Research Questions and Objectives 

1.4.1 Research Question 

What is revealed about communication strategies for speaking through the implementation 

of TBL concerning fluency of University students in the public context? 

1.4.2 Pedagogical Objectives 

1.4.2.1 General Objective  

✔ To enhance student’s fluency with the use of communication strategies through TBL 

implementations related to meaningful academic situations 
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1.4.2.2 Specific Objectives 

✔ To familiarize the learner with communication strategies that can be employed to 

enhance their fluency. 

✔ To expand students’ vocabulary inventory to use in their oral productions 

✔ To promote appropriate grammar use inside real-world tasks by students 

1.4.3 Research Objectives 

1.4.3.1 General Objective 

✔ To analyze what is revealed about communication strategies for speaking through the 

implementation of TBL concerning students’ fluency. 

1.4.3.2 Specific Objectives 

✔ To measure student’s use of communication strategies to improve their fluency 

✔ To examine the use of specific vocabulary and grammar during TBL implementations.  

✔ To analyze students’ articulation of various communication strategies to carry out tasks. 
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CHAPTER II. LITERATURE REVIEW 

2.1 Theoretical Framework 

Due to the great need that exists for making students develop the speaking ability to be 

able to communicate effectively in the modern world, and the lack of linguistic tools they have, it 

becomes important to find strategies to meet those needs. Based on that need, this study explains 

how TBL can provide meaningful ways for university students to practice speaking so that they 

can have a successful experience when they face their academic goals. To achieve that, it 

becomes essential to learn more about communication strategies, students’ fluency, and TBL. 

2.1.1 Communication strategies 

Brown (2000) relates communication strategies to the “employment of verbal or nonverbal 

mechanisms for the productive communication of information” (p.126). As stated, along with TBL, 

communication strategies are part of the support necessary for the participants to be able to 

communicate more effectively and fluently since their initial assessment confirmed that there is 

room for improvement in this aspect, additionally, because the context does not provide sufficient 

real-life opportunities for interaction with native speakers (Dörnyei, 1995). This same author states 

that “Instruction could include the specific teaching of communication strategies, which involve 

various verbal and nonverbal means of dealing with difficulties and breakdowns that occur in 

everyday communication” (p.55), which is the road taken with the participants in this action 

research: To implement strategies that help them structure better their speech and express better 

orally. According to Sukirlan (2014) “When attempting to communicate a message to listeners, a 

speaker may have to struggle to find appropriate expressions and grammatical constructions to 

compensate for gaps between what he/she intends to express and the available linguistic 

resources” (p. 2033). This is what direct observation from both the author of this study and the 

non-participating observer teacher found as one of the main issues that these students face when 

communicating in the foreign language.  

These communication strategies gain more importance when they become “elements of 

an overall strategic competence” (Brown, 2000, p. 127), as students who acquire and use them 
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become more competent in their ongoing oral communication process in the foreign language. It 

is expected, then, that the participants in this study benefit from the use of relevant strategies like 

these. In the implementation stage of this study, there is a wide explanation of the communication 

strategies used in this study as well as the findings after this application. (Brown, 1995, p.58) 

adapted Dörnyei´s work and categorizes these strategies as follows:  

Table 1 

Avoidance Strategies and Compensatory Strategies adapted from Brown (2000) 

Communication strategy category Name of strategy 

 

Avoidance  

 

Message abandonment 

Topic avoidance 

 

  

Compensatory Strategies Circumlocution 

 Approximation 

 Use of all-purpose words 

 Word-coinage  

Prefabricated patterns 

Use of nonlinguistic means 

Literal translation 

Foreignizing 

Code-switching 

Appeal for help 

Stalling or Time-gaining Strategies 

 

 This study is based on the communication strategies described above by (Dörnyei, 1995 

as cited in Brown, 2000) since they may be more familiar to the students, “follow traditional 

conceptualizations” (p.58), focus on positive outcomes, seem to be encouraging for promotion of 

the speaking competence and become more applicable to the context of this research. The 

communicative strategies implemented in this study were carefully selected taking into account 

their effectiveness for promoting higher communicative levels, “they offer elective designs for 

speakers to do their unique open objective by controlling accessible language, accordingly 
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repaying some way or another for their semantic inadequacies'' (Dörnyei, 1995, p. 57). Others 

were not considered because they implied L1 or on translation, which is not the focus of the class 

instruction. Also, the avoidance strategies were not selected since the goal of the implementation 

was to foster the effective use of the L2. In conclusion, the communicative strategies chosen for 

this study are the following Compensatory Strategies suggested by Dörnyei (1995) and adapted 

by Brown (2000). The strategies are appeal for help, prefabricated patterns, stalling or time-

gaining strategies, circumlocution, approximation, and non-linguistic signals. 

In the next construct, a deeper point of view on the compensatory strategies selected is 

presented to give a wider panorama of these particular communicative strategies. 

2.1.1.1 Compensatory strategies  

Compensatory strategies, also known as “Achievement Strategies” (Namaziandost & 

Imani, 2020), let the learner use them as a fixed system to deal with a particular problem. Brown 

(2000) argues that compensatory strategies involve “compensation for missing knowledge” 

(p.139). Students traditionally use diverse strategies to “compensate” somehow for their lack of 

fluency, sometimes through the use of survival strategies like the invention of new words (most 

times based or created from similar ones or ending of words from the L1), or as a last resource 

recurring to the L1 use or even with a long period of anxious silence. The compensatory strategies 

stated by different authors as a category of the communicative strategies Brown (2000) and 

Dörnyei (1995) explain that they can be efficient tools to help students increase their learning 

resources to be more proficient in their speaking skills. These compensatory strategies become 

“lifesavers” and at the same time, when used more frequently, can be tools that can boost the 

student’s fluency. 

Instruction in EFL classes can be more directed to develop one communicative skill than 

the others (Namaziandost & Imani, 2020). Some syllabi are based on communicative approaches 

and the development of the four communicative skills (reading, writing, listening, and speaking), 

however, the instruction can reveal that this is not necessarily the reality and that students end 

up having less speaking performance at the end of a course. However, for this particular context, 

the need, emphasis, expectation, and desire is that all students can develop a higher competence 

in their speaking ability which is also an institutional guideline. For this reason, the compensatory 

strategies selected are crucial to help develop the communicative ability of students. 

  As mentioned in the previous construct, the compensatory strategies that were selected 
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for this research are Appeal for help, prefabricated patterns, stalling or time-gaining strategies, 

circumlocution, approximation, and use of non-linguistic signals. All of them are considered 

achievement or compensatory strategies as they offer alternative plans for the speakers to carry 

out their original communicative goal by manipulating available language, thus compensating 

somehow for their linguistic deficiencies (Dörnyei, 1995). However, there is a distinction to be 

made with the strategy: stalling or time-gaining strategies, since they are functionally different 

from the strategies mentioned above because they are used more to “gain time and to keep the 

communication channel open at times of difficulty” (Dörnyei, 1995, p. 57). However, it is kept in 

the list of these compensatory strategies as done in Brown´s adaptation. The following Table 2 

presents the strategies selected in more detail with examples provided: 

Table 2 

Communication strategies selected for this study adapted from Brown (2000) 

Compensatory strategies Description and examples 

 

Circumlocution 

 

 

 

Approximation  

 

 

 

Prefabricated patterns  

 

 

 

 

 

Use of nonlinguistic means 

 

 

Appeal for help 

 

 

Describing or exemplifying the target object 

or action (e.g., the thing you open bottles 

with for corkscrew) 

 

Using an alternative term +that expresses 

the meaning of the target lexical item as 

closely as possible (e.g., ship for sailboat). 

 

Using memorized stock phrases, usually for 

"survival" purposes (e.g., Where is the 

__________ or Comment allez -vous,? 

where the morphological components are not 

known to the learner. 

 

Mime, gesture, facial expression, or sound 

imitation.  

 

Turning to the conversation partner for help 

either directly (e.g., What do you call . . . ?)  
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Stalling or Time-gaining Strategies 

or indirectly (e.g., rising intonation, pause, 

eye contact, puzzled expression). 

 

Use of fillers/hesitation devices or gambits to 

fill pauses and to 

gain time to think (e.g., well, now let me see, 

as a matter of fact). 

  

 

2.1.2 Speaking skills/ communication skills 

For a long time, some authors concentrated on the communicative use of language by 

learners, more than on other aspects of speaking a foreign language such as intonation or 

pronunciation, especially in class situations where there is  “a reason for speaking, to listeners, in 

context” (Brown et al., 1983, p. ix). This demonstrates that the purpose of communication has 

been evolving in the teaching and learning processes for foreign languages, focusing on how the 

learners will interact and how the resources and strategies used during lessons expose them to 

real-life situations. In the curriculum of Universidad Nacional de Colombia, there is an emphasis 

on the need of developing the communicative competence of students, which validates the need 

to continue fostering communication skills during the English classes.  

The contexts that are presented to students during foreign language classes with a TBL 

emphasis, provide real-life situations to develop their speaking skills, also enriching their learning 

by having an immediate application in their academic lives. These factors encourage students 

towards learning the language since there is a tangible goal to reach. Liao (2009) presents 

different ideas regarding why students get discouraged and do not advance in their proficiency 

levels for their speaking skills. According to Liao, in previous years the methodology to teach 

English was teacher-centered with an emphasis on reading or writing. Grammar and isolated 

vocabulary were crucial for the teachers in their lessons and there was no relevant importance 

given to the development of the speaking skills (Liao, 2009, p.11). Similarly, in the Colombian 

context, especially in public schools, where the majority of Universidad Nacional students come 

from, base their curriculum and/or instruction on these aspects, more than on the development of 

the communicative competence of students. As a consequence, the statements from this author 
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can support the need to continue focusing instruction on the improvement of the students' 

speaking skills of English. Liao (2009) also mentions that “most of the teaching activities are of 

the traditional modes, such as reading the dialogue, reciting texts, doing translation, and the 

materials chosen for the students are non-authentic. Usually, students feel deadly bored instead 

of appreciating them and accepting them” (p.11). These statements validate the need to 

incorporate TBL for the improvement of students' communicative competence since they provide 

the most appropriate and updated instruction that increases motivation towards the learning 

activities. 

Finally, it is crucial to state that speaking skills are interrelated to the other communicative 

skills (reading, writing, and listening). (Harmer, 1991, as cited in Liao, 2009) highlights that “one 

skill cannot be performed without another. It is impossible to speak in a conversation if you do not 

listen as well, and people seldom write without reading” (p. 52). Then, it can be said that all skills 

are connected and help enhance each other. As mentioned by Su (2007) “In the language learning 

process, listening, speaking, reading, and writing should be treated as integrated,  

interdependent, and inseparable elements of language” (p.29). Keeping this in mind, it is crucial 

to integrate skills by planning activities and lessons, as explained by Oxford (2001) where 

“students have the benefit of practicing all the language skills in an integrated, natural, 

communicative way, even if one skill is the main focus” (p. 3). The present study is focused on 

speaking, which is categorized as productive skills alongside writing skills. Therefore, as 

mentioned by Golkova & Hubackova (2014) “speaking and writing are in reciprocal relationship” 

(p. 478). The correlation between the productive skills consists of the complexity of syntax and 

grammar regarding the density found in writing and speaking (MacArthur et al., 2008). Due to the 

connection between speaking and writing an integration of skills needs to happen. Dorendorf 

(2021) suggests that “When language skills are integrated learners are able to engage more fully, 

as they would outside of the class” (p.20). Keeping this in mind, this study presents tasks in which 

all communicative skills relate to provide this support and help students improve on their speaking 

as the primary goal and expecting also to positively impact the other remaining skills. 

2.1.2.1 Fluency 

Fluency refers to the ability to produce the spoken language (Wang, 2014) which is not an 

easy task for many foreign language students, whose academic and affective backgrounds do 

not provide sufficient opportunities to develop it. Skehan et al. (1996) considered that “Fluency 

concerns the learner's capacity to produce language in real-time without undue pausing or 



12 

 

12 

hesitation” (p. 16). This statement also raises a high bar for students who have not dedicated 

much of their academic lives to be exposed to foreign language lessons, resources, or strategies, 

as most of the students in this study.  

The participants of this study took an entry test that revealed that they needed to improve 

their fluency regarding their speaking skills assessments results. Also, direct observations, the 

non-participant (external observer teacher), and the experience in this academic context validate 

the need for more intentional work in this area, since it is not only a need but a requirement for 

student's academic and future professional lives. (Wang, 2014) argues that the students' speaking 

competence is likely to be influenced by cognitive, linguistic, and affective factors. This sets a 

necessary statement for association with the current participants in the current study. These 

students can be having difficulty in their fluency levels due to cognitive factors if we consider some 

elements mentioned previously, such as syllabi based on grammatical components, emphasis on 

other communicative skills, and in some contexts perhaps a low hourly dedication to the teaching 

and learning of English in their former academic institutions. On the other hand, it can be stated 

that there are linguistic barriers for the participants because some students are “good at grammar 

in reading and writing; but they may often make mistakes in their spoken English” (Wang, 2014, 

p.111). Taking into account the foreign language background of students mentioned previously, 

this statement is valid also for this study. Lastly, (Wang, 2014) talks about anxiety and self-

restriction having an impact on learners’ oral proficiency. These factors can also be present in the 

participants since they might feel an insufficient communicative competence to interact in the 

foreign language in addition to the academic university model of lectures for the majority of their 

subjects instead of a more open to interaction model as usually happens nowadays in the 

language classes.  

As (Albino, 2017) suggests, in the English as a foreign language (EFL) contexts, EFL 

learners do not generally have many opportunities to practice the language in situations different 

from the ones provided in the classroom. They may have access to different resources, apps, 

digital tools, books to read, articles, but they do not necessarily have native speakers of the 

language to practice speaking with (Albino, 2017). As a consequence, fluency in EFL learners is 

a need that requires all the attention from teachers and educational settings in charge of providing 

this language learning. For the case of the participants of this study, most possess access to the 

internet, are required by other professors to read an occasional journal or article, may have some 

interest in media (which often comes in English), but the practice part of the language does not 
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always appear in the picture for the reason stated above. There are few opportunities to interact 

in real-life situations in English and because of the “post-pandemic” current world situation, there 

are no foreigners to supply this part in the context of the study as happened before. Therefore, 

the implementation of TBL in the English classes remains a crucial factor to be taken into 

consideration since it provides adequate context for them to interact with real-life situations for 

using the language. 

Because of the ideas stated in the paragraphs above, having explained that currently, it is 

imperative to expand the students' opportunities to interact and use the foreign language to 

become more fluent, there are several challenges for the language teacher to overcome as the 

facilitator of the students' learning experiences. Since it is more complicated to get sufficient 

interaction with native speakers and since the barriers or factors stated above may affect the 

students’ performance in fluency, creativity needs to arise to provide encouraging speaking 

settings as opportunities to engage students in a myriad of activities that become more authentic 

to them. TBL appears as a support for this in the language instruction along with the development 

and exposure of students to different communicative strategies. As Brown (2000) says, “few if 

any people achieve fluency in a foreign language solely within the confines of the classroom” (p. 

12). The integration of these elements can benefit the students' learning process and can make 

their class time more effective. 

2.1.3 Task-based learning 

Numerous studies refer to TBL, its concept, and its characteristics. However, several 

authors conceive the word “task” with different features, which makes necessary an initial section 

defining the term. 

2.1.3.1 Definition of task: 

(Ellis, 2003) defines tasks as activities that call for primarily meaning-focused language 

use. This point of view sees tasks as activities where teachers promote the development of 

communication through a variety of activities that seek the constant use of language instead of a 

grammatical focus. To give a broader landscape of this term, I will provide several definitions of 

tasks stated by different authors and compiled by (Ellis, 2003): 
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Table 3 

 Ellis (2003) compilation of the definition of “task” 

Author(s)/year Definition 

 

Long (1985) 

 

 

 

Richards, Platt, and Weber (1985) 

 

 

 

Prabuh (1987) 

 

 

 

 

Breen (1989) 

 

 

 

 

Nunan (1989) 

 

 

 

 

 

 

Skehan (1996) 

 

“A task is a piece of work undertaken for 

oneself or for others, freely or for some 

reward.” 

 

“A task is an activity or action which is carried 

out as a result of processing or 

understanding language.” 

 

“A task is an activity which requires learners 

to arrive at an outcome from given 

information through some process of 

thought…” 

 

“A task is a structured plan for the provision 

of opportunities for the refinement of 

knowledge and capabilities entailed I a new 

language and its use during communication.” 

 

“A communicative task is a piece of 

classroom work which involves learners in 

comprehending, manipulating, producing or 

interacting in the target language while their 

attention is principally focused on meaning 

rather than form.” 
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Bygate, Skehan and Swain (2001) 

“A task is an activity in which meaning is 

primary, there is some sort of relationship to 

the real world. Task completion has some 

priority and the assessment of task 

performance is in terms of tasks outcomes.” 

 

“A task is an activity which requires learners 

to use language with emphasis on meaning, 

to attain an objective.” 

 

  

 

It is noticeable how with time, the concept of “task” has kept its initial definition, in terms 

of its essence that looks for the focus on meaning instead of form, for example. However, it has 

been evolving by including aspects such as the emphasis on communicative language use, 

thinking skills, language manipulation, and comprehension, and the connection to the use of the 

language in real life. 

