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Abstract 

This thesis investigated the implementation of Task-Based Learning (TBL) to enhance the 

critical reading skills of 9th-grade students in a public school in the Bolivar Department. 

Employing a qualitative research methodology, the study began with a diagnostic phase that 

involved student questionnaires, interviews with teachers and coordinators, and a diagnostic test 

to pinpoint existing challenges in reading comprehension. Subsequently, an action-research 

methodology was employed to assess the effectiveness of TBL in improving critical reading skills. 

This phase encompassed the design and execution of six workshops focusing on key reading 

strategies, including skimming, scanning, prediction, inference, and word meaning guessing. The 

research culminated in an evaluation stage built upon action research principles. The findings from 

this study confirmed the significant impact of these workshops on enhancing specific aspects of 

students' reading abilities. Students enhanced comprehension, critical analysis, and text 

interpretation, excelling in techniques such as skimming and scanning. Additionally, this study 

contributed to vocabulary enrichment, enhancing understanding and usage of words in various 

contexts. Moreover, the study suggested that the integration of these reading strategies into the 

English curriculum not only enhanced the learning process but also ignited a genuine passion for 

reading, a challenging feat in contemporary education. Looking ahead, the potential for extending 

this methodology to other subjects within the school curriculum held the promise of raising overall 

language abilities and elevating educational standards in the institution and local context. 

Keywords: Action research, Critical reading, Qualitative method, Reading skill, TBL (Task-based 

learning).  
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Introduction 

 

The ability to read critically is a fundamental skill for both academic and lifelong learning. 

Unfortunately, many students in public schools in the Bolivar Department struggle with critical 

reading skills due to various factors such as lack of resources, teacher training, and motivation. To 

address this issue, the task-based learning (TBL) approach has been proposed as a teaching strategy 

to engage students in authentic and meaningful tasks and promote the development of critical 

reading skills. The purpose of this study is to investigate the implementation of the TBL approach 

in enhancing 9th graders' critical reading skills in a public school in the Bolivar Department. 

The reading process allows individuals to analyze, evaluate, and interpret. Based on that, 

many traditional teaching methods focus on memorization and repetition rather than the 

development of critical thinking skills leading to a gap in the education system where students are 

not adequately prepared to face the challenges of the 21st century. 

To address these challenges, the proposed Task-Based Learning (TBL) approach draws 

inspiration from studies such as that of Kuiper, Volman, and Terwel (2016), who state that TBL 

emphasizes problem-solving and communication, engaging students in authentic tasks that 

stimulate the application of critical thinking skills, including the analysis, evaluation, and 

interpretation of information (Kuiper et al., 2016; Lee & Chen, 2018).  

This study aims to evaluate the impact of the TBL approach in enhancing critical reading 

skills and to explore the perceptions and experiences of teachers and students with the TBL 

approach. The study will contribute to the understanding of the effectiveness of the TBL approach 

in promoting the development of critical reading skills in public schools in the Bolivar Department 
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and will provide insights into the challenges and limitations of implementing the TBL approach in 

this context. The study will also highlight the importance of adopting innovative and effective 

teaching approaches to promote the development of critical reading skills in students. 

Within this research proposal, three main stages will be developed. The diagnostic, action, 

and evaluation stage, in which the collected data will be analyzed and will serve as a main tool to 

provide pedagogical solutions to related problems. This research will be a significant input for 

future researchers considering that this proposal can be applied to any educational context, either 

private or public institutions.  

The implementation of the TBL approach and the action research cycle will let 9th graders 

strengthen their critical reading comprehension process and consequently allow them to provide 

better results on the national standardized test, PRUEBA SABER, as one the outcomes proposed 

within this research. 
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1. Research problem 

Rationale 

The present research titled "Enhancing 9th Graders' Critical Reading Skills through Task-

Based Learning Approach in a Public School in the Bolivar Department" is based on several 

fundamental conceptions, for example, first and foremost, critical reading skills are essential for 

the development of educated individuals and critical thinkers. These skills enable students to 

effectively comprehend, analyze, and evaluate information, which is crucial in today's 

information-rich and diverse society. The education system often faces challenges in adequately 

preparing students. Traditional teaching approaches sometimes prove ineffective in promoting 

critical reading skills, necessitating the exploration of innovative approaches. That is why, it is 

necessary the implementation of an innovative approach that can help improve a problem found. 

In this opportunity, the TBL approach will be the core of this research because this is let the 

students and teachers to be the center of the learning process, they are working on something that 

is personal and crucial to them, students gain practice in collaborating with others and making 

group decisions and finally, students spend a lot of time communicating. 