In this study, it is crucial to recognize a task as an activity that aims to develop the students’ 

communicative skills through a series of related activities that focus on meaning and in the 

contextualized use of language for a specific objective. As a consequence, it can be said that the 

task that will be used in this study needs to be relevant and coherent with the learners ‘needs and 

real-life use and application of the language to become more aligned with its definition and with 

the students ‘real communication needs. 

2.1.3.2 Characteristics of tasks: 

After defining and establishing the concept used in this section regarding “tasks”, it is 

necessary to describe the main criteria features that characterize them. To begin, tasks can be 

understood as work plans, that have the main focus on meaning, involve real-life application in 

the language use, can involve any of the language skills and cognitive processes, and have a 

clear communicative outcome as expressed by (Ellis, 2003). Nunan (1989) argues that tasks 

contain “some form of input data (dialog, reading passage), a non verbal (e.g. a picture sentence) 

and an activity; a goal and roles for teachers and learners” (p.10). (Nunan, 1989) also 
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differentiates tasks from exercises, stating that the first does not have a linguistic outcome, 

whereas the language exercise requires some sort of linguistic outcome as a product. Examples 

of tasks are activities that people normally do every day such as making tea, writing an essay, 

talking to someone on the phone (Hashemi et al., 2012). Finally, (Swan, 2005, as cited in 

Hismanoglu, 2011) gives a very clear list of characteristics that help clarify the purpose and 

definition of tasks. First, activities are planned to take into consideration more the meaning than 

the language. Second, learner-centeredness is the focus. Third, fluency is privileged over 

accuracy. Fourth, linguistic elements can be the subject of study if there is interest although the 

main emphasis is on meaning or communication. Fifth, a more formal structure of pre or post-task 

language tasks may be beneficial. Lastly, traditional approaches are not suggested for this model, 

and practice in context is suggested based on communicative activities. 

2.1.3.3 Tasks design: 

It has also been suggested a possible design for the structure of tasks. For instance, (Ellis, 

2003) describes a few components, such as the goal (purpose), input (verbal and nonverbal 

information), condition (the form of presentation), the procedures (to be followed to accomplish 

the goal), and the predicted outcomes (product). These structures were analyzed and taken into 

consideration in the implementation stage of this study, to follow a suggested path provided by 

recognized mentioned authors. In the next section, the cycle of tasks is described. 

2.1.3.3.1 Tasks Cycle: 

When designing the tasks, information regarding their design was studied to recognize an 

adequate structure to implement. According to Skehan & Foster (1997), there are “indications that 

task characteristics interact with planning time and lead to selective improvements in particular 

areas. Tasks which contain clearer inherent structure, when planned, seem to favor accuracy” 

(p.185). Having stated this, it is clear that to structure lessons, keeping in mind the level of 

progression, the need to include different communicative skills, the required vocabulary, among 

other elements, can provide a clear path for students to be able to interact with the contexts, 

topics, resources, and activities. As a consequence, for the implementation stage of this study, 

three main stages for each workshop were considered: Pre task, while task, and post-task. 

Hashemi et al. (2012) define these 3 stages as “phases” in TBL. They also discriminate these 

phases as follows: 

a. Pre-task: Activities that the teacher and students can undertake before they start the 

task.  
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b. During –task: (or while task) Activities centered around the task itself and various 

instructional options.  

c. Post-task: Activities that involve procedures for following up on the task performance. 

(p.527) 

The authors also explain the purpose of each phase, making emphasis on how important 

the structure is in terms of motivation for the students (Hashemi et al., 2012, p. 527): 

● Pre-task phase: The goal is to prepare the students to perform the task to promote 

acquisition. It needs to be presented in such a way that motivates learners. The idea is 

to support students, ask them to observe a model to perform the task themselves after 

that, to engage them in non-task activities as preparation to perform the task, to plan 

strategically for the main task performance.  

● While task phase:  There are two basic types of options for teachers to develop this 

stage: Alternatives related to how the task is going to be done which requires planning 

by the teacher or “process options” that involve the teacher and students in a decision 

making process about the best way to perform the task The post-task phase. (Hashemi 

et al., 2012, p. 528):  

● The post-task phase presents many options, to provide opportunities to repeat certain 

activities of the task in different ways, to promote reflection on the task performance, and 

to motivate the students to focus on form, especially the ones that were difficult for the 

students to handle (Hashemi et al., 2012, p. 528). Additionally, students could expand on 

their knowledge of the topic, research, or clarify concepts from the tasks. 

2.1.3.4 Task-based language teaching: 

Since the 80s, TBL has attracted more attention in the EFL field when the communicative 

approach made an entrance in the language classes. It is by nature a learner-centered approach 

that perceives the language as a communicative tool (Hismanoglu, 2011). The same author states 

that “language learning is a developmental process enhancing communication and social 

interaction rather than a product internalized by practicing language items, and that learners 

master the target language more powerfully when being exposed to meaningful task-based 

activities in a natural way” (Hismanoglu, 2011, p. 47). Thus supporting the need to integrate 

activities that challenge the language learners to explore various communicative skills, topics, 

contents, and strategies, to communicate better. For (Ellis, 2003) task-based language teaching 

is a stronger version of Communicative Language Teaching (CLT). Curriculum designs that 
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emphasize a TBL approach tend to have not only the contents or topics to be taught but also the 

methodology to be applied, which constitutes an important advance since learners will be exposed 

not only to certain content but also to its use in real communicative contexts. There are still many 

challenges for language teachers who want to implement TBL successfully in their classes, as 

the materials design, search or adaptation, the need of an open mind to teach in a non-traditional 

way, to be able to cope with the sufficient language proficiency to be able to cope with different 

contents in the L2 and the sufficient time and dedication to adapt and plan meaningful classes for 

the students. However, the benefits are of extreme importance and the tasks may provide more 

meaning to the class activities and the learning of the L2 in general. 

2.2 Related studies 

 Out of thirty studies that were reviewed for this study, six of these were chosen. Local and 

regional studies were prioritized. Some of them have been conducted at the international level 

but were considered because of their relevant contribution to this study. This section of the 

document focuses on the description of related studies that are important for this research 

because of the content, the strategies that help to develop it, and the contribution to the three 

constructs present in this study, communication strategies, fluency, and TBL. 

Concerning communication strategies and fluency, (Peña & Onatra, 2009) conducted 

qualitative action research about useful tasks to foster oral production including fluency. The study 

was carried out at a public school in Bogotá at Francisco de Paula Santander. Audio recordings, 

field notes, and proformas were the data collection instruments used to gather the information in 

this study. (Peña & Onatra, 2009), implemented tasks to measure the oral production of the 

students through time. For that, students were asked to give oral reports. Before and after the 

task-based activities were implemented the motivation and the speaking output of participants 

were recorded. The findings of this study are related to the fact that students make mistakes and 

that helps them to learn. Additionally, students use empirical communication strategies such as 

transfer, transparent word use, word invention, use of L1, and overgeneralization. Although this 

study was carried out with a different target population it is relevant for the study because it shows 

how TBL can be implemented by mentioning the procedures that have to be carried out when 

working with this methodology.    

Comparably, (Demir et al., 2018) performed a mixed-method study regarding learners’ 

exposure to English with audio-visual tools. The research was conducted with Turkish EFL 
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students from the tertiary level, to explore their use of communication strategies, to search for the 

relation connecting the employment of communication strategies and an enhancement in oral 

proficiency. The information was gathered with the use of t-tests, descriptive statistics, ANOVA, 

and Pearson products for the quantitative analysis. For the qualitative part, data were gathered 

through a priori theoretical guiding scheme and was analyzed in a deductive way. Findings 

suggested the active use of communication strategies of students, and also some explanations 

of why some of them are widely used. Lastly, students showed their perceptions on the use of 

communication strategies as a way to lower stress levels and gain time to think about what they 

wanted to express.  

Concerning fluency and TBL, (Ricard, 2013) conducted qualitative action research 

regarding the enhancement of oral skills including fluency with the implementation of TBL lesson 

plans. The objective was to improve communication skills in undergraduate students by 

implementing tasks specifically made to aid the participants and help them to increase their 

proficiency according to the Common European Framework for Language (CEFR). This project 

was done with thirty-five first-semester undergraduate students of technology in Systems from 

Minuto de Dios University located in Bogotá. A self-assessment form, field notes, and video-

recording were used as data collection instruments during this study. The findings of this project 

suggest that TBL helps students' oral communication during a rudimentary stage. Additionally, 

during the planning stage, students improved their speaking interaction abilities with the use of 

tasks. Moreover, the interaction of learners was positively affected by the use of conversational 

routines. Finally, that group work facilitated participants’ speaking interaction. This research was 

taken into account because of the similarities that both studies have. For example, the main 

common factor found in the effort to enhance oral communication in English from undergraduate 

students that do not belong to language programs.  

Similarly, the qualitative action research study done by (Carrero, 2016) explored the effect 

of using tasks in the classroom to enhance the motivation of students and to increase the oral 

interaction in English. The study was carried out at a public school in Bogotá, with a group of 

thirty-five tenth graders. Test, observation, and interview were the data collection instruments 

used to gather the information. (Carrero, 2016) interviewed the students about personal 

information and measured the correct answers, then involved the students in solving group tasks 

to measure the oral interaction before and after. The research findings of this study suggested 

that tasks promoted oral interaction. Also, that group communication was more spontaneous 
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when attempting to solve the tasks and the impact of them on the communication skills of the 

students. Even though this study was carried out with a different target population it is relevant 

for the study because it shows how the use of tasks can promote a more natural oral interaction 

of the students and that by having group interaction, students can reach the common goal of 

solving a task by practicing speaking English. 

Regarding communication strategies and TBL, (Munévar, 2017), conducted qualitative 

action research. The researcher studied the contribution of TBL contextualized worksheets to 

foster communication skills with the use of body language as a communication strategy. The study 

was carried out at a Public Rural School in Rio Frio, Tabio, with a group of twenty-three seventh 

graders. Students’ artifacts, video recordings, and teacher’s field notes were the data collection 

instruments used to gather the information. The research findings of this study suggested that 

using contextualized worksheets and topics that are meaningful to the students helps to foster 

oral communication and lower their anxiety, resulting in students that expressed themselves with 

more confidence. Although this study was carried out with a different target population it is relevant 

for the present study since it shows how contextualizing our lessons, worksheets or workshops 

can have a positive effect on students. In addition, it explains the use of the communication 

strategy of body language to foster communication skills, which is intended for this research 

project.  

Likewise, (Rohani, 2013) conducted a mixed-method study by carrying out both 

quantitative and qualitative analyses about the use of communication strategies through TBL. The 

participants were twenty-six students that belonged to the State Polytechnic of Malang. Data were 

collected by using the following instruments: questionnaires, interviews, a focus group discussion, 

journals, and class observation. The findings suggested that the participants used more positive 

strategies after the TBL intervention. Additionally, being involved in TBL lessons helped them to 

enhance their linguistic and non-linguistic aspects of communication. This study shows that TBL 

can be articulated with communication strategies to provide students with some tools to cope with 

their speaking issues.             
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CHAPTER III. METHODOLOGICAL DESIGN 

3.1 Research approach  

As teachers, reflecting on the learning process of the students is always happening. As 

well as trying to design, adapt and implement activities that will help learners to achieve better 

results. Implementation needs to be measured and by gathering data of the process it would be 

possible to understand if the multiple attempts are making a difference on the students. That is 

why the qualitative approach and action research were chosen for this study. In this chapter, the 

reasons why the approach and the type of study were selected are going to be explained, as well 

as describing the participants, the students, and the teacher-researcher. Additionally, the data 

gathering instruments that were used to gather the information are going to be mentioned.  

For this research, the qualitative approach was selected because of the interest that 

emerged in reflecting and improving the teaching practice as mentioned by Merriam & Tisdell 

(2015) “Having an interest in knowing more about one’s practice, and indeed in improving one’s 

practice, leads to asking researchable questions, some of which are best approached through a 

qualitative research design” (p. 1). This reflection on the qualitative approach has to do with what 

is wanted to be achieved with this research. Third, due to the interest, importance, and true 

curiosity that arose from the topic. As stated by Marshall and Rossman (2014) “The qualitative 

researcher cares deeply about the topic she enquires about” (p. 5). All the aspects described, 

support the decision of working by the qualitative approach guidelines. 

The interest for the particular community and the need that arose to improve the 

participants’ circumstances lead this study to follow the steps for action research since it focuses 

“On concrete and practical issues of immediate concern to particular social groups or 

communities” (Burns, 1999, p. 24). Teachers that desire to change the conditions of their students 

can be highly supported by applying action research, as Parsons & Brown (2002) mention that it 

is “A form of investigation designed for use by teachers to attempt to solve problems and improve 

professional practices in their own classrooms” (p. 32). As a result, the teacher/ researcher 

becomes a problem solver, and as stated by Donato (2003) “Action research can inform teachers 

about their practice and empower them to take leadership roles in their local teaching contexts'' 
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(p. 140). Action research empowers teachers to reflect on their practice, and becoming reflective 

is the first step towards change. Nevertheless, having contemplative teachers is not enough since 

the role of the students becomes essential during research studies. The articulation of the 

teacher/researcher and students is supported by action research, McIntryre (2008) describes it 

as "An approach characterized by the active participation of researchers and participants in the 

co-construction of knowledge and the promotion of self and critical awareness that leads to 

individual, collective, and/or social change" (p.5). This change begins by analyzing the methods, 

the needs of students, and the problems they face. Action research empowers teachers to focus 

and analyze their learners, classroom, instructional methods, and assessment enhance their 

efficacy (Mertler, 2008). For all the reasons explained above, action research was the best option 

for the development of this study, because of the focus on the context, to improve it and solve its 

problems.    

3.2 Participants 

The participants of this study were six students, five males and one female between the 

ages of 18 and 23, and the teacher-researcher. The students belong to the English class level 

three at Universidad Nacional from the city of Manizales, Caldas. These participants were chosen 

because of their willingness to participate in the study and their attendance at the implementation. 

The selection of the students for this study was done by using the convenience sampling 

technique. In this technique as explained by Gravetter & Forzano (2018) “People are selected on 

the basis of their availability and willingness to respond” (p. 141). That is the reason why this 

sampling technique is so popular among others. Because this technique approves the selection 

of the participants conveniently as their name says, the group selected might not be a full 

representation of the population. That is why it is important to take into account the strategies 

shown by (Gravetter & Forzano, 2018) where they describe three strategies that will help the 

sampling to be more representative. The first one is for the researcher to make the sampling as 

unbiased as possible. The second strategy is to make a full description of how the participants 

were chosen and have strong reasons to select them. The last strategy is related to quota 

sampling, where the researcher sets a quota, for example, to choose the same number of boys 

and girls.   

The role of the participants is of extreme importance, but the role of the teacher becomes 

enhanced by becoming a researcher and a material developer. As teachers, a great opportunity 

to be involved with the learning process of the students exists, also to inspire learners and to 
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analyze the context. A teacher can be life-changing, it can help students to overcome obstacles 

or it can be the source of their worries and frustration. Due to this responsibility, it becomes a top 

priority to help students achieve their academic goals and to supply their learning needs. To 

achieve that, conducting research, is the best tool to state the problem, to find a solution, to 

implement it, and to record all that process as explained by Elliot (1991) “emancipatory action 

research provides methods for testing and improving educational practices” (p. 52). That is why 

conducting research becomes the most important tool not only to solve a problem but also to test 

the intervention and determine whether it was successful or not and “To extend our teaching skills 

and gain more understanding of ourselves as teachers, our classrooms and our students” (Burns, 

2009, p. 1). Research helps to measure that success or failure, taking into account that if the 

problem stated does not get solved, an opportunity to go back, try again, and change the aspects 

that did not help us to achieve success and solve the needs of our students during all the process 

exists. One way to assure success and effectiveness of the intervention is to develop materials, 

tailored for the students as explained by Núñez and Téllez (2009) “The effectiveness of materials 

used for language teaching depends largely on how meaningful, relevant and motivating they are 

to the learners” (p. 173). 

3.3 Instruments and data collection procedures 

The data gathering techniques chosen for this study were observations, interviews, video 

recordings, and questionnaires. Then, the data were analyzed as Creswell (2002) mentions that 

“Analyzing and interpreting the data involves drawing conclusions about it; representing it in 

tables, figures, and pictures to summarize it; and explaining the conclusions in words to provide 

answers to your research questions” (p. 10). This process was followed to analyze the results 

found in the different data gathering techniques explained above. 

3.3.1 Observation 

The observation technique was chosen as the first primary source to identify the issues in 

the classroom and how implementation was taking place. Observation is defined by Lankshear & 

Knobel (2004) as “Planned and systematic examinations of what is taking place, who is involved 

and when and where everything is happening” (p. 220). It is often perceived as the most common 

technique used by researchers due to how general or specific it can be. Observation can be widely 

classified in two different ways to perform, as structured and open. For the present study, an open 

observation was performed. Mackey & Gass (2012) explain that to carry out open observations 
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“The researcher develops categories based on what emerges during the observation itself; rather 

than fill out a form, the observer takes detailed field notes” (p. 180). For this reason, field notes 

were used during the diagnostic and the action stage of this study. Field notes were chosen 

because they provide meaningful observation of the context and they can be understood as “a 

way of reporting, observations, reflections, and reactions to classroom problems” (Hopkins, 1993, 

p.116). This instrument was very important for this study because it was the first step towards 

becoming a reflective teacher. Keeping a record and writing about the things that were observed 

in the classroom was very helpful to be able to see the recurrent problems that needed attention. 