Furthermore, the study focuses on a public school in the Bolivar Department, making it 

relevant to the local community. Understanding how a specific learning approach can benefit 

students in this geographical area holds local and regional significance. Existing research on task-

based learning and the enhancement of critical reading skills in 9th-grade students may be limited. 

This study has the potential to contribute to educational literature by providing empirical evidence 

on the effectiveness of this approach in a specific context. 
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Moreover, identifying an effective pedagogical approach can benefit educators by 

providing them with tools and strategies to enhance the quality of the education they deliver (Willis 

& Willis, 2007). This can positively impact students' academic performance (Kuiper et al., 2016). 

Finally, improving students' critical reading skills not only benefits their current education but also 

equips them with valuable skills that will serve them well throughout their lives, including in 

higher education and their participation in society (Lee & Chen, 2018). 

In summary, this research addresses a significant educational need in a specific context and 

has the potential to contribute to the improvement of the critical reading comprehension processes 

in 9th-grade students of a public school in Turbaco Town, besides that, to contribute to educational 

knowledge, benefiting students, educators, and the broader community. 

Setting and context  

Alfonso Lopez Pumarejo Public School, situated in Turbaco Town within the Bolivar 

Department, operates within the broader framework of international, national, and local 

educational contexts. Globally, the school is influenced by trends emphasizing global education 

goals, digital learning, and inclusive practices. The adoption of international standards, such as 

The Common European Framework of References for Languages (CEFR), shapes language 

learning approaches. At the national level, the school adheres to Colombian educational policies 

outlined by the Ministry of National Education (MEN). Compliance with MEN's guidelines 

impacts curriculum, teaching methodologies, and overall policies. The local context of Alfonso 

Lopez Pumarejo Public School is characterized by a diverse student population from varying 

socio-economic and cultural backgrounds. The school employs a traditional teaching approach 

with a focus on social constructivism, considering the socio-economic conditions of students. 
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While the curriculum emphasizes reading skills, the adoption of a task-based approach is not 

explicitly evident. 

The students at Alfonso Lopez Pumarejo Public School are co-educational 9th graders aged 

between 14-15 years old, reflecting a diverse mix of socio-economic and cultural backgrounds. 

Despite the inclusion of English in the curriculum, a noteworthy aspect is that elementary-level 

students commence English classes only in 6th grade upon entering high school. This contrasts 

with high school students who receive three hours of English instruction weekly. However, this 

allocation is perceived as insufficient to adequately develop communicative competencies among 

high school students. The school's commitment to basic learning rights and a social constructivist 

pedagogical model further underscores its dedication to considering both the educational 

methodologies and socio-economic context of its students. 

Statement of the problem 

The problem addressed in this thesis is the low level of critical reading skills among 9th-

grade students in a public school located in Turbaco Town. Despite the school's efforts to improve 

reading comprehension through a traditional lecture-based approach, data collected reveals that 

students continue to struggle in analyzing, evaluating, and interpreting texts critically. 

The results of an initial survey administered at the beginning of this researcher to 100 9th-

grade students indicate that 85% of the participants have difficulties in identifying and analyzing 

key arguments in complex texts (See appendix O). Furthermore, comprehension tests administered 

to these students by me in classes show that only 30% of them meet the minimum standards for 

critical analysis of texts. These data unveil a significant gap between the desired skills and the 
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current skills in the realm of critical reading. These two initial instruments were chosen to have a 

wider idea about the critical reading problems that had been found previously in the classroom. 

Additionally, to conduct a diagnostic phase on students' critical reading skills, two 

instruments were employed: a written test and classroom observation. The written test comprised 

a series of questions focusing on comprehension, analysis, and interpretation of academic texts in 

English, measuring the proficiency level in critical reading strategies. Classroom observation 

involved documenting interactions between students and texts, as well as noting difficulties or 

achievements observed during critical reading. The qualitative analysis of classroom observations 

corroborates the findings from the written test. Excerpts from classes have been documented where 

students face challenges in questioning the information presented in texts, indicating a lack of 

critical reading skills. For instance, in one observation, a student expressed, "I don't understand 

what the author means by this," reflecting the struggle to interpret texts critically. 

The current teaching approach used in the school may not be effective in promoting critical 

reading skills, as suggested by the collected data. According to Rod Ellis (2003), task-based 

learning may be more effective in promoting higher-order thinking skills, such as critical reading 

skills, by providing students with opportunities to engage in authentic tasks that require analysis, 

evaluation, and problem-solving.  