A non-participant form was filled out by the headteacher after the implementation to write general 

class observations and a performance assessment rubric of participants, their use of vocabulary, 

grammar, and strategies from the workshops.  

3.3.2 Interview 

With observation, it is possible to achieve a wide perception of the context, the students, 

their issues, needs, and interests, but it is always important to understand the point of view of the 

participants from the study. When a specific situation is recorded in the observation it can be 

corroborated by the headteacher, the students, or other members of that learning community. 

Carrying out interviews can help validate the perceptions and issues found during the observation, 

as described by Hopkins (1993) “Individual interviews are often very productive sources of 

information for a participant observer who wants to verify observations they have previously 

made” (p. 110).  Interviews then become a dialogue with intention as stated by (Lankshear & 

Knobel, 2006). For this research project, interviews had a crucial role during the diagnostic stage 

by carrying them with the head-teacher, to understand the perceptions of the class, participants, 

needs, and phenomena evidenced from a different point of view.  

3.3.3 Video recording 

Burns (1999) mentions that video recordings can be seen as “a technique for capturing in 

detailed naturalistic interactions and verbatim utterances” (p.94). Watching the events that 

happen in class with the video recordings can be helpful because no detail even if it is small will 

be left outside, they will provide meaningful information. For this research, video recordings were 

used during the implementation, to analyze students’ performance, to gather information after the 

implementation of the strategies during the action stage. To collect the data from the video 

recordings, transcripts of them were created as suggested by (Mackey & Gass, 2012). 
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3.3.4 Questionnaire 

 Questionnaires were applied during both the diagnostic stage and the actions stage of this 

study. As described by Hopkins (1993) they are “a quick and simple way of obtaining broad and 

rich information from pupils” (p.118). Taking into account this perception of questionnaires, 

specifically two different kinds of questionnaires were used. During the diagnostic stage, a need 

analysis survey was given to the participants, to learn more about their perceptions on their issues 

regarding English proficiency, their opinion about tools and activities to enhance oral 

communication, and their opinions about grammatical exercises. Additionally, their perception of 

the use of TBL inside the class, their opinion about their communication skills proficiency, and 

their thoughts regarding the use of the English language for academic and work life. During the 

action stage, the questionnaire was a self-assessment survey, for students to evaluate their 

performance and their opinion about the workshops, the strategy, the topic of the workshop, their 

fluency with the use of the strategy, and a section to leave relevant comments about the lesson. 

See (Appendix 1) 

3.3.5 Pre-test and Post-test 

 A pre-test and post-test were applied to the participants to assess their oral proficiency 

before and after the intervention. Students had the same interview with the teacher where they 

were asked questions ranging from elementary to advanced topics. This test was taken and 

adapted from the National Geographic Learning and English Language Teaching resource site. 

The student’s performance was evaluated with the oral assessment guidelines suggested by the 

test’s instructions. See (Appendix 2) 

The interview began with basic questions, and when students answered they were given 

a score ranging from 1 to 5 (1 being low and 5 being excellent as displayed in the picture above). 

The interview continues with more complex topics like appearance, hobbies, likes and dislikes, 

future goals, students’ opinions on different topics, ending with more reflecting questions related 

to media, nature, crime, society, and culture (see Appendix 3). During the interview, the teacher 

assigns the score for each question taking into account that, when the scores were consistently 

1 or 2 the interview came to an end, showing this as the level of the participant. In the following 

chart, the results of the pre-test and the post-test can be compared. Table 4 shows the data 

instruments used during the diagnostic stage of the present study:  
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Table 4 

Data collection and instruments during the diagnostic stage 

Data 

collection 

technique 

Data collection 

instrument 

Diagnostic stage 

Observation Non-participant 

observation form 

The observation was carried when the 

headteacher was having the class. The 

information found in the instrument was used to 

create an initial perception of a student's needs 

and issues.  

Interview Interview transcript This instrument was used to gather the 

headteacher’s perception of the group, students’ 

needs, and issues.  

Questionnai

re 

Needs analysis 

survey 

 

The survey was applied to understand the 

perspective of the students regarding their 

language skills, issues, and interests. 

Pretest Student’s interview 

(oral assessment 

rubric) 

The pre-test was used to assess students’ oral 

performance and classify them to later compare 

the results after the implementations. 

 

Table 5 

 Data collection and instruments during the action stage 
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Action stage 

Data 

collection 

technique 

Data collection 

instrument 

Rationale 

Observation Field notes 

(teacher’s journal) 

The observation was carried out to describe class 

procedures and to show students’ interaction and 

perception of their performance during the 

workshop implementations.  

Observation

/ 

Assessment 

rubric 

Non-participant 

observation form  

This instrument was used to gather the 

headteacher’s class observations and to gather 

information about the performance of students’ 

use of vocabulary, grammar, and communication 

strategies from the workshop.  

Video 

recordings 

Performance 

transcripts 

The performance was recorded in video and then 

transcribed to analyze students’ fluency, use of 

grammar, vocabulary, and communication 

strategies learned during the implementations.  

Questionnai

re 

Self-assessment 

form 

The form was a way to collect students’ 

perceptions on their interest in the topic, the 

communication strategies, and the workshop in 

general terms.  

Post-test Student’s interview 

(oral assessment 

rubric) 

The pre-test was used to assess students’ oral 

performance and fluency improvement after 

participating in the implementations.  
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CHAPTER IV. STAGES OF THE STUDY 

To begin with the stages of the study a clear path had to be followed. (Creswell, 2002) 

provides a clear path to conduct research. The author states that there are six main steps to be 

followed and suggests that the starting point or first step to execute research is the identification 

of a problem that needs to be fixed. The second step suggested is to find meaningful authors that 

conducted research and analyses of the identified issue or topic. The third step is related to setting 

up a clear research objective and identifying the research question. The fourth step deals with 

data collection followed by the analysis and the interpretation of that information as the fifth step 

and the last step has to do with evaluating research.  In the following diagram (Creswell, 2002, p. 

7) suggested steps are displayed: 

Graph 1 

Creswell’s research process cycle 

 

4.1 Diagnostic stage 

For the diagnostic stage, three main data collection instruments were implemented, first 

non-participant observation was carried out. These observations were recorded when the 

headteacher had the classes with the participants. The second instrument was an interview with 

the headteacher that was used to validate issues, needs, and perceptions that were found during 
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the class observations. The third instrument was a needs analysis survey that was filled out by 

the students and provided their perceptions about fluency, preferences to learn English, and their 

importance for grammar (see Appendix 4). The categories that emerged from the analysis can be 

seen in the following table and graph:  

Table 6 

Categories that emerged from the diagnostic stage 

Graph 2 

Categories that emerged from the diagnostic stage 

Instruments

/ 

Categories 

SS 

perception of 

having lack 

of fluency 

SS 

Preferenc

e for 

audios to 

learn 

English 

SS Interest 

in real-world 

tasks to 

learn 

English 

SS 

Preferenc

e for 

online 

resources 

to learn 

English 

 

Grammar 

importance 

for students 

SS 

Preference 

for images 

to learn 

English 

Non 

participant 

observation  

 

5 2 1 1 1 3 

Interview 

transcript 

 

2 1 1 1 1 2 

Needs 

analysis 

survey 

 

15 14 12 12 11 8 

Total 22 17 14 14 13 13 

Percentage 23,66 % 18,28 % 15,05 % 15,05 % 13,98 % 13,98% 



30 

 

30 

 

 The highest category that was found during the diagnostic stage is the student’s 

perception of having a lack of fluency. It was observed in the three instruments used, but with 

higher frequency in the needs analysis survey. With this questionnaire, it was possible to 

understand that the participants lack confidence when they speak and perceive themselves as 

having very low oral proficiency because of the lack of fluency they suffer. It was evident that 

fluency improvement had to be one of the main goals of the intervention. One of the participants 

explained that speaking in English was very challenging due to the difficulty to have a cohesive 

and fluent speech. This perception can be observed in the following excerpt taken from the needs 

analysis survey: 

“Es difícil unir una palabra con la otra sin que pierda el sentido y hablar seguido” 

 The following categories that are going to be analyzed are related to students’ preferences 

to study English. The categories are students’ preference for audios to learn English, students’ 

preference for online resources to learn English, and students’ preference for images to learn 

English. All of these predilections show the different activities, resources, and tools that need to 

be interactive and audiovisual to be implemented with these participants and have a successful 

implementation. For the audiovisual preference, activities such as listening comprehension, 

podcasts, videos, ted talks, and music can be used inside the class. For the interest that students 

have regarding online resources, educational games websites can be used to conduct 

competition games to motivate and perform a formative assessment.  
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Categories Non
participant
observation

Interview
transcript

Needs
analysis
survey

Total

Categories that emerged from the diagnostic stage

SS perception of having lack of fluency SS Preference for audios to learn English

SS Interest in real-world tasks to learn English SS Preference for online resources to learn English

Grammar importance for students SS Preference for images to learn English
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 A very relevant category that came up during this stage throughout the three instruments 

is students’ interest in real-world tasks to learn English. The learners manifested that being able 

to acquire knowledge about everyday activities that are usually carried out provides more practice 

opportunities and that dealing with real-life cases helped them to learn more. This was revealed 

in the needs analysis survey, as seen in the following excerpt:  

“La necesidad de tener que exponerse a la vida real lleva a aprender de manera más óptima” 

 The last category to be described is grammar importance for students. As seen in the 

analysis, the participants are not self-confident about their fluency in the language, and they 

consider that various elements play an important role in their language proficiency. One of those 

aspects is their grammar expertise, as expressed during the interview with the headteacher: 

“Students constantly express that to gain more confidence to speak English they need to develop 

first a strong foundation regarding grammar, they have the feeling that they can’t express if they 

don’t produce absolutely perfect sentences” 

That grammar relevance was also exhibited by the participants during the needs analysis survey. 

One of them revealed that grammar is fundamental before trying to speak or learn a language 

and in the following excerpt he said that he/she sees grammar as: 

“parte fundamental antes de hablar o aprender un idioma, ya que sabiendo lo básico en cada 

tema nos ayuda a hablar mejor” 

 The results from the diagnostic stage, provide an understanding of the issues and needs 

of the students that need to be tackled during the action stage. Students’ perceptions of their lack 

of fluency, show insights on the specific aspect of oral proficiency that needs to be enhanced. To 

achieve that fluency improvement, future interventions need to provide participants with 

communication strategies. The students' preferences that were found in the analysis, contribute 

to the tools and activities that should be included during the intervention to keep the participants 

interested and engaged. Learners' beliefs related to the importance of grammar to be used during 

day-to-day life explain that the workshops that are going to be designed need to have a grammar 

in context focus. Students’ interest in real-world tasks to learn English supports choosing TBL to 

act as the carrier of the activities, the communication strategies, the use of grammar in context, 

and students' preferences to help students to become more confident and fluent speakers.  



32 

 

32 

After carrying out the process of the diagnostic stage the pre-test was applied to students to 

classify them and assess their oral proficiency.  Five students were classified as pre-intermediate 

and one as intermediate speakers. As follows: 

Graph 3 

 Student’s pre-test oral proficiency classification 

   

1= Elementary 

2= Pre-intermediate 

3= Intermediate

The pedagogical intervention was designed by taking into account the reflections 

from the analysis. For the following action stage, six TBL workshops are going to be applied. 

To keep in mind the participant's context, the lessons included grammar from the curriculum 

but adapted to fit the topics of the tasks. The topics of the intervention were chosen by 

acknowledging students’ interests, academic plans, and future scholarship and work plans. 

To provide students with tools to enhance their fluency, each workshop explains and 

encourages the use of one different communication strategy. The six workshops, their 

design, their implementation, and analysis are going to be explained in the next action stage 

section.  

4.2 Action stage 

During this stage, data were collected using four instruments, a video recording 

transcripts as evidence of students' performance during the main task. A self-assessment 

form filled out by students to rate their performance during the workshop, their effectiveness, 

and their interest in the communication strategy presented in each workshop was applied 

too.  A non-participant observer form was filled by the headteacher from the class reporting 

class observations and students’ performance. The last instrument was the teacher’s 

journal, where reflections and observations were done. These four data-gathering 
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instruments were applied evenly throughout the six workshops. The workshops were 

oriented towards the interests of the students, including situations that they might encounter 

in their academic and professional life, tackling the topics of scholarships and job interviews. 

The workshops included the four skills of reading, writing, listening, and speaking, as well 

as grammar and vocabulary content throughout the task cycle. The different activities to 

foster the skills, grammar and vocabulary were used as the tools to help students achieve 

the main oral task. 

4.2.1 Workshop 1: Applying for a post-graduate 

scholarship  

The first workshop was carried out in person through a teacher-directed class where 

the following resources were implemented: videos, audios, texts, worksheets, slides, and 

game cards. The main task was to conduct a simulated interview to obtain a scholarship at 

a university for a post-graduate program. By the end of the workshop, students were 

expected to understand vocabulary related to scholarships, to describe their abilities and 

academic background, to use information questions, ask for additional information about 

scholarships and maintain a conversation for applying to a scholarship.  

The general objective of the workshop was to conduct a simulated interview to obtain 

a scholarship at a university for a post-graduate program and answer possible questions 

related to the interview using the compensatory strategy of appeal for help. Regarding this 

communication strategy, (Brown, 2000) explains that when students did not know how to 

say a particular word or phrase they could appeal for help (e.g., What do you call . . ,?). The 

linguistic competence of this workshop was to ask and answer information questions to 

conduct the scholarship interview and to use appropriate vocabulary to talk about abilities 

and academic background. The sociolinguistic competence of this workshop was to use 

vocabulary and expressions related to the process of applying to a university post-graduate 

program. And the pragmatic competence was to start, hold and close a formal interview 

about academic subjects. 

To achieve the objectives that were stated for the workshop, the next activities were 

implemented by following the steps of TBL. For the Pre-task section of the class, to introduce 

the topic elicitation was done by showing the students different University and popular 

scholarship organizations logos. To check the previous knowledge of students, they 
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participated in a brainstorming activity about the different scholarships that they know of or 

that they are currently participating in, followed by some discussion questions that they 

answered in groups. For the While-task section, students read a scholarship offer and got 

familiarized with the vocabulary that was practiced in this step with a matching exercise. 

After that, the students got an explanation about the information questions, grammar, and 

the compensatory strategy that they were going to use. To finish preparing students for the 

main task, students listened to a simulated interview. To conclude the workshop, as a Post-

task, students were asked to write an email to a scholarship organization in which they 

needed to ask three additional questions about the information that was not found in the 

scholarship offer. 

 When the students participated in the activities mentioned above, they had the tools 

to conduct the Main-Task and have their simulated interview to obtain a scholarship. During 

the workshop implementation, data was collected through three instruments: the teacher-

researcher journal, a non-participant form, and students’ transcripts. At the end of the class, 

a data collection instrument was used in which students expressed their answers to a few 

questions about the usefulness of the workshop.  They were asked if they thought the topic 

of the workshop was interesting, also, if they thought the communication strategy practiced 

during the workshop was useful; what is more, if the communication strategy practiced 

during the workshop helped them to speak English better and finally if the workshop helped 

them to speak more fluently during the activities that required it. Moreover, they had a 

section to write any additional comments. By analyzing the aforementioned instruments, the 

following categories arose. 

Table 7 

Workshop 1 categories for data analysis during the implementation stage 
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Graph 4 

Workshop 1 categories for data analysis during the implementation stage 

Instruments

/ 

Categories 

SS’ 

lack of 

fluency 

SS 

difficulties 

in 

grammar 

SS active 

use of 

grammar 

from 

workshop 

Positive 

impact of 

topic 

selection 

 

SS active 

use of 

vocabulary 

from 

workshop 

SS 

Comprehension 

SS 

Optimistic 

attitude 

towards 

TBL 

Students’ 

transcripts 

 

69 24 21 0 17 0 0 

Students’ 

self-

assessment 

 

0 0 0 9 0 0 5 

Non-

participant 

observer 

form 

 

8 0 2 3 3 11 7 

Teacher’s 

Journal 

1 0 0 9 1 3 1 

Total 78 24 23 21 21 14 13 

Percentage 40,21% 12,38 % 11,86 % 10,82 % 10,82 % 7,21% 6,7% 
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As shown in the chart and graph above, seven categories emerged throughout the 

analysis of the four data-gathering instruments. The first category is related to the lack of 

fluency that students had during their oral task performance, the second one has to do with 

limitations that learners had with general grammar use and the third one is connected to 

students’ frequent use of grammar studied during the workshop. In addition, the fourth 

category is linked to the successful topic choice and the fifth one corresponds to the 

participant's frequent use of the vocabulary studied during the lesson to conduct the oral 

task. Also, the sixth category has to do with the ability of the students to comprehend what 

they were told and the seventh one is about the learner's positive perception of TBL 

workshops.  

During the implementation of this workshop, some elements stood out and should 

be taken into consideration for the following workshops. The fact that students did not use 

the communication strategy as a way to cope with their lack of fluency shows that they need 

to understand it better and find more use for it. This can be done during the workshops by 

showing more examples and adjusting the strategy more to the Main-task, the vocabulary, 

and the grammar of the lesson. The workshops created need to continue being done about 

real-world tasks, academic and work environment because of the positive perception of TBL 

lessons during the implementation and the selection of the topic. This is the first workshop 

that was implemented: 
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SS’ lack of fluency SS difficulties in grammar

SS active use of grammar from workshop Positive impact of topic selection

SS active use of vocabulary from workshop SS Comprehension

SS Optimistic attitude towards TBL
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Table 8 

Lesson plan Workshop N1. 

Universidad Nacional de Colombia  

Sede Manizales 

TASK-BASED LEARNING 

WORKSHOP #1 

APPLYING FOR A POST-GRADUATE SCHOLARSHIP 

Level: 3 (pre-intermediate) 

TASK 

• To conduct a simulated interview to obtain a scholarship at a university for a post-graduate 

program. 

Goals: By the end of the workshop students are expected to 

·         Understand vocabulary related to scholarships 

·         Describe their abilities and academic background 

·         Use information questions 

·         Ask for additional information about scholarships 

·         Maintain a conversation for applying to a scholarship 

General objective: 

Conduct a simulated interview to obtain a scholarship at a university for a post-graduate 

program and answer possible questions related to the interview using the compensatory 

strategy of Appeal for help. When they do not know how to say a particular word or phrase they 

can appeal for help (e.g., What do you call . . ,?). 
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Linguistic competence: 

• Ask and answer information questions to conduct the scholarship interview. 

• Use appropriate vocabulary to talk about abilities and academic background 

Sociolinguistic competence: 

Use vocabulary and expressions related to the process of applying to a university post-graduate 

program. 

Pragmatic Competence: 

Start, hold and close a formal interview about academic subjects. 

Materials: Slides, worksheets, video beam, who wants to be a millionaire cards and computer. 

 Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 

  

  

  

  

Pre-task  

  

 To introduce the 

topic by elicitation 

of the main idea by 

the teacher. 

  

 

To interact with 

classmates to 

share their interest 

in the topic.   

The teacher will introduce and elicit the topic by 

showing the students different university logos 

and popular scholarship organizations. 

Students will brainstorm different scholarships 

that they know of or that they are currently 

participating in. 

The teacher will ask the students to get in groups 

of three people to answer and discuss questions 

related to scholarships and their future academic 

plans.  
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While task 

 To practice 

reading skills and 

overall reading 

comprehension. 

 To understand 

complex 

vocabulary related 

to the topic. 

To observe how the 

compensatory 

strategy can be 

used to achieve the 

task. 

To practice 

information 

questions 

structures. 

 To understand 

what they need to 

perform based on a 

modeling listening 

interview. 

To use the 

compensatory 

strategy, the 

vocabulary, and the 

grammar to 

conduct the 

To start this phase, the teacher will provide a 

scholarship offer based on a real one that might 

be interesting for the students. Individually, the 

students will read the scholarship offer. 

When the students finish reading, they will match 

some complex vocabulary words found in the 

scholarship offer with the correct picture, then 

they will compare with a classmate and make 

corrections. 

The teacher will explain the compensatory 

strategy that they will use to complete the task of 

the workshop. After that, the students will be 

shown some common and useful questions 

related to the grammar that will be used. 

The students will listen to a simulated interview 

using the grammar and the strategy as an 

example.  

Performance: 

Finally, students will have different roles. Half of 

them will be interviewers and the other half will 

be interviewees. They will be asked to improvise 

an interview based on the scholarship offer 

presented at the beginning, using information 

questions and the compensatory strategy. They 

will get to chance to practice for some minutes 

and then in pairs students will conduct the 

simulated scholarship interview. (In front of the 

class). To help students, they will be given a set 
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simulated 

interview. 

  

of cards Who wants to be a millionaire style, 

where they will have the option of asking a friend, 

etc. 
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Post- task  

To request 

additional 

information and to 

ask useful questions 

when dealing with a 

scholarship. 

The students will write an e-mail to a scholarship 

organization to ask three additional questions 

about the information that was not found in the 

scholarship offer. 

  

Task evaluation: 

1.      Teacher’s observations  

2.      Non-participant observation 

form/performance rubric. 

3.      The students will be given a self-

assessment to reflect on the effect of the use 

of the strategy in general, the use of the 

strategy regarding speaking, their thoughts 

on the workshop designed for them, and how 

their fluency was affected.  
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4.2.1.1 Workshop N1 Handouts 
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4.2.2 Workshop 2: Making arrangements for a 

post-graduate scholarship 

The second workshop was carried out in person through a teacher-directed class 

where the following tools were implemented: audios, audio transcripts, worksheets, slides, 

and pictures. This lesson was about making arrangements for a postgraduate scholarship. 

By the end of the workshop, students were expected to understand vocabulary related to 

phone conversations, use modal verbs for polite requests and offers, ask for additional 

information about scholarships, maintain a phone conversation and make arrangements. 

The general objective was to conduct a simulated phone conversation to obtain 

additional information for a scholarship at an organization for a post-graduate program and 

carry out the conversation, making arrangements using the compensatory strategy of 
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Prefabricated patterns. They used memorized stock phrases, usually for "survival" purposes 

to maintain the phone conversation (e.g., May I speak to _____, please?). The linguistic 

competence was to use modal verbs for polite requests and offers to conduct a phone 

conversation. The sociolinguistic competence was to use vocabulary and expressions 

related to a phone conversation. And the pragmatic competence was to start, hold and close 

a phone conversation.  

To achieve the objectives that were stated for the workshop, the next activities were 

implemented by following the steps of TBL. For the Pre-task section of the class, the 

students were asked to take out the email they wrote as the post-task of Workshop 1. To 

introduce the topic, the students were told that they got a response from the scholarship 

organization. After this, they got in groups of three or four and began predicting the possible 

answers that they might have gotten from the scholarship organization, and finally, they 

shared their predictions with their classmates. Then, the students had the chance to read 

the email response where they were congratulated for having the first interview and were 

asked to call one of the counselors at the organization to obtain additional information and 

continue their process. To check their previous knowledge about phone conversations, they 

completed a gap-filling activity with vocabulary about the topic.  

For the While-task section, students listened to a formal phone conversation that 

used modal verbs for requests and offers and later received the transcript of the audio to 

identify useful phrases that they could use in a phone conversation. After this, the 

compensatory strategy of prefabricated patterns was explained. They studied some stock 

phrases for phone conversations. To conclude the workshop, as a Post-task, students were 

asked to write a WhatsApp text to a friend from the class to give him/her three tips for having 

a formal phone conversation. By participating in all the activities mentioned previously, the 

students had the tools to conduct the Main-Task and conduct a simulated phone 

conversation to obtain additional information and to make arrangements for the scholarship. 

While the workshop was being implemented, data was collected through three 

instruments: the teacher-researcher journal, a non-participant form, and students’ 

transcripts. At the end of the class, a data collection instrument was used in which students 

expressed their answers to a few questions regarding the usefulness of the workshop.  They 

were asked about their perception of the workshop and whether they thought the topic of 

the workshop was useful and interesting, also, if they thought the communication strategy 
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practiced during the workshop was of any use to them; what is more, if the communication 

strategy practiced during the workshop helped them to speak English better and finally if the 

workshop helped them to speak more fluently during the activities that required it. Moreover, 

they had a section to write any additional relevant comments. By analyzing the 

aforementioned instruments, the following categories arose. 

Table 9 

Workshop 2 categories for data analysis during the implementation stage 

Instrument

s/ 

Categorie

s 

Usefulness of 

communicati

on strategy 

Communicati

on strategy 

for fluency  

SS 

Lack 

of 

fluenc

y 

 

Positive 

impact 

of topic 

selectio

n 

SS 

active 

use of 

grammar 

from 

worksho

p 

SS 

Informa

l 

langua

ge use  

SS Fluency 

improveme

nt  

SS Use 

of fillers 

Students’ 

transcripts 

 

23        

17 

           26 0         11              12          0 12 

Students’ 

self-

assessme

nt 

 

9       9            0 9         0                  0       7 0 

Non-

participant 

observer 

form 

 

13      2           0 8         6                  1      6 2 

Teacher’s 

Journal 

5 2         0 2         0                  2      2 1 

Total 50 30         26      19         17               15     15      15 

Percentag

e 

         26,74% 16,05

% 

          

13,90% 

10,16%       9,09%        

8,02% 

   8,02% 8,02% 
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Graph 5 

Workshop 2 categories for data analysis during the implementation stage 

 

As shown in the chart and graph above, eight categories emerged throughout the 

analysis of the four data-gathering instruments. The first category is related to the usefulness 

that the communication strategy had for students, the second one is about the use of the 

communication strategy from the workshop to improve their fluency and the third is 

connected to the lack of fluency learners had during their performance. Additionally, the 

fourth category that emerged has to do with the successful selection of the topic for the 

workshop, the fifth one is linked to the use that students had of the grammar studied in the 

workshop and the sixth is about the use of informal language that the participants had to 

communicate their ideas. Moreover, the seventh category is associated with students’ 

fluency improvement overall, and the eighth was connected to the use of fillers that learners 

had during their discourse. 

During the design stage of this second workshop, the important elements that stood 

out in the first one were taken into account. In Workshop 1, students did not use the 

communication strategy as a way to cope with their lack of fluency. The results of the current 

analysis state that students understood the strategy better and it became a great tool for 

them. Also to continue with real-world topics that are connected was a conclusion from the 

past workshop that was considered for this one. The success of this decision of having a 
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continuous topic was found in the category of the positive impact of topic selection that was 

evident in the student’s self-assessment, the non-participant observer, and the teacher/ 

researcher.  

Finally, after this workshop was implemented, it was evident again that the topics of 

academic and work-life are appropriate and interesting for the learners. The fact that 

students relied on the communication strategy as a way to cope with their lack of fluency 

shows that for them to use it actively, they need to understand it fully and feel that it is familiar 

or natural to them. Their use of filler words as a coping mechanism stood out and could be 

beneficial for the next workshops to include a strategy that involves the use of this time-

gaining strategy. This is the second workshop that was implemented: 

Table 10 

Lesson plan Workshop N2. 

Universidad Nacional de Colombia  

Sede Manizales 

TASK-BASED LEARNING 

WORKSHOP #2 

MAKING ARRANGEMENTS FOR A POST-GRADUATE SCHOLARSHIP 

Level: 3 (pre-intermediate) 

TASK 

• To conduct a simulated phone conversation to obtain additional information and to make 

arrangements for a scholarship at an organization for a post-graduate program. 

Goals: By the end of the workshop students are expected to 

·         Understand vocabulary related to phone conversations 

·         Use modal verbs for polite requests 
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·         Ask for additional information about scholarships 

·         Maintain a phone conversation and make arrangements. 

General objective: 

Conduct a simulated phone conversation to obtain additional information for a scholarship at 

an organization for a post-graduate program and carry out the conversation, making 

arrangements using the compensatory strategy of Prefabricated patterns. They will use 

memorized stock phrases, usually for "survival" purposes to maintain the phone conversation 

(e.g., May I speak to _____, please?). 

Linguistic competence: 

• Use modal verbs for polite offers and requests to conduct a phone conversation. 

• Use appropriate vocabulary to make arrangements. 

Sociolinguistic competence: 

Use vocabulary and expressions related to a phone conversation. 

Pragmatic Competence: 

Start, hold and close a phone conversation. 

Materials: Slides, worksheets, printables, projector, computer, and speakers.  

Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 
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Pre-task  

  

To interact with 

classmates to 

make predictions.   

To understand the 

main topic of the 

workshop by 

reading a reply 

email. 

  

To review and 

learn vocabulary 

related to phone 

conversations. 

  

The teacher will start the class by asking students 

to take out the email they wrote as the post-task 

of Workshop 1. 

To introduce the topic the teacher will tell the 

students that they got a response from the 

scholarship organization. Students will get in 

groups of three or four, and they will start 

predicting the possible answers that they might 

get from the scholarship organization. Students 

will share their predictions with the class. 

The teacher will show the email from the 

scholarship organization and they will read it. 

(With the e-mail the scholarship organization will 

congratulate the students for having the first 

interview and will explain that their questions 

cannot be answered via e-mail, and to obtain 

additional information they need to call one of the 

counselors at the organization to continue their 

process). To check the previous knowledge of the 

students regarding phone conversations, they will 

complete a gap-fill activity with vocabulary about 

the topic.  
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While task To practice 

listening and 

grammar with a 

formal 

conversation on 

the phone. 

  

 To learn how to 

use the 

compensatory 

strategy to achieve 

the task. 

  

  

  

 

 

To use the 

compensatory 

strategy, the 

vocabulary, and 

the grammar to 

conduct the 

simulated phone 

conversation. 

To start this phase, the students will listen to a 

formal phone conversation that uses modal verbs 

for requests. After that, the teacher will show the 

students the transcript of the conversation for 

them to read and identify useful phrases that they 

can use in a phone conversation. 

When the students finish reading, the teacher will 

explain the compensatory strategy that they will 

use to complete the task of the workshop. After 

that, the students will be shown the prefabricated 

patterns that were found in the listening activity 

that was previously done to apply them to a phone 

conversation. They will memorize the 

prefabricated patterns by looking at them and the 

picture that symbolizes them. Then, they will be 

shown the images, and they will have to say the 

correct prefabricated pattern that the image 

belongs to.   

  Performance: 

Finally, students will have different roles. Half of 

them will be counselors and the other half will be 

the callers. They will be asked to improvise a 

phone call to ask additional questions and make 

arrangements for the scholarship application, 

using modal verbs and the compensatory 

strategy. They will get the chance to practice for 

some minutes and then in pairs students will 

conduct the simulated phone call. (In front of the 

class) 
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 Post- 

task  

To request 

additional 

information and to 

make final 

arrangements for 

the scholarship 

over the phone. 

Students will write a WhatsApp text to a friend 

from the class to give him/her three tips for having 

a formal phone conversation. 

Task evaluation: 

1. Teacher’s observations  

2. Non-participant observation 

form/performance rubric. 

3. The students will be given a self-

assessment to reflect on the effect of the 

use of the strategy in general, the use of 

the strategy regarding speaking, their 

thoughts on the workshop designed for 

them, and how their fluency was affected.  

Taken and adapted from: 

https://www.allthingstopics.com/telephone.html    

https://www.espressoenglish.net/telephone-

english-phrases/  

 

 

https://www.allthingstopics.com/telephone.html
https://www.espressoenglish.net/telephone-english-phrases/
https://www.espressoenglish.net/telephone-english-phrases/
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4.2.2.1 Workshop N2 Handouts 
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4.2.3 Workshop 3: Introducing yourself in an 

academic/ professional setting  

The third workshop was carried out in person through a teacher-directed class where 

the following strategies were implemented: worksheets completion, slides presentation, 

videos analysis, checklists completion, and memory game activity. The lesson and the main 

task were about introducing themselves in an academic/professional setting. By the end of 

the workshop, students were expected to use intensifiers to talk about themselves, to 

describe themselves in an academic/professional setting using appropriate vocabulary, and 

to analyze good practices for successful oral speaking. 

The general objective of the workshop was to introduce themselves in an 

academic/professional setting using the compensatory strategy of Stalling/ time gaining 

strategies. They had to use fillers or hesitation devices to fill pauses and to gain time to think 

(e.g., well, now let's see, uh, as a matter of fact). The linguistic competence was to use 

intensifiers to introduce themselves. And to use appropriate vocabulary to introduce 

themselves in an academic/ professional setting. The sociolinguistic competence was to use 

vocabulary and expressions related to introductions. And the pragmatic competence was to 

introduce themselves in an academic/professional setting. 

By following the steps of TBL and to achieve the objectives that were stated for the 

workshop, the next activities were implemented: For the Pre-task section of the class, 

students were asked to answer individually some questions related to speaking in public 

and speaking with others. After finishing answering the questions, they had to work in groups 

of three or four people to discuss their answers. Then, they shared their opinions with the 

class. Next, participants were shown a video where the presenter shared several techniques 

that can help people speak spontaneously with greater confidence and clarity. Students 

were asked to evaluate the following aspects with a checklist: the appearance, voice pitch, 

eye contact, humor, friendliness, and posture of the speaker. This was carried out to create 

awareness of the important aspects that should be taken into account when speaking in 

public. To finish this section, students had to play a memory game with the class related to 

vocabulary of skills and qualifications. 

For the While-task section, students were shown the grammar section regarding the 

use of intensifiers to be used during the speaking task. After the explanation, the 
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compensatory strategy was presented to the learners and analyzed how stalling/ time 

gaining strategies can be used to speak more fluently, to sound more natural, and to gain 

time to think about what they will say next when they speak or have conversations. To 

conclude the workshop, as a Post-task, students were asked to complete the first stage of 

their Linkedin profile, where they had to write some information and a short introduction of 

themselves. By participating in all the activities mentioned previously, the students had the 

tools to conduct the Main-Task and introduce themselves in an academic/professional 

setting. 