The low level of critical reading skills among 9th-grade students in the public school in the 

Bolivar Department has significant implications for their academic success and future career 

choices. The data collected supports the need to address this critical issue in education, and the 

guiding question of this thesis is how the implementation of effective reading strategies can help 

enhance 9th graders' critical reading skills through a task-based learning approach. 
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Research Questions and Objectives 

Within this project, the Task-Based Learning (TBL) approach for learning and teaching 

was proposed and used to intervene in the found problem. Based on the above problem, the 

following research question and objectives were stated: 

Research Question 

What impact can the implementation of TBL cause on 9th graders’ critical reading 

comprehension skills in a public school in the Bolivar department? 

General Objective 

To evaluate the effect of TBL on 9th graders' critical reading comprehension skills in a 

public school in Bolivar Department. 

Specific Objectives 

1. To investigate the impact of TBL on students’ grammar for enhancing critical reading 

comprehension level. 

2. To evaluate the effect caused by the TBL approach on students’ vocabulary for 

improving critical reading skills. 

3. To examine the impact of Task-Based Language Teaching (TBL) on advancing students' 

overall language proficiency and refining critical reading comprehension skills. 
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 2. Theoretical Framework 

Within this research proposal, many theories have been considered; understanding the 

importance of how TBL can impact high school students’ levels of critical reading comprehension. 

Based on that, the following definitions and theories will be developed: 

Language proficiency 

 

 

Canale (1983) considers that “Language proficiency comprises the aspects of being able 

to do something with the language (‘knowing how’) as well as knowing about it (‘knowing 

what’)” (p.34). Accordingly, the author states that language proficiency encompasses a language 

learner’s or user’s communicative abilities, knowledge systems, and skills that can be used in real-

life situations to generate communication. In general terms, Language proficiency is the ability 

that any speaker has when speaking or performing in any language.  

 

The necessity for communication among different countries, cultures, and societies, in 

general, created the need for establishing common and standardized forms of teaching and learning 

languages around the world. That is why the CEFR has pointed out the routes to follow when 

acquiring some linguistic elements that let individuals construct their way of communicating. This 

framework has facilitated the understanding of the languages in terms of competences and skills 

and how these can be evaluated in the educational context. The language skills assessed and 

evaluated during the learning of any L2 as English, are shown as follows:  

In this chapter, the research will delve into the theoretical underpinnings that form the basis 

of our study. We explore key concepts and theories that are fundamental to understanding the core 

principles that guide language proficiency, especially in the context of second language acquisition 

and assessment. 
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One of the foundational concepts explored is Canale's (1983) perspective on language 

proficiency. Canale suggests that language proficiency goes beyond mere knowledge about a 

language; it encompasses the ability to use the language effectively in real-life situations. This 

understanding involves both "knowing how" and "knowing what" (p.34) when it comes to 

language. It encapsulates a language learner's or user's communicative abilities, knowledge 

systems, and practical skills that can be applied to generate effective communication. 

Furthermore, it will delve into the importance of standardized language teaching and 

learning methods, particularly in the context of global communication needs. The necessity for 

effective communication across different countries, cultures, and societies has prompted the 

development of common and standardized approaches to language education. The Common 

European Framework of Reference for Languages (CEFR) is a notable framework that has paved 

the way for language learners to acquire the linguistic elements necessary for effective 

communication. 

This chapter will explore how the CEFR has facilitated the comprehension of languages in 

terms of competences and skills. It provides a structured approach to evaluating language skills in 

an educational context. Specifically, it will examine the language skills that are assessed and 

evaluated during the learning of a second language, such as English. These skills are crucial in 

enhancing a learner's ability to communicate effectively in real-world situations. 

By the end of this chapter, you will have a solid grasp of the theoretical foundations that 

underpin our exploration of language proficiency and second language acquisition. This 

knowledge will serve as a strong foundation for our subsequent discussions on language learning 

methodologies and assessment techniques. 
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Language skills are intended to be developed simultaneously to get competent and 

proficient language learners with the help of grammar and vocabulary sub-skills. At the end of the 

learning process, the students will have the possibility to place their knowledge into categories 

ranging from (A1 to C1), being A1: as the lowest proficiency level and C as the highest one 

depending on their acquisition level.  