While the workshop was being applied, data was collected through three 

instruments: the teacher-researcher journal, a non-participant form, and students’ 

transcripts. At the end of the class, a data collection instrument where the participants were 

able to answer a few questions dealing with the usefulness of the workshop was used as 

well.  They were asked about their perception of the workshop and whether they thought the 

topic of the workshop was useful and interesting for them, also, if they thought the 

communication strategy practiced during the workshop was of any use to them; what is 

more, if the communication strategy practiced during the workshop helped them to speak 

English better and finally if the workshop helped them to speak more fluently during the 

activities that required it. In the last section, they had the opportunity to write any additional 

relevant comments. By analyzing the instruments mentioned before, the following categories 

appeared. 

Table 11 

Workshop 3 categories for data analysis during the implementation stage 
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Graph 6 

 Workshop 3 categories for data analysis during the implementation stage 

Instruments

/ 

Categories 

Usefulness of 

communication 

strategy 

Communicatio

n strategy for 

fluency  

SS 

Difficulties 

in 

grammar 

SS active 

use of 

vocabular

y from 

workshop 

SS 

Lack of 

fluency 

SS Fluency 

improveme

nt  

Positive 

impact of 

topic 

selection 

Students’ 

transcripts 

 

31 20 22 12 20 0 0 

Students’ 

self-

assessment 

 

7 7 0 0 0 10 7 

Non-

participant 

observer 

form 

 

8 2 0 8 0 8 10 

Teacher’s 

Journal 

2 2 0 1 1 2 2 

Total 48 31 22 21 21 20 19 

Percentage 26,37% 17,04 % 12,09 

% 

11,54 % 11,54 

% 

10,98% 10,44% 
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As shown in the chart and graph above, seven categories arose throughout the 

analysis of the four data-gathering instruments. The first category is linked to the usefulness 

that the communication strategy had for students during their performance, the second one 

is connected to the use of the communication strategy from the workshop to improve their 

fluency and the third one has to do with the difficulties that students had with grammar. 

Additionally, the fourth category is related to the constant use of vocabulary studied during 

the lesson to conduct the Main-task,  the fifth is correlated to the lack of fluency learners had 

during their performance, the sixth corresponds to students’ fluency improvement overall, 

and the seventh to the successful selection of the topic for the workshop.  

During the design stage of this third workshop, the important elements that stood out 

in the first two were taken into account. The real-world topics of academic and work-life were 

chosen again as a recommendation that emerged from the first two workshops. One of the 

main concerns that came out of the analysis of Workshop 2 was the use of filler words that 

students had as a coping mechanism. A conclusion was to include a strategy that involved 

the use of this time-gaining strategy. This was tackled with the selection of the strategy 

taught in this workshop and as a result, students used the filler words more intentionally and 

used it as a way to gain time to have a more fluent discourse. Finally, after this workshop 

was implemented, it was evident that students’ fluency can improve with the use of an 
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appropriate communication strategy that is comprehensible to them, with the study of 

relevant vocabulary that supports their discourse, and with a meaningful topic that motivates 

them to participate. This is the third workshop that was implemented: 

Table 12. Lesson plan Workshop N3 

Universidad Nacional de Colombia  

Sede Manizales 

TASK-BASED LEARNING  

LESSON PLAN 

LAURA TATIANA MUÑOZ 

 

Topic: INTRODUCING YOURSELF IN AN ACADEMIC/ PROFESSIONAL SETTING 

Level: 3 (pre-intermediate) 

 

TASK 

• To introduce themselves in an academic/professional setting.  

Goals: By the end of the workshop students are expected to  

● Use intensifiers to talk about themselves. 

● Describe themselves in an academic/professional setting using appropriate 

vocabulary 

● Analyze good practices for successful oral speaking. 

General objective: 

To introduce themselves in an academic/professional setting using the compensatory 

strategy of Stalling/ time gaining strategies. They will use fillers or hesitation devices to 

fill pauses and to gain time to think (e.g., well, now let's see, uh, as a matter of fact).  

Linguistic competence: 

• Use intensifiers to introduce themselves. 

• Use appropriate vocabulary to introduce themselves in an academic/ professional 

setting. 

Sociolinguistic competence: 

Use vocabulary and expressions related to introductions. 

Pragmatic Competence: 
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To introduce themselves in an academic/professional setting 

 

Materials: Slides, worksheets, printables, projector, computer, and speakers.  

 

Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 

 

 

 

 

Pre-task   

 

 

To write about the 

topic and to interact 

with classmates by 

discussing. 

  

 

To understand the 

main topic of the 

workshop by 

watching a video 

related to it. 

Analyzing the good 

practices for 

successful oral 

speaking. 

 

To learn the 

vocabulary that will 

be used in the main 

task. 

To introduce the topic, the teacher will start the class 

by telling students to answer individually some 

questions related to speaking in public and speaking 

with others. When they finish answering the 

questions, they will get in groups of three or four 

people to discuss their answers. Then, they will share 

with the class their findings.  

The students will watch a video: Think Fast, Talk 

Smart: Communication Techniques from Stanford 

University. (In the video, Matt Abrahams speaks 

about techniques that will help people speak 

spontaneously with greater confidence and clarity). 

The teacher will give the students a public speaking 

evaluation checklist, and by watching the video, they 

will need to analyze the presentation of the speaker 

and check all the statements that correspond to the 

video.  

The students will get in groups of three or four people 

to play a memory game with the class related to 

vocabulary of skills and qualifications. 
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While task 

To practice the 

grammar and to 

learn how it can be 

used. 

 

 

To learn how to use 

the compensatory 

strategy to achieve 

the task. 

 

 

 

To start this phase, the teacher will show the 

intensifiers that can be used by the students, this will 

help them to perform better during the speaking task.   

 

After the explanation, the teacher will explain the 

compensatory strategy that they will use to complete 

the task of the workshop. After that, the students will 

be shown the Stalling/ time gaining strategies that 

they can use to speak more fluently, to sound more 

natural, and to gain time to think about what they will 

say next when they speak or have conversations.  

 

Performance: 
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To use the 

compensatory 

strategy, the 

vocabulary, and the 

grammar to conduct 

the simulated 

phone 

conversation. 

 

Finally, students will formally introduce themselves, 

like in an academic/ professional setting in front of the 

class. To introduce themselves in this setting they will 

be able to use the Stalling/ time gaining strategies 

practiced, the skills and qualifications vocabulary, and 

the intensifiers.  

The rest of the class will be paying attention to the 

positive attributes of a good speaking performance 

found in the checklist from the Pre-task activity.  

 

 

 

 

 

 

 

 

 

Post- task   

To practice the 

grammar and 

vocabulary to 

introduce 

themselves. 

Students will complete the first stage of their Linkedin 

profile, where they need to write some information 

and a short introduction. 

 

Task evaluation: 

1. Teacher’s observations   

2. Non-participant observation 

form/performance rubric. 

3. The students will be given a self-assessment 

to reflect on the effect of the use of the 

strategy in general, the use of the strategy 

regarding speaking, their thoughts on the 

workshop designed for them, and how their 

fluency was affected.  

 

 

Taken and adapted from: 

https://www.nofreakingspeaking.com/think-fast-talk-

smart/ 
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4.2.3.1 Workshop N3 Handouts 
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4.2.4 Workshop 4:  Online job offers 

The fourth workshop was carried out in person through a teacher-directed class 

where the following resources were implemented: worksheets, videos, slides, and online 

educational games. This workshop was about conducting a simulated conversation between 

a job recruiter, a translator, and a job applicant. By the end of the workshop, students were 

expected to use indirect speech to report what another person said, to carry a conversation 

regarding an online job offer, and to give definitions of vocabulary related to online job offers.  

The general objective was to conduct the simulated conversation using the 

compensatory strategy of Circumlocution. Students had to give definitions or describe the 

target object of the action (e.g., the thing you open bottles with for corkscrew). The linguistic 

competence was to use indirect speech to report what another person said and to use 

appropriate vocabulary to have a conversation regarding online job offers. The 

sociolinguistic competence was to use vocabulary and expressions related to online job 

offers and video call interviews. The pragmatic competence was to have a conversation 

through a video call.  

By following the steps of TBL and to achieve the objectives that were stated for the 

workshop, the next activities were implemented: For the Pre-task section of the class, 

students were asked to answer in groups some questions related to online job offers and 

professional social networks and then share their answers with the class. Then, students 

were asked to talk about what they knew regarding LinkedIn with the class, finishing this 

activity with a video that explained how the webpage can be used. After listening to the 

information from the video, the students shared what they understood LinkedIn is based on 

the video and then explored the webpage. After the webpage exploration, students studied 

some slides that had the vocabulary, a clear definition, and a picture of it. To check on 

students’ understanding, they were asked to participate and play a Kahoot match.  

For the While-task section, students were provided some examples of direct and 

indirect speech and an explanation of the compensatory strategy of Circumlocution that has 

to do with the use of definitions when the vocabulary word is unknown. To conclude the 

workshop, as a Post-task, students were asked to complete a worksheet to write their 

résumé. By participating in all the activities mentioned before, the learners had the tools to 

conduct the Main-Task. For this, they were asked to conduct a simulated video call 
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conversation in front of the class between the person applying for the job, the interpreter, 

and the employer. All members were highly encouraged  

While the workshop was being implemented, data was collected through three 

instruments: the teacher-researcher journal, a non-participant form, and students’ 

transcripts. Additionally, at the end of the class a data collection instrument was applied, 

where participants were asked some questions about the usefulness of the workshop.  They 

were asked about their perception of the workshop and workshop usefulness and how 

interesting it was for them. Another question had to do with their opinion about the 

communication strategy practiced during the workshop being useful or not. To continue 

exploring their perceptions on the communication strategy practiced during the workshop, 

students had to answer if it helped them to speak English better.  The last one was about 

the workshop improving their fluency during the activities that required it. In the last section, 

they were encouraged to write any additional relevant comments. By analyzing the 

instruments mentioned before, the following categories appeared. 

Table 13 

Workshop 4 categories for data analysis during the implementation stage 



72 

 

72 

 

Graph 7 

Workshop 4 categories for data analysis during the implementation stage 

Instruments

/ 

Categories 

SS use of 

strategies 

from past 

workshops 

SS lack 

of 

fluency 

SS use 

of filler 

words 

SS’ 

difficulties in 

grammar 

Positive 

impact of 

topic 

selection 

SS active 

use of 

vocabulary 

from 

workshop 

SS lack of 

grammar 

use from 

workshop 

Students’ 

transcripts 

 

     41 30     32               

32 

 0 15 7 

Students’ 

self-

assessment 

 

0 0      0 0  8 0 0 

Non-

participant 

observer 

form 

 

0 7      1                 0  9 1 8 

Teacher’s 

Journal 

0 1      1                0  2 1 1 

Total 41 38      34             32  19 17 16 

Percentage 20,82 

% 

19,28%   17,25%   16,25 

                       %             

 9,64 % 8,63% 8,13% 
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As shown in the chart and graph above, seven categories arose throughout the 

analysis of the four data-gathering instruments. The first category is linked to student’s use 

of communication strategies practiced in past workshops during their performance, the 

second one is connected to the lack of overall fluency that students had during the 

implementation and the third one has to do with the student’s use of filler words to cope with 

fluency constraints. Moreover, the fourth category is related to the difficulties that students 

had with grammar, the fifth one corresponds to the successful selection of the topic for the 

workshop, the sixth one is associated with the constant use of vocabulary studied during the 

lesson to conduct the Main-task and the seventh one is about students´ avoidance to use 

the grammar studied in the workshop. 

During the design stage of this fourth workshop, the important elements that stood 

out in the past analyses were taken into account. The use of real-world tasks related to 

academic and job environments was chosen again, providing a sense to students that the 

lessons are not isolated from each other, but instead, work like puzzle pieces that 

complement each other. The main concerns that appear from this analysis are the need for 

students to be fully familiar with the grammar studied in the workshop, as it is a valuable tool 

that helps them articulate what they want to express and the need to include a 

communication strategy that is noticeably easy to use. This is the fourth workshop that was 

implemented: 
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Table 14 

Lesson plan Workshop N4. 

Universidad Nacional de Colombia 

Sede Manizales 

TASK-BASED LEARNING  

WORKSHOP #4 

ONLINE JOB OFFERS 

Level: 3 (pre-intermediate) 

TASK 

• To conduct a simulated conversation between a job recruiter, a translator, and a job applicant.  

Goals: By the end of the workshop students are expected to  

● Use indirect speech to report what another person said. 

● Carry a conversation regarding an online job offer. 

● Give definitions of vocabulary related to online job offers. 

General objective: 

To conduct a simulated conversation between a job recruiter, a translator, and a job applicant 

using the compensatory strategy of Circumlocution. They will give definitions or describe the 

target object of the action (e.g., the thing you open bottles with for corkscrew). 

Linguistic competence: 

• Use indirect speech to report what another person said. 

• Use appropriate vocabulary to have a conversation regarding online job offers. 

Sociolinguistic competence: 

Use vocabulary and expressions related to online job offers and video call interviews. 

Pragmatic Competence: 
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To have a conversation through a video call.  

 

Materials: Slides, worksheets, printables, projector, computer, and speakers.  

 

Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 

 

 

 

 

Pre-task   

 

To read and discuss 

the topic. To 

interact with 

classmates by 

discussing. 

  

 

To understand the 

main topic of the 

workshop by 

watching a video 

related to it. To 

learn about the 

most common 

professional social 

network, how they 

can use it, and to 

listen for relevant 

information. 

 

To introduce the topic, the teacher will start the class 

by telling students to read and answer in groups some 

questions related to online job offers and professional 

social networks. When they finish answering the 

questions, they will share their answers with the class 

and the teacher.  

Students will share what they know about LinkedIn 

with the class, after that they will watch a video: Start 

Your Career: LinkedIn for Students. (In the video, they 

can find out what LinkedIn is and how they can use 

it). After listening to the information from the video, the 

students will share what they understood LinkedIn is 

based on the video. The teacher will show the 

students the webpage, the different features it has 

and will provide a short explanation about what they 

can do on the webpage.  

The teacher will show some slides to explain the 

vocabulary that students will need to understand to 

participate in the activities planned for the workshop. 

The slides have vocabulary words, a clear definition, 

and a picture to help students understand better. For 

the difficult words, the teacher will provide examples 
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To learn the 

vocabulary that will 

be used in the main 

task. 

 

 

 

related to the context of the students to help them with 

any doubts they might have. After that, students will 

have around 5 minutes to practice and study the 

vocabulary and the definitions. To assess the 

vocabulary retention of the students, in groups of 

three or four they will play Kahoot. The Kahoot game 

was created for this group based on the vocabulary 

and the definitions from the slides:  

( https://create.kahoot.it/details/f6e7112e-7efd-41f5-

8241-8b55a6086a91)  

 

 

 

 

While task 

To practice the 

grammar and to 

learn how it can be 

used. 

 

 

 

To learn how to use 

the compensatory 

strategy to achieve 

the task. 

 

 

 

 

 

 

To start this phase, the teacher will provide some 

examples of direct and indirect speech, after that, the 

teacher will provide a short explanation about the 

grammar. Then, students will share some examples 

with the class.  

 

After the explanation, the teacher will explain the 

compensatory strategy that they will use to complete 

the task of the workshop. The strategy that the 

teacher will explain in the workshop is Circumlocution. 

To explain how they can use it to speak with more 

fluency, the teacher will give examples with real 

objects found in the class, by describing the object 

instead of the correct term. Then, the teacher will 

share some short anecdotes about situations where 

she forgot or did not know the vocabulary word in 

English, but by providing a description or definition of 

the object, she was able to make herself understood.  

 

https://create.kahoot.it/details/f6e7112e-7efd-41f5-8241-8b55a6086a91
https://create.kahoot.it/details/f6e7112e-7efd-41f5-8241-8b55a6086a91
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To practice the 

speaking skill and to 

use the 

compensatory 

strategy, the 

vocabulary, and the 

grammar to conduct 

the simulated video 

call. 

 

Performance: 

Finally, students will conduct a simulated video call 

conversation in front of the class. For this task, 

students will need to get in groups of three people and 

each group will receive a copy of the explanation of 

the speaking task. Each student will be assigned a 

role, Student 1 (The person applying for the job), 

Student 2 (The interpreter), and Student 3 (The 

employer). Student 1 will be a person that used 

LinkedIn to find a job offer but does not speak English. 

Student 2 will be an interpreter that speaks English 

and Spanish that will help Student 1 and Student 3 to 

communicate. The interpreter will be asked also to 

avoid using the vocabulary words studied in this 

workshop, but instead to provide descriptions to 

practice the compensatory strategy. Student 3 will be 

a person who works for a company from the United 

States and only speaks English. And as part of his job 

he needs to get to know a person (Student 1) from 

Colombia that he found interesting from LinkedIn. 

Each student will read about the role and they will 

need to conduct the simulated video call using the 

Circumlocution strategy practiced, the online job 

offers vocabulary and indirect speech.  

 

 

 

 

 

To practice the topic 

of the workshop by 

writing their 

résumé. 

Students will get a worksheet to write their résumé.  

 

Task evaluation: 

4. Teacher’s observations   
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Post- task   

5. Non-participant observation 

form/performance rubric. 

6. The students will be given a self-assessment 

to reflect on the effect of the use of the 

strategy in general, the use of the strategy 

regarding speaking, their thoughts on the 

workshop designed for them, and how their 

fluency was affected.  