 

Reading 

Reading is a complex cognitive process that involves the decoding of written symbols to 

derive meaning. It is a fundamental skill that serves as a cornerstone for learning and intellectual 

development. The process of reading extends beyond mere word recognition; it encompasses 

comprehension, interpretation, and critical analysis. The dynamic cognitive capacity to decode, 

comprehend, critically analyze, and synthesize information from various written texts is also 

included in the reading talent. Extracting meaning and information from textual sources in a variety 

of contexts, it entails the integration of fundamental literacy, metacognitive methods, and higher-

order thinking processes (Alexander & Fox, 2021; Guthrie & Cox, 2022). Reading skill, in the 

contemporary landscape, is a multifaceted cognitive process that extends beyond decoding and 

comprehension. It involves a spectrum of cognitive functions, encompassing interpretation, 

evaluation, and application of textual information (Alexander & Fox, 2021). 

Reading proficiency essentially starts with decoding, or the capacity to convert symbols 

into meaning expressed in language. Decoding and comprehension are closely related. In 

comprehension, meaning is constructed by interaction with the text and is impacted by the reader's 

traits and the surrounding environment (Guthrie & Cox, 2022). Contemporary research emphasizes 
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the importance of critical analysis and higher-order thinking in reading skills. Readers proficient 

in these skills can evaluate information, draw connections, and synthesize knowledge from 

complex texts (Guthrie & Cox, 2022; Alexander & Fox, 2021). 

Reading comprehension in the digital age of today includes digital literacy as well as the 

capacity to explore and interact critically with online texts. Academics stress how important it is 

to comprehend how digital media affects reading comprehension and cognitive functions (Leu & 

Forzani, 2018). The evolving nature of reading skills demands an inclusive understanding of 

decoding, comprehension, critical analysis, and digital literacy. This multifaceted perspective is 

essential for effective literacy instruction and the cultivation of adept readers in contemporary 

society. 

Critical Reading Strategies 

Critical Reading Strategies can be defined as the ability to analyze, evaluate, and interpret 

a text to gain a deeper understanding of its meaning and implications. These skills include being 

able to identify the main ideas, arguments, and supporting evidence in a text, as well as to evaluate 

the quality of the evidence and the logical coherence of the arguments presented. 

According to Brown and Green (2016), critical reading skills involve both cognitive and 

metacognitive processes, such as making connections between different parts of a text, questioning 

the author's assumptions and biases, and monitoring one's comprehension and learning. 

Critical reading is an important skill that has been identified as a key factor in academic 

success and lifelong learning (Duffy, 2003; Gee, 2015; Guthrie et al., 2012; Snow, 2002). Critical 

reading involves analyzing and evaluating information, and making informed decisions based on 
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that information (Guthrie et al., 2007; Snow, 2002). In addition, critical reading is closely linked 

to critical thinking, which is the ability to think logically and solve problems (Duffy, 2003; Gee, 

2015). 

 Traditional teaching methods have been criticized for their focus on memorization and 

repetition, rather than the development of critical reading skills (Duffy, 2003; Gee, 2015). To 

address this issue, the task-based learning (TBL) approach has been proposed as an effective 

teaching strategy that promotes the development of critical reading skills (Bygate et al., 2001; 

Ellis, 2003; Willis and Willis, 2007). 

According to Graff and Birkenstein (2018), critical reading is a skill that enables readers 

to "analyze, evaluate, and respond to the arguments, ideas, and claims of others" (p. 3). This skill 

is crucial for high school students as it helps them better understand the texts they read and develop 

their independent thinking. Furthermore, critical reading is an essential competency for success in 

higher education and the workforce, as it facilitates the understanding and evaluation of academic 

and professional materials, along with effective communication and critical thinking in various 

contexts. Therefore, educators should provide explicit instruction and practice opportunities for 

students to develop their critical reading skills and foster their love for learning. 

Strategies to foster critical reading.  

In addition to explicit instruction, there are several strategies that educators can use to 

promote the development of critical reading skills. For instance, Guthrie, Wigfield, and You (2012) 

suggest that providing a supportive and engaging learning environment, offering choice and 
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variety in reading materials, and promoting collaborative learning can all help to enhance students' 

motivation and engagement in reading. 

Furthermore, Kuiper et al. (2016) found that the type of task used to teach critical reading 

skills can also affect the quality of scaffolding provided by the teacher. For example, tasks that 

require higher-level thinking, such as analysis and evaluation, may require more scaffolding from 

the teacher than tasks that focus primarily on lower-level skills, such as identifying main ideas. 