 

 

Taken and adapted from: 

https://www.youtube.com/watch?v=YWp6AN00D_c  

https://create.kahoot.it/details/f6e7112e-7efd-41f5-

8241-8b55a6086a91 

Resumé: 

https://www.pinterest.es/pin/186477240796218470/  

 

 

https://www.youtube.com/watch?v=YWp6AN00D_c
https://create.kahoot.it/details/f6e7112e-7efd-41f5-8241-8b55a6086a91
https://create.kahoot.it/details/f6e7112e-7efd-41f5-8241-8b55a6086a91
https://www.pinterest.es/pin/186477240796218470/
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4.2.4.1 Workshop N4 handouts 
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4.2.5 Workshop 5: Job interview do’s and don’ts 

The fifth workshop was carried out in person through a teacher-directed class where 

the following tools were implemented: worksheets, slides, and videos. This workshop was 

about job interview do’s and don’ts. The main task was to conduct a simulated conversation 

between friends offering advice for a future job interview. By the end of the workshop, 

students were expected to give advice using should, should not, and ought to, to understand 

vocabulary related to job interview advice, to use nonlinguistic signals to have conversations 

with others, to maintain a casual conversation with friends by asking and giving advice and 

to differentiate the Do’s and the Don’ts for job interviewing. 

The general objective of the workshop was to conduct a simulated conversation 

between friends offering advice for a future job interview using the compensatory strategy 

of Nonlinguistic signals. They had to mime, gesture, use facial expressions, or sound 

imitation to help them communicate more effectively. The linguistic competence was to use 

should, shouldn’t, and ought to for advice. To use appropriate vocabulary to advise about 

job interview do’s and don’ts. The sociolinguistic competence was to use vocabulary and 

expressions related to advising about job interviews in a conversation between friends. The 

pragmatic competence was to start, hold and close a conversation about job interviews 

advice.  

By following the steps of TBL and to achieve the objectives that were stated for the 

workshop, the next activities were carried out: For the Pre-task section of the class, students 

were asked to write a short paragraph about the aspects that people should take into 

account when they go to a job interview and then share that with a classmate. To provide 

more information about it, students watched a video of the Dos and Don’ts in a job interview, 

and then they had to share three tips they have learned from the video with the class. Then, 

students were shown some slides to explain the vocabulary related to job interview do’s and 

don’ts, a clear definition, and a picture to help students understand better. To assess the 

vocabulary retention of the students, they had to play a charades game in groups, using the 

vocabulary words they just practiced. They were encouraged to mime, gesture, use facial 

expressions, or sound imitation to help their classmates guess the correct vocabulary word 

as a way to introduce the communication strategy implicitly. 
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For the While-task section, grammar was elicited by summarizing the best do’s and 

don’ts from the video using should, shouldn’t, and ought to. Then, the difference between 

the use of should and ought to was explained to the participants to later create their 

examples to practice. After the explanation, the Nonlinguistic signals strategy was 

introduced to students by providing some examples with real objects found in the class, 

omitting the vocabulary word, but instead miming, gesturing, or making sounds to help them 

understand. To conclude the workshop, as a Post-task, students were asked to solve a 

worksheet that had a link to an online article that they had to read and then write a short 

paragraph about their skills and weaknesses in their journal that was provided in the 

worksheet. By participating in all the activities mentioned below, the students had the tools 

to work on the Main-Task and conduct a simulated conversation between friends offering 

advice for a future job interview. 

While the workshop was being implemented, data was collected through three 

instruments: the teacher-researcher journal, a non-participant form, and students’ 

transcripts. At the end of the class, an additional data collection instrument was used as 

well, where the participants were able to answer a few questions dealing with the usefulness 

of the workshop. Students explained their perception of the workshop and whether they 

thought the topic was useful and interesting for them, also, if they thought the communication 

strategy examined during the workshop was of any use to them; what is more, if the 

communication strategy selected for the workshop helped them to speak English better and 

finally if the workshop helped them to speak more fluently during the main task. In the last 

part, they had a section to add any additional relevant comments. By analyzing the 

instruments mentioned before, the following categories arose. 

Table 15 

Workshop 5 categories for data analysis during the implementation stage 
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Graph 8 

Workshop 5 categories for data analysis during the implementation stage 

Instruments

/ 

Categories 

SS active 

use of 

vocabulary 

from 

workshop 

Usefulness of 

communication 

strategy  

Communication 

strategy for 

fluency  

Positive 

impact of 

topic 

selection 

SS active 

use of 

grammar 

from 

workshop 

SS 

Use 

of 

filler 

words 

SS Fluency 

improvement  

Students’ 

transcripts 

 

    27      14               14         0 12 17 0 

Students’ 

self-

assessment 

 

0     7                7 8 0 0 8 

Non-

participant 

observer 

form 

 

7  7                1 9 6 1 9 

Teacher’s 

Journal 

2 4                1 2        1 1 1 

Total 36 32               23 19 19 19 18 

Percentage 21,69% 19,28%            13,86% 11,44% 11,44% 11,44

% 

10,85% 
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As shown in the chart and graph presented above, seven categories were identified 

throughout the analysis of the four data-gathering instruments. The first category is 

associated with student’s constant use of vocabulary studied during the lesson to conduct 

the Main-task, the second one is about the usefulness and how the participants relied on 

the communication strategy practiced during the workshop and the third one corresponds to 

the use of this strategy from the workshop to improve their fluency. Additionally, the fourth 

category is related to the successful selection of the topic of the workshop for students to 

feel engaged and motivated to participate and the fifth one is related to the active use of 

grammar studied that students had during their performance. Moreover, the sixth category 

has to do with the continuous use of filler words that students had as a time-gaining strategy 

and the seventh one is linked to students’ fluency improvement overall.  

During the design stage of this fifth workshop, the important elements that stood out 

in the past analyses were taken into account. A way to help students to become more 

familiar with the grammar was one of the main aspects that were included during the lesson, 

this was achieved by providing more examples and more student’s practice. This adjustment 

was positive as it can be observed in the category of students’ active use of grammar from 

the workshop. Another aspect that was included due to the reflections in the past workshop 

is the communication strategy choice. For this implementation one of the most important 

elements was to help the participants to feel confident with the communication strategy, this 

was attained by involving them in games to practice the communication strategy. From this 
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SS active use of grammar from workshop SS Use of filler words

SS Fluency improvement



86 

 

86 

analysis, it can be concluded that there has to be an articulation between the grammar 

thought, the vocabulary practiced the topic, and the communication strategy to have an 

enhancement in a student's fluency. This is the fifth workshop that was implemented: 

Table 16 

Lesson plan Workshop N5. 

Universidad Nacional de Colombia 

Sede Manizales 

TASK-BASED LEARNING  

WORKSHOP #5 

JOB INTERVIEW DO’S AND DON’TS 

Level: 3 (pre-intermediate) 

TASK 

• To conduct a simulated conversation between friends offering advice for a future job interview.  

Goals: By the end of the workshop students are expected to  

● Use should, should not, and ought to give advice. 

● Understand vocabulary related to job interview advice. 

● Use nonlinguistic signals to have conversations with others. 

● Maintain a casual conversation with friends by asking and giving advice. 

● Differentiate the Dos and Don’ts for job interviewing.  

General objective: 

To conduct a simulated conversation between friends offering advice for a future job interview 

using the compensatory strategy of Nonlinguistic signals. They will mime, gesture, use facial 

expressions, or sound imitation to help them communicate more effectively.  

Linguistic competence: 

• Use should, shouldn’t, and ought to for advice. 
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• Use appropriate vocabulary to advise about job interview do’s and don’ts. 

Sociolinguistic competence: 

Use vocabulary and expressions related to advising about job interviews in a friendly 

conversation between friends. 

Pragmatic Competence: 

Start, hold and close a conversation about job interviews advice. 

 

Materials: Slides, worksheets, printables, projector, computer, and speakers.  

 

 

 

 

 

Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 

 

 

 

 

Pre-task   

 

 

To write about the 

main topic and 

interact with 

classmates by 

discussing. 

 To understand the 

main topic of the 

workshop by 

To introduce the topic, the teacher will start the class 

by telling students to write a short paragraph about 

the aspects that people should take into account 

when they go to a job interview. When students finish 

writing they will sit with a classmate and share what 

they wrote.  

Students will watch a video: Interview Do’s and Don’ts 

(In the video, they can watch the most important do’s 

and don’ts in a job interview provided by Vault.com. 

Vault .com provides intelligence on what it's like to 
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watching a video 

related to it. To 

learn about the 

interview do’s and 

don’ts, and to listen 

for relevant 

information. 

 

 

 

 

To learn the 

vocabulary that will 

be used in the main 

task. 

 

 

 

work in an industry, company, or profession and how 

to land a job). After listening to the information from 

the video, the students will share the top 3 tips they 

learned from the video with the class.  

The teacher will show some slides to explain the 

vocabulary that students will need to understand to 

participate in the activities planned for the workshop. 

The slides have the vocabulary words related to job 

interview do’s and don’ts, a clear definition, and a 

picture to help students understand better. For the 

difficult words, the teacher will provide examples 

related to the context of the students to help them with 

any doubts they might have. After that, students will 

have around 5 minutes to practice and study the 

vocabulary and the definitions. To assess the 

vocabulary retention of the students, in groups of 

three or four they will play charades using the 

vocabulary words they just practiced. In their groups, 

they will need to mime, gesture, use facial 

expressions, or sound imitation to help their 

classmates guess the correct vocabulary word. This 

activity will help students to practice the vocabulary 

they just saw and the communication strategy that will 

be explained during the While task. 

 

 

 

 

While task 

To practice the 

grammar and to 

learn how it can be 

used in this context. 

 

 

To start this phase, the teacher will elicit the grammar 

by using summarizing the best do’s and don’ts from 

the video using should, shouldn’t, and ought to. After 

that, the teacher will provide a short explanation about 

the difference between the use of should and ought to 

and provide some examples. Then, students will 
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To learn how to use 

the compensatory 

strategy to achieve 

the task. 

 

 

 

 

 

 

 

To practice the 

speaking skill, to 

use the 

compensatory 

strategy, the 

vocabulary, and the 

grammar to conduct 

the simulated 

conversation. 

 

share some examples they did by themselves with the 

class.  

 

After the explanation, the teacher will explain the 

compensatory strategy that they will use to complete 

the task of the workshop. The strategy that the 

teacher will explain in the workshop is Nonlinguistic 

signals. To explain how they can use it to speak with 

more fluency, the teacher will give examples with real 

objects found in the class, omitting the vocabulary 

word, but instead miming, gesturing, or making 

sounds to help them understand.  

 

Performance: 

Finally, students will conduct a simulated 

conversation that they will record. For this task, 

students will need to get in groups of two or three 

people and each group will  

record a video about a conversation between friends. 

One of them will need to ask for some advice for a 

future job interview for a position in a very important 

company. 

The other should give the best advice to the other 

friend. 

The students will need to conduct the simulated 

conversation using the vocabulary from the workshop, 

the communication strategy of nonlinguistic 

signals, and should, shouldn’t, and ought to. 
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Post- task   

To practice the topic 

of the workshop by 

writing their 

résumé. 

Students will get a worksheet with a link to a very 

useful online article that they will need to read and 

after reading, they will need to write a short paragraph 

about their skills and weaknesses in their journal that 

is provided in the worksheet. 

(LINK: https://www.vault.com/blogs/job-search/11-

tips-for-landing-the-job-you-want-in-2020) 

 

Task evaluation: 

7. Teacher’s observations   

8. Non-participant observation 

form/performance rubric. 

9. The students will be given a self-assessment 

to reflect on the effect of the use of the 

strategy in general, the use of the strategy 

regarding speaking, their thoughts on the 

workshop designed for them, and how their 

fluency was affected.  

 

 

Taken and adapted from: 

https://www.youtube.com/watch?v=S1ucmfPOBV8  

https://www.vault.com/blogs/job-search/11-tips-for-

landing-the-job-you-want-in-2020 

 

4.2.5.1 Workshop N5 Handouts 
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4.2.6 Workshop 6: Having a job interview 

The sixth workshop was carried out in person through a teacher-directed class where 

the following resources were employed: worksheets, slides, videos, and online educational 

games. This workshop was about having a job interview and for the main task, participants 

had to conduct a simulated job interview conversation using appropriate adjectives to 

describe themselves. By the end of the workshop, students were expected to use adjectives 

and intensifiers to describe themselves, to understand vocabulary and synonyms related to 

a job interview, to use approximation by finding synonyms of complex words to have 

conversations with others to maintain a conversation about the interview. 

The general objective was to conduct the simulated job interview conversation using 

appropriate adjectives to describe themselves using the compensatory strategy of 

Approximation. They learned complex vocabulary words to describe themselves and also 

simpler synonyms that can be used to help students communicate more effectively. The 

linguistic competence was to use adjectives and intensifiers to describe themselves in a job-

related environment and to use appropriate vocabulary to have the job interview. The 

sociolinguistic competence was to use vocabulary and expressions related to having a job 

interview. And the pragmatic competence was to start, hold and close this interview.  

By following the steps of TBL and to achieve the objectives that were intended for 

the workshop, the next activities were carried out: For the Pre-task section of the class, 

students were asked to come up with 5 questions that could be asked to them when having 

a job interview. Participants wrote them down and discussed the possible questions they 

could get asked. After this introduction to the topic, students solved a matching worksheet 

activity, where they had to find the correct synonyms and the correct definition of the 

vocabulary related to describing themselves in a job interview to later share their answers 

with the class. To finish the vocabulary section, learners joined and played an online 

educational vocabulary game. Then, students watched a video about a job interview as a 

good example of how they were expected to perform, checking their understanding with 

seven true or false statements. 

For the While-task section, grammar was elicited by describing personality using 

adjectives and intensifiers. To practice, students were shown some common sentences with 

adjectives and were provided a short explanation about the use of intensifiers and how they 
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could be useful in a job interview. To end this section, the participants created their 

examples. After the explanation, the compensatory strategy of Approximation was explained 

by showing examples with the words and synonyms practiced during the pre-task section of 

the lesson. To conclude the workshop, as a Post-task, students were asked to solve a 

worksheet about job offers, where they had to match the best candidate for the job according 

to the job offer description and requirements. By participating in the aforementioned 

activities, the participants had the tools to work on the Main-Task and conduct a simulated 

job interview conversation with an English teacher using appropriate adjectives to describe 

themselves successfully. 

While the workshop was being carried out, data was collected through three 

instruments: the teacher-researcher journal, a non-participant form, and students’ 

transcripts. In the final section of the class, an additional data collection instrument was 

applied as well, where the participants were able to answer a few questions regarding the 

usefulness of the workshop. Students had the chance to show their perception of the 

workshop and express whether they thought the topic was useful and interesting for them. 

They were also presented with the opportunity to reflect and share if they thought the 

communication strategy practiced during the workshop was useful for them; additionally, if 

the communication strategy selected for the workshop helped them to speak fluently. Finally, 

if the workshop helped them to have a more fluent performance during the main task. As a 

complementary section, students were able to include any additional relevant comments. 

By analyzing the instruments mentioned, the following categories were generated. 

Table 17 

Workshop 6 categories for data analysis during the implementation stage 
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Graph 9 

Workshop 6 categories for data analysis during the implementation stage 

Instruments

/ 

Categories 

SS 

difficulties 

in 

grammar 

SS 

Use 

of 

filler 

words 

SS use of 

strategies 

from past 

workshops 

SS active 

use of 

grammar 

from 

workshop 

Students 

repeating 

words 

Usefulness of 

communication 

strategy 

Students 

vocabulary 

use from 

past 

workshops 

Students’ 

transcripts 

 

     56   50       44               34  41 20 33 

Students’ 

self-

assessment 

 

0   0        0   0  0 8 0 

Non-

participant 

observer 

form 

 

0   2        2                 8  0 7 3 

Teacher’s 

Journal 

1   1        1                1  1 2 1 

Total 57   53        47             43  42 37 37 

Percentage 18,03 

% 

  16,77%     14,88%     13,61 

                       %             

 13,29 % 11,71% 11,71% 
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As displayed in the chart and graph above, seven categories arose throughout the 

analysis of the four data-gathering instruments. The first category is related to student’s 

general difficulties in grammar through all their discourse, the second one has to do with the 

constant use of filler words that students had as a time gaining strategy, and the third is 

connected to participant’s employment of strategies from past workshops to enhance their 

fluency. In addition, the fourth category corresponds to students’ constant use of the 

grammar studied during the lesson to conduct the Main-task and the fifth one is associated 

with students’ continuous use of their strategy of repeating words to gain time to think about 

what they wanted to express. Furthermore, the sixth strategy is connected to the usefulness 

and how the participants relied on the communication strategy studied during the workshop 

and the seventh one is related to the learner's active use of vocabulary from all the 

workshops implemented so far to carry out their conversation.  

During the design stage of this final workshop, the important elements that stood out 

in the past analysis were taken into account. It was concluded that there had to be an 

articulation between the grammar thought, the vocabulary practiced, the topic, and the 

communication strategy to have an enhancement in a student's fluency. This reflection was 

taken into account during the planning stage resulting in a workshop that connected not only 
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the aspects mentioned previously, but all the knowledge gathered from the participation in 

the past five workshops. This is the sixth workshop that was implemented: 

Table 18. Lesson plan Workshop N6. 

Universidad Nacional de Colombia 

Sede Manizales 

TASK-BASED LEARNING  

WORKSHOP #6 

HAVING A JOB INTERVIEW  

Level: 3 (pre-intermediate) 

TASK 

• To conduct a simulated job interview conversation using appropriate adjectives to describe 

themselves. 

Goals: By the end of the workshop students are expected to  

● Use adjectives and intensifiers to describe themselves. 

● Understand vocabulary and synonyms related to a job interview. 

● Use approximation by finding synonyms of complex words to have conversations with 

others. 

● Maintain a conversation about having a job interview. 

General objective: 

To conduct a simulated job interview conversation using appropriate adjectives to describe 

themselves using the compensatory strategy of Approximation. They will learn complex 

vocabulary words to describe themselves and also simpler synonyms that can be used to help 

students communicate more effectively.  

Linguistic competence: 

• Use adjectives and intensifiers to describe themselves in a job interview. 

• Use appropriate vocabulary to have a job interview. 
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Sociolinguistic competence: 

Use vocabulary and expressions related to having a job interview. 

Pragmatic Competence: 

Start, hold and close a job interview.  

 

Materials: Slides, worksheets, printables, projector, computer, and speakers.  

 

Class procedures: 

Task 

phases 

Learning and 

language aims 

Procedure 

 

 

 

 

Pre-task   

 

To write about the 

main topic, 

brainstorm, and 

interact with 

classmates by 

discussing. 

 

 To learn the 

vocabulary that will 

be used in the main 

task. 

 

 

 

 

To introduce the topic, the teacher will start the class 

by telling students to get in groups of three people and 

start brainstorming. They will need to come up with 5 

questions that could be asked to them when having a 

job interview. They will need to write the questions 

down and discuss possible answers with their 

classmates.  

The teacher will ask students to get in groups of three 

people again. Each group is going to receive a 

worksheet. This worksheet has a matching activity, 

where they need to find the correct synonyms and the 

correct definition of the vocabulary related to 

describing themselves in a job interview. When 

students finish, all the groups are going to share the 

answers and the teacher will correct, display and 

explain when necessary the correct answers. To 

practice the vocabulary from the worksheet, students 

will join and play an online Quizziz game.  
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To understand the 

main topic of the 

workshop by 

watching a video 

related to it. To 

listen to an example 

of a job interview 

and to listen for 

relevant 

information. 

 

 

Students will watch a video about a job interview, this 

will be a good example for them, to understand what 

they are expected to be able to do at the end of the 

workshop.   

After listening to the information from the video, the 

students will take a look at seven statements and they 

will need to say if they are true or false.  

 

 

 

 

 

While task 

To practice the 

grammar and to 

learn how it can be 

used in this context. 

 

 

 

 

To learn how to use 

the compensatory 

strategy to achieve 

the task. 

 

To start this phase, the teacher will elicit the grammar 

by describing her personality using adjectives and 

intensifiers. After that, the teacher will show some 

common sentences with adjectives and provide a 

short explanation about the use of intensifiers and 

how they can be useful in a job interview. Then, 

students will share some examples they did by 

themselves with the class.  

 

After the explanation, the teacher will explain the 

compensatory strategy that they will use to complete 

the task of the workshop. The strategy that the 

teacher will explain in the workshop is Approximation. 

To explain how they can use it to speak with more 



99 

 

99 

 

 

To practice the 

speaking skill, to 

use the 

compensatory 

strategy, the 

vocabulary, and the 

grammar to conduct 

the simulated 

conversation. 

 

fluency, the teacher will give examples with the words 

and synonyms practiced during the pre-task.  

 

Performance: 

Finally, students will conduct a simulated 

conversation about a job interview. For this task, 

students will need to conduct the simulated 

conversation using the vocabulary from the workshop, 

the communication strategy of approximation, and the 

adjectives + intensifiers.  

 

 

 

 

 

 

 

 

 

 

 

Post- task   

To practice the topic 

of the workshop 

reading a text about 

job offers.  

Students will get a worksheet that has a text about job 

offers. They will need to match the best candidate for 

the job according to the job offer description and 

requirements.  

 

Task evaluation: 

10. Teacher’s observations   

11. Non-participant observation 

form/performance rubric. 

12. The students will be given a self-assessment 

to reflect on the effect of the use of the 

strategy in general, the use of the strategy 

regarding speaking, their thoughts on the 

workshop designed for them, and how their 

fluency was affected.  
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4.2.6.1 Workshop N6 Handouts 
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4.3 Evaluation stage 

The present evaluation stage has three main sections. The first section corresponds 

to each of the analyses, where the categories are going to be examined and evaluated. The 

second section is related to a general workshops analysis and evaluation. In this section, 

the categories from the six workshops that presented more occurrences were merged and 

analyzed as a whole. And the last section is related to the analysis of the comparison of the 

Pre-test and Post-test results. 

4.3.1 Workshops evaluation 

4.3.1.1 Workshop 1 evaluation  

 Seven categories were found throughout this analysis of the four data-gathering 

instruments. The category that represents the highest amount is the lack of fluency that 

students had to perform the Main-task. It was evident that the long pauses that students had 

for them to think about what they were going to say affected their fluency significantly. As 

shown in the analysis, students did not rely on the communication strategy of Appeal for 

help; instead, they paused their discourse and, as shown in the categories, students had an 

active use of the vocabulary from the workshop that they used to avoid stopping and asking 

others for help. The lack of fluency in students was present in three instruments; in the 

students’ transcripts, in the non-participant observer form, and in the teacher’s journal. 

However, the fact that the lack of fluency was not evidenced in the student’s self-assessment 

instrument shows that students are not aware of it, or they do not think it is something that 

affects their speaking performance. 

The next category to be analyzed is the student’s difficulties in grammar. This issue 

was only measured in the students’ transcripts. This exhibits that their grammar mistakes 

were not relevant for the students, the non-participant observer, and the teacher/ researcher, 

and their discourse was understandable to them despite the grammar mistakes. The next 

category has to do with the active use of grammar studied in the workshop that students 

had. That displays that students used the grammar frequently but not completely accurately. 

On the other hand, the correct comprehension of the students helped them answer in the 

best way possible for them. 

The positive impact of the selection of the topic for the workshop was evident in three 

instruments. It was described by the students, the non-participant observer, and the teacher/ 
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researcher. This explains that developing the workshop using a topic that is directly 

connected with the immediate life goals of the students is appropriate. This is directly linked 

to the other category that was found about the optimistic attitude that students have towards 

TBL. Using TBL was beneficial for the students by having a real-world task, as the topic 

used for this workshop was about applying for a scholarship. 

4.3.1.2 Workshop 2 evaluation  

 An interesting aspect about the categories that emerged from the second workshop 

is that only three of them were found in the first workshop as well. The positive impact of 

topic selection had a similar amount of manifestation in the first and second workshops. The 

fact that this category was present in both analyses, states that the topic chosen was 

accurate and interesting for the participants, and should continue for the workshops to come. 

The positive perception of the topic chosen for the workshop was evident in the student’s 

self-assessment, the non-participant observer, and the teacher/ researcher. 

Another category that was found in both workshops was students’ active use of 

grammar studied in the lesson. This shows that grammar has not been an isolated practice 

for students, but reliable support for them to be able to accomplish the speaking task. The 

other category found in both analyses is the student's lack of fluency, which had the most 

occurrences in the past workshop, in this one, it is the third and it decreased triple the 

amount. This diminution shows that regardless of the presence or lack of fluency of the 

participants, they were able to have a discourse with fewer pauses, and their speaking 

performance for this task improved significantly. 

The boost in learners' fluency was supported by the first two highest categories that 

emerged. The first one is the usefulness of the communication strategy that was evidenced 

in all four instruments. The fluency of students was directly affected by the importance of the 

communication strategy studied and how easy it was for them to relate to it because of how 

familiar it is to them to memorize stock phrases. These prefabricated patterns helped 

students to feel more confident with their conversations, therefore, resulting in the second-

highest category of improving their fluency thanks to the communication strategy used. 

Two other important categories that were found mainly in the students’ transcripts 

are the use of filler words without any meaning and the use of informal language. These two 

practices can be seen as coping mechanisms that helped students to improve their overall 
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fluency, which was evidenced in the category of student’s fluency improvement. It appeared 

that participants used these sounds to gain more time to think about the prefabricated 

patterns they had practiced and prefer not to get tangled up with formal language. 

4.3.1.3 Workshop 3 evaluation  

 By comparing the results from the first three workshops, the two categories that are 

present in all of them are the lack of fluency of students and the positive impact of topic 

selection. A relevant aspect about the appropriate topic choice is that it has appeared in 

constant frequency throughout the three implementations. The fact that this category was 

present in all the analyses that have been carried out so far, states the impact of the topic 

selection and the interest of the participants for them. The positive perception of the topic 

chosen for the workshop was evident in the student’s self-assessment, the non-participant 

observer, and the teacher/ researcher. The other category that can be found in the three 

analyses about the lack of fluency, shows that this is one of the main issues that students 

have to communicate their ideas. Nevertheless, by looking at the number of occurrences it 

can be stated that it has been a category in constant decrease.  

The improvement of learners' fluency can be supported by the first two highest 

categories that emerged in both Workshop 2 and 3. The first one is the usefulness of the 

communication strategy and the second one is the use of the communication strategy to 

help students’ fluency. Both phenomena can be evidenced in all four instruments. The 

constant number of occurrences of these categories in both workshops states that 

participants understood the communication strategy studied, were able to use it and as a 

result, their fluency was positively affected by the use of it. This boost was noticeable when 

the category of students’ fluency emerged in the last two workshops as well. A category that 

was found in both workshops number 1 and 3 is students’ difficulties in grammar. This issue 

has been measured only in the students’ transcripts in both implementations. This is a sign 

that the grammar mistakes were not relevant for the students, the non-participant observer, 

and the teacher/ researcher, and the student’s discourse was understandable. On the other 

hand, the participants should be encouraged to work on their grammar and not only focus 

on the use of the grammar studied during the workshop if they want to be more accurate. 

Another category that emerged during the first and third workshops is the student's active 

use of vocabulary studied in the lesson. This shows that the terms studied were meaningful 

and supported their discourse. 
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4.3.1.4 Workshop 4 evaluation  

 The categories that have been present throughout all the workshops implemented 

so far are the lack of fluency of students and the positive impact of topic selection. Evidence 

of the right topics chosen for the workshops continues to appear in constant frequency 

throughout the four implementations. Students’ positive perception of the theme of the 

workshops has been observed in the following instruments: student’s self-assessment, the 

non-participant observer form, and the teacher’s journal. Designing the workshops 

surrounding real-world tasks that are close to students' immediate educational and work 

environment has kept their interest and curiosity alive. The other important category that has 

been present in all analyses so far is the lack of fluency that students have. This shows the 

need for students to gain strategies and tools to have more fluent communication. 

The results of the analysis state that during this implementation students were less 

fluent than in workshop 3. This situation can be explained by the other categories that arose. 

One of them is the student's active use of vocabulary from the workshop and the second-

highest category is the student's use of filler words. This shows that the participants heavily 

relied on the time-gaining strategy practiced in the past workshop and on the active use of 

vocabulary studied during the lesson to cope with their fluency issues but were not enough 

to help them improve. The next two categories are learners’ difficulties in grammar and lack 

of use of grammar studied during the workshop. This could be the reason why students still 

lacked some tools to have a more fluent conversation. The last reason has to do with the 

fact that students used communication strategies practiced in past workshops but did not 

actively use the strategy planned for this workshop. 

4.3.1.5 Workshop 5 evaluation   

 By comparing the results from the past four workshops, the category that is present 

in all of them is the positive impact of topic selection. By having a similar frequency of 

appearances throughout all the workshops applied so far and is evidenced in the student’s 

self-assessment, the non-participant observer form, and the teacher’s journal, it can be 

concluded that students continue to have a positive perception of the topic chosen for the 

workshops. The use of topics related to academic and work environment show to be 

beneficial for these participants that are heavily involved in their education progress and 

possible future scholarship and job opportunities, since they can appreciate real-world tasks 

activities and how they can apply them in their everyday lives. 
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 By paying close attention to all the workshops applied so far, there was another category 

that is present in the past four analyses but did not appear in this one as one of the significant 

categories. The category is the lack of fluency of students and from the previous analyses, 

this issue was always decreasing. During this implementation, students’ difficulties regarding 

their fluency were not evidenced. The aforementioned can be observed in the last category 

from this analysis regarding students’ fluency improvement. The student’s fluency 

enhancement is present in the student’s self-assessment, the non-participant observer form, 

and the teacher’s journal. This is a sign of students' overall improvement in having a more 

fluent discourse supported by the different tools that were introduced to them throughout all 

five workshops. 

The improvement of learners' fluency mentioned, can be supported by the other six 

categories that emerged during this analysis. The first and highest is the student's constant 

use of vocabulary studied during the lesson to conduct the Main-task. This shows that the 

vocabulary practiced during the workshop was useful because students relied deeply on its 

use to conduct the speaking task. The second and third categories that support student’s 

fluency improvement are the usefulness of the communication strategy for students and 

their use of it to improve their fluency. Introducing a communication strategy that was easy 

and that they were able to practice during the pre-task had a positive impact and helped 

students to understand how to use it and include this practice to support their discourse. 

Another category is the successful selection of the topic of the workshop that made students 

interested and committed to having a good performance. The last two categories are the 

active use of grammar from the workshop that students had, and their use of filler words as 

a time-gaining strategy. The constant use of the grammar may be attributed to how it was 

articulated during the lesson, the grammar practiced for this workshop was presented in 

such a way that students knew that they had to use it to accomplish the goal. 

4.3.1.6 Workshop 6 evaluation  

 The category with the highest level of occurrences is the difficulties in grammar that 

students have, this can be observed in the transcripts of the tasks that are longer and with 

greater complexity. Since students had their conversation with an English teacher, they were 

deeply encouraged to speak more than they are used to, this led to more frequent grammar 

mistakes. On the other hand, the fourth category that came up during this analysis is the 

student's active use of grammar from the workshop. This shows that students' main 
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difficulties happened when they needed to use grammar that was not practiced during the 

lesson and that was not familiar to them. Their grammar limitations were recorded by the 

task transcripts and the teacher’s journal but were not relevant for students themselves or 

the non-participant observer. 

A relevant category that arose is the usefulness of the communication strategy since 

it was widely employed by students, however, by comparing the results from the past five 

workshops, it can be evidenced that students relied on other tools that were not expected to 

conduct the Main-task. These resources exploited by participants are the excessive use of 

filler words shown in the second-highest category, the use of strategies from past workshops 

that emerged as the third-highest category, the last category of vocabulary use from past 

workshops, and student’s continuous use of their coping strategy of repeating words. This 

last category that arose in fifth place, seems like a desperate way to gain time to think and 

remember the words they needed to say. The participants adopted all of these resources to 

deal with the difficult task that was presented to them. 

The task planned for this workshop was intended to make students explore all the 

possible resources they could apply since all the five previous lessons were preparing them 

to conduct the final job interview. With all the past implementations, students were provided 

a myriad of tools, vocabulary, communication strategies, and grammar to successfully 

perform this last more complex task. The categories that emerged from this implementation 

are evidence of students’ resourcefulness and their ability to articulate most things that they 

had learned so far. Another relevant aspect that has to be mentioned is that the lack of 

students' fluency category was not present in this analysis, as in workshop 5. This issue was 

present in the first four analyses but as can be observed it continuously decreased. 

4.3.2 General workshops analysis  

For this section of the evaluation stage, the categories with the highest occurrences 

from the analyses of the six workshop implementations were taken into account. Since the 

codes were not pre-established, all the categories were not evidenced throughout the data 

from all the execution of the workshops. The presence or absence of the categories is going 

to be an important factor to be reflected upon. Additionally, a pre-test and post-test were 

carried out to check if students had a better speaking performance overall. The categories 

that arose from all the workshops analyses can be observed in the following chart:     
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Table 19 

General workshops analysis 
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Categories W1 W2 W3 W4 W5 W6 Total Percentag

e 

Usefulnessof 

communicatio

n strategy 

 

N/A 50 48 N/A 32 37 167 15,87% 

Student’s lack of 

fluency 

 

78 26 21 38 N/A N/A 163 15,50% 

Student’s 

difficulties in 

grammar 

 

24 N/A 22 32 N/A 57 135 12,83% 

Student’s use of 

filler words 

N/A 15 N/A 34 19 53 121 11,50% 

SS active use of 

grammar from 

workshop 

 

23 17 N/A N/A 19 43 102 9,70% 

Positive impact 

of topic 

selection 

21 19 19 19 19 N/A 97 9,22% 

SS active use of 

vocabulary from 

workshop 

21 N/A 21 17 36 N/A 95 9,04 % 

 

SS use of 

strategies 

from past 

workshops 

 

N/A 

 

N/A 

 

N/A 

 

41 

 

N/A 

 

47 

 

88 

 

8,36% 

  

N/A 

 

30 

 

31 

 

N/A 

 

23 

 

N/A 

 

84 

 

7,98% 
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As displayed in the chart, nine categories were observed during the final overall 

analysis. The categories are: how the communication strategy studied during the workshops 

was useful for students, their lack of fluency, and the difficulties that learners had with 

grammar use in general terms. Additionally, participants’ use of filler words as a time-gaining 

strategy and students’ active use of grammar was practiced during the workshop to carry 

out the main task of the workshops. Moreover, the positive perception of students regarding 

the topic selection for the lessons, students' frequent use of the vocabulary studied during 

the implementation, and student’s choosing to rely on the use of strategies shared during 

past workshops. The last category is participants’ use of the communication strategy taught, 

to enhance their fluency.  

The most important category that emerged is the use of communication strategy 

since it shows that students deeply relied on them. It shows the events where students found 

the communication strategy taught during the workshop useful and used it to conduct the 

main task. The category was present in the majority of the workshops analyses, specifically 

in Workshop 2,3,5, and 6. The absence of this category during the execution of workshop 1 

may be attributed to students’ lack of familiarity with the use of communication strategies. It 

was noticeable with the results from the analysis of the performance of Workshop 1 that 

students did not think that this strategy of Appeal for help was very practical. This category 

was absent during the analysis of workshop 4 as well. This phenomenon may be attributed 

to the complexity of the communication strategy studied during this implementation. The 

strategy was Circumlocution, where students were encouraged to provide a definition when 

they lacked the knowledge of the vocabulary word that they wanted to express. The strategy 

seemed useful for students as recorded in the self-assessment form that they filled out at 

the end of the lesson but expressed that the strategy may be more useful during longer 

encounters and situations. As observed, the communication strategies need to be simple 

for learners to apply them. This was detected by the inquiry of Workshop 2 where students 

found Prefabricated patterns to be the most useful strategy. The other strategies that were 

handy for the participants were found during the analysis of Workshop 3 regarding the 

Communication 

strategy for 

fluency 
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Stalling/time gaining strategies, as well as in Workshop 5 related to non-linguistic signals 

and finally in Workshop 6 that tackled the strategy of Approximation. Overall the main 

objective of this study was achieved with the evidence of the usefulness of the 

communication strategies and the other two categories of students’ use of strategies from 

past workshops and the communication strategy for fluency. Concluding that the use of 

communication strategies and the articulation of them resulted in more fluent students. 

Some objectives from the present study were related to students increasing their 

vocabulary inventory and grammar studied during the lessons. By analyzing all the 

workshops, the two categories that show that these objectives were accomplished are 

students’ active use of grammar from the workshop and students’ active use of vocabulary 

from workshop. This phenomenon may be attributed to the good perception that students 

had about the topic as suggested in the category of the positive impact of topic selection.  

During this general analysis, some issues were identified as well. The categories of 

students’ lack of fluency and students’ difficulties in grammar show that this is still a problem 

that students have. A phenomenon was also observed during the analysis with the category 

of students’ use of filler words. This is seen as a time-gaining strategy, but the occurrences 

show that there was an excessive use that could not be beneficial for students' fluency. The 

analyses found in this section are going to be deeply described in the findings chapter.  

4.3.3 Analysis of Pre and Post-test 

Graph 10. Pre-test and post-test results comparison 
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 As shown in the graph, at the end of the pre-test five students were able to answer 

the basic questions related to their personal information satisfactorily, but began to struggle 

with the topics related to appearance and hobbies. Only one student was able to answer the 

questions about likes and dislikes but felt limited when having to share personal opinions. 

For this initial stage, five students were classified as pre-intermediate speakers and one as 

an intermediate one. By analyzing the post-test results, it can be stated that there was an 

improvement in the speaking abilities of the participants. On one hand, only two students 

had the same score during the pre-test and post-test, one of them continued being classified 

as pre-intermediate and the other one as intermediate speaker. On the other hand, one 

student advanced from being scored as pre-intermediate to an intermediate speaker, and 

surprisingly, three students that were classified initially as pre-intermediate were able to be 

classified as upper-intermediate in the post-test. Students’ improvement may be attributed 

to three main reasons. First, students familiarized themselves with the test, topics, and 

questions by being exposed to them during the pre-test. Second, students lowered stress 

levels due to the speaking exercises they had during the implementation of the six 

workshops. Third, related to the category that arose from the present evaluation stage, the 

use of communication strategies practiced during the workshop was applied to have a more 

fluent interview with the teacher.  

As prosperous as the results seem, it was shown by the category from the analysis 

of the workshops implementations regarding students’ lack of fluency that participants still 

have issues with their speaking ability. The post-test results and the different categories 

related to student’s fluency improvement explain that student’s fluency was enhanced. 

Nevertheless, the participant’s lack of fluency is still an issue to be addressed and worked 

on.  
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CHAPTER V. FINDINGS 

5.1 Findings 

The implementation phase was very meaningful since findings were able to be 

noticed from workshop 1. Every task-based activity provided sufficient information that 

explains and supports relevant theories found in the literature. These results were recorded 

after each implementation to have an objective consolidation of findings for this section. 

They are organized following the pedagogical and research objectives stated for this 

research project. The following findings were established:  

Students improved fluency with the use of  communication strategies through TBL 

workshops 

The general pedagogical objective stated for this study was “To enhance student’s 

fluency with the use of communication strategies through TBL implementations related to 

meaningful academic situations”. This goal was accomplished and it can be supported with 

the highest category of the usefulness of communication strategy, also by the lowest 

category regarding the use of the communication strategy for fluency and with the category 

related to the positive impact of topic selection. It was detected that the participants found 

most communication strategies practiced during the workshops to be useful and usable to 

achieve their speaking task. They relied on those strategies in more than half of the 

implementations, showing that not all the strategies were convenient for them. The 

communication strategy included in Workshop 2 concerning Prefabricated Patterns 

(memorizing stock phrases) was the most practical for them. Next, Stalling/ Time Gaining 

strategies were the second most useful tool since they encouraged them to use fillers or 

hesitation devices to overcome pauses and to gain time to think, this was also evidenced 

with the category of student’s use of filler words that arose from this general workshops’ 

analysis. Additionally, another communication strategy that participants widely used was 

practiced during Workshop 6 regarding the Approximation strategy (learning complex 

vocabulary and also simpler synonyms). The last communication strategy that was practical 
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for learners was found in Workshop 5, related to Nonlinguistic Signals (miming, gesturing, 

using facial expression, or sound imitation to communicate their ideas easier). All the 

strategies described previously helped students to have a more fluent discourse as 

evidenced in the category that was found, about the use of the communication strategy for 

fluency which deals with the fact that students used them as a tool to avoid pausing their 

conversations as much as possible. (Skehan et all., 1996, p. 22) referred to this topic as the 

students’ ability to produce language in real-time without pausing or hesitation, basically 

what was stated in these last comments.   

Students became familiar with most communication strategies 

The first specific objective had to do with helping learners to be familiar with 

communication strategies that can be employed to enhance their fluency. As shown with the 

category of students’ use of strategies from past workshops, it was noticeable that students 

were able to articulate more than one communication strategy during their performance 

during workshops 4 and 6. They had this integration of communication strategies 

predominantly during the last speaking task since it was the most challenging, hence, 

encouraging them to utilize the majority of tools they had at their disposal. This also 

demonstrates that when learning a foreign language, appropriate exposure and modeling of 

strategies translates into a better mastering of them, giving, as a result, a more unconscious 

and systematic application of them in future tasks.  

Students expanded their vocabulary inventory  

The second specific objective was related to expanding the students’ vocabulary 

inventory to use in their oral productions. This goal was also achieved since students 

broaden their vocabulary related to academic and work environments. This can be 

supported by the category of students’ active use of vocabulary from the workshops, 

noticeable when students used the terms studied actively to carry out their conversations. 

The wide use of vocabulary studied during the lessons to carry the Main-task is present in 

Workshops 1, 3, 4, and 5, which make up the majority of the workshops implemented. In the 

literature review of this document, it was clearly stated that in the past, the methods used to 

teach English regarding vocabulary were based on learning isolated word lists (Liao, 2009), 

nowadays and since TBL has been more widely implemented, the vocabulary needs to be 

taught in meaningful contexts with immediate application in the real lives of learners.  
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Students successfully used grammar inside real-world tasks 

The third specific objective stated in this pedagogical category was to promote the 

student’s use of grammar inside real-world tasks. (Putri, 2013) argues that teachers tend to 

teach grammar and linguistic features without letting their learners practice and improve 

their communication in English. Thus, it is logical to deduce that the more contextualized 

and meaningful the task, the more realistic and interesting it becomes for the participants. It 

was noticed that the lessons planned promoted the student’s use of grammar inside real-

world tasks, especially seen in the category of students’ active use of grammar from the 

workshop to carry out their conversations and tasks. Even though students were able to use 

the grammar practiced during the workshops actively, they continue to have grammar use 

limitations. These constraints can be evidenced by the code that emerged regarding 

students’ difficulties in grammar.  It becomes apparent that these students’ journey to 

becoming more fluent speakers is accompanied by constant accuracy neglect. We can recall 

Wang (2014) when stating that students may be traditionally trained to be “good at grammar 

in reading and writing; but they may often make mistakes in their spoken English” (p.111) 

For the case of the participants in this study, we can also deduce that their grammar 

proficiency background was not sufficient to cope with the one studied in the workshops and 

as a consequence, this aspect could limit their accuracy in their oral productions. The 

grammar for each workshop was included as a curriculum requirement from the institution 

as well as a topic mentioned by students in the needs analysis and the diagnostic stage of 

this paper. In these phases, students felt that grammar was crucial to build a stronger oral 

speaking skill, however, the evidence presented in this section confirms that this is not 

necessarily the case. It is not imperative to have a strong grammar foundation to be able to 

communicate and be fluent in the use of a foreign language.  

Students became more fluent using communication strategies  and articulating them 

The general research objective was to analyze what is revealed about 

communication strategies for speaking through TBL workshops concerning students’ 

fluency. This objective was measured during the action stage of the study, especially in the 

student’s transcripts. First, it was analyzed that communication strategies taught during TBL 

workshops enhanced the participant’s fluency. Quoting Dörnyei: (1995) “Instruction could 

include the specific teaching of communication strategies...to deal with difficulties and 

breakdowns that occur in everyday communication” (p. 55). This phenomenon was 
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quantified with the categories that arose from the workshop implementations analysis 

regarding students' use of the strategy and communication strategy for fluency. An additional 

event was found, where students used multiple communication strategies to increase their 

fluency.  

Some communication strategies helped students to be more fluent  

The first specific research objective was to measure the student’s use of 

communication strategies to improve their fluency. The data-gathering instruments selected 

for the action stage helped to record students’ specific use of communication strategies. It 

was measured that half of the communication strategies led to students with a more fluent 

discourse. The strategies reckoned are Prefabricated Patterns, Stalling/ Time Gaining 

Strategies, and Nonlinguistic signals. This was reported in the four data-gathering 

instruments, mainly in the student’s transcripts and the self-assessment form. As stated 

previously, these strategies suggest different options that students can incorporate into their 

language learning process by “manipulating available language” and as a result, 

compensating for their linguistic difficulties (Dörnyei, 1995, p. 57).  

Students used specific grammar and vocabulary during TBL lessons 

The second specific research objective was to examine the use of specific 

vocabulary and grammar during TBL implementations. Students’ employment of the 

vocabulary and the grammar studied during the lesson was registered throughout students’ 

transcripts, the non-participant observation form, and the teacher’s journal. In the 

observations, learners’ utilization of vocabulary and grammar from the workshop was 

measured with the perceptions of the teacher/researcher and the non-participant observer, 

and their explicit use was calculated with students’ performance transcripts. Two categories 

that arose from the workshop's analysis quantified students' constant use of grammar and 

vocabulary practiced during the TBL workshops. According to Lara (2018), it is evident that 

the speaking performance of students improved when having a “good degree of control of 

grammatical forms and vocabulary” in TBL (p.68), as mentioned before, systematical and 

structured planning for each lesson has demonstrated to be useful to implement TBL 

successfully. 

Students articulated communication strategies to conduct complex tasks 
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The third specific research objective was to analyze the student’s articulation of 

various communication strategies to carry out tasks. These events were reported during two 

workshop implementations. The combination of communication strategies was registered in 

the teacher’s journal, the non-participant observation form, and the student’s transcripts. 

The main source used to enumerate the use of a mix of communication strategies was the 

video recording and transcripts of students’ performance during the main task, where the 

use of each strategy was reported. With this analysis, it was found that students used 

multiple communication strategies to deal with complex tasks, as found in workshop 4 

related to a job interview between a job recruiter and applicant and a translator, and 

workshop 6 regarding a job interview roleplay guided by the teacher. Sukirlan (2014) 

explains how based on their research results after students participate in the oral 

communication strategies teaching, “learners made a significant increase in various types 

of communication strategies” (p.2038). When making these resources visible to students 

through instruction, most students tend to use them more frequently and consciously. The 

same happened in this current research. Finally, about the learners’ attitude towards a 

particular strategy, Putri (2013) mentions that “generally, a positive attitude towards the 

strategy leads to a high frequency of using it.” (p. 131) which was also visible in the 

participants of this study throughout the workshop implementation process.   
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4. Conclusions and recommendations 

 

4.1 Conclusiones 

In the present section, the conclusions are going to be described according to the research 

question of the study. To achieve that, in the following segment it is going to be reported 

what was revealed about communication strategies through the implementation of TBL 

concerning the fluency of the students that participated in this study.  

a)   Communication strategies are identified as unintended efforts of learners to deal with 

complex oral interactions. Students learning about the communication strategies and how 

to apply them in a conscious way resulted in an enhanced fluency during the implementation 

of TBL workshops.   

b)  Communication strategies need to be easy and relatable for students to use them. It was 

evidenced that students became familiar with the strategies that were more practical and 

not complex. Learners relied on most communication strategies to have a more fluent 

discourse during the speaking task.  

c)   Participants were able to articulate and use different communication strategies during 

the same speaking performance. The articulation happened during complex tasks that were 

longer and required more attention from students.  

d)   Fluency was not only enhanced with the use of communication strategies through TBL 

lessons. Students’ development during the implementations of a wider vocabulary and 

grammar inventory related to real-world tasks contributed to their fluency as well.  

e)  Using real-world tasks and specifically academic and job-related topics for the workshops 

helped students to be more interested because of the practical features they identified. 

4.2 Pedagogical implications and recommendations 
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The academic institutions of higher education should consider revising and revisiting their 

foreign language syllabi as a constant exercise. This, to make the syllabi more dynamic in 

terms of adapting, modifying, and enriching their contents keeping in mind our changing 

world, the needs, and expectations of the students. Additionally, providing a foundation for 

teachers to develop methodologies and models like TBL that supply the students with 

communicative opportunities to develop their fluency, with tasks that are based on real-life 

situations that can be closer to the students’ lives and suppose a better attitude towards the 

learning experiences.   

  Universities should include in their teacher training programs, professional 

development sessions where communication strategy use is included in the classroom This 

can provide language teachers with more tools to “help students solve communication 

problems even from the beginner level class and improve their fluency” (Rodríguez & Roux, 

2012, p.125). In addition to this, students can also be taught these communication 

strategies, to be incorporated into their language learning arsenal and so, hopefully, they 

can become of a more natural use to solve their communicative challenges as they advance 

in their foreign language learning process. 

Language teachers should plan and incorporate in their language lessons a diversity of 

activities, with the implementation of a dynamic lesson approach enriched with different 

activities. As proven in this study, the variety of tasks, communicative skills incorporated, 

the use of specific grammar and vocabulary are meaningful to the student's learning process 

as they notice that the language studied in class can have an immediate application in their 

real lives. Recalling Hismanoglu (2011) “learners master the target language more 

powerfully when being exposed to meaningful task-based activities in a natural way” (p.47). 

Language teachers should also give variety to their classes by planning different kinds of 

activities for different purposes. Activities should also focus on the development of different 

types of abilities and not only on textbook exercises.  

  Teachers need to develop a strong sense of resource creation and adaptation, 

keeping in mind their students' necessities, likes, and expectations. A needs analysis and 

diagnostic tests are recommended at the beginning of the course to provide more elements 

for the teacher to consider before implementing the institution's suggested syllabus. This 

gives a foundation to start, to get to know the students' strengths and limitations and to be 

able to listen to the students' voices regarding their perspective on their learning process. 

These elements can provide a stronger start phase that can direct better the teaching and 
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learning efforts besides raising a positive sense of inclusion and care for students’ learning 

process. 

  The internet provides excellent limitless resources to be adapted, language teachers 

nowadays are one of the strongest producers of language materials on the net as well. 

Syllabus, planning, and instruction should not be based merely on the institutions’ syllabus 

or on what English textbooks provide. (Rodríguez & Roux, 2012, p. 126) They are important 

to some extent, but a live curriculum that integrates skills, real-life topics and situations, 

meaningful tasks, and a deeper understanding of the learners’ oral proficiency level can be 

extremely beneficial to all parties: Universities, language departments, and centers, 

teachers and students. 

  It is also expected that this research can encourage other graduate program 

students, universities, and researchers, in general, to continue studying the impact of TBL 

and communication strategies in the student’s foreign language process. Moreover, the data 

and results from this study can help the foreign language field understand better the need 

to continue advancing on the study of models that are enriched with new resources, 

connected to students' lives can impact positively the students’ involvement, participation, 

and oral proficiency for today's academic, professional and personal language challenges. 

 

 

 

5. Appendix 

Appendices  

Appendix 1: Student self-assessment survey sample 
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Appendix 2: Pre and Post-test oral assessment guidelines 
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Appendix 3: Oral pre and post-test questions 
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Appendix 4: Needs analysis survey sample 
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