Overall, the development of critical reading skills is a key component of effective literacy 

instruction in high school. By incorporating task-based teaching approaches that emphasize the 

development of these skills, educators can help students become independent, critical readers who 

are equipped to succeed in college and beyond. 

 

In summary, the literature suggests that critical reading strategies are essential for high 

school student's academic success and future career prospects. Effective teaching practices can 

support the development of critical reading skills in high school students, including strategies such 

as close reading, teacher scaffolding, and task-based learning. Additionally, the Common Core 

State Standards for English Language Arts and Literacy in History/Social Studies, Science, and 

Technical Subjects guide the development of critical reading skills in high school education. 

 

According to McWhorter (2017), critical reading strategies are techniques that readers employ 

to analyze and interpret texts with a critical perspective. These strategies enable readers to actively 

engage with the text, identify key ideas, evaluate the author's arguments, and establish connections 

between the text and their own experiences and knowledge. 



15 
 

 

Larking (2017) proposes a series of critical reading strategies that students can apply in the 

English classroom, such as scanning, summarizing, analyzing, inferring, identifying assumptions, 

predicting, and guessing word meanings. Here are some of the most used critical reading strategies 

in English, proposed by Nunan (1999): 

 

1. Scanning: This involves scanning the text to get an overall sense of its structure, purpose, 

and key ideas. 

2. Summarizing: This involves condensing the main ideas of the text into a summary, in your 

own words. 

3. Analyzing: This involves breaking the text down into parts, such as its structure, language, 

and argument, to understand how these elements, contribute to the overall meaning of the 

text. 

4. Inferring: This involves drawing conclusions and making inferences based on the 

information presented in the text, as well as your background knowledge and experiences. 

5. Skimming: involves quickly glancing over a text to get a general sense of its content 

6. Identifying assumptions: This involves recognizing the underlying assumptions or beliefs 

that the author holds, and how these shape the argument presented in the text. 

7. Lack of grammar refers to the absence or deficiency in the grammatical structure in the 

speech or writing of a language, resulting in incoherent or grammatically incorrect 

sentences. 

8. Predicting: means making an educated guess or estimation about a future event or outcome 

based on available information and analysis. 
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9. Guessing word meaning refers to the process of inferring or estimating the meaning of a 

word based on the context in which it is used, even if you are not familiar with the word 

itself. This is a common strategy for understanding unfamiliar vocabulary in a given 

passage or text. 

 

Figure 1 

Critical reading strategies 

 

Note. Critical reading strategies used during the development of the workshops in this 

research.  Author’s own, 2023. 

 

In the pursuit of enhancing the critical reading skills of 9th graders within a public school 

situated in the Bolivar Department, this research explores additional critical reading strategies. 

These strategies encompass identifying the author's intent, considering the target audience, and 

evaluating the credibility of sources employed in the text. By implementing these critical reading 
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strategies, readers can attain a deeper comprehension of the texts they encounter, thereby becoming 

more thoughtful and engaged readers. 

 

The role of vocabulary in the reading process 

 

Whenever people engage in communication, regardless of the context, the utilization of 

vocabulary becomes indispensable for fostering effective understanding and comprehension. 

Vocabulary is a term that instantly invokes the notion of communication; it serves as the 

foundational element for constructing meaningful ideas, phrases, and expressions. In broader 

terms, vocabulary can be described as the complete repertoire of words or elements that individuals 

worldwide can wield to articulate their language expressions. As Hubbard (1983) puts it, 

vocabulary can be defined as a potent conveyer of meaning. Conversely, Nation (2001) posits that 

vocabulary knowledge entails the recognition and comprehension of a word in its spoken form 

both within and beyond specific contexts, rather than relying on guesswork. 

Drawing from the aforementioned concepts, vocabulary, as a pivotal domain of knowledge 

within the language learning process, assumes a critical role in second language (L2) acquisition. 

First and foremost, it wields the power to facilitate effective communication. Secondly, it bolsters 

both oral and written production, and thirdly, it enables language utilization. In the realm of 

English language acquisition, a rich and extensive vocabulary is an imperative prerequisite, 

enabling speakers to convey authentic and contextually relevant messages. 

In conclusion, Rivers (1983) and Nunan (1991) contend that the acquisition of a robust 

vocabulary is indispensable for the successful use of a second language. Without an extensive 
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vocabulary at one's disposal, the ability to employ learned language structures and functions for 

comprehensible communication remains constrained. 

The role of grammar in the reading process 

While grammar has often faced criticism for being perceived as a rigid and formal method 

of constructing communication, it possesses its own set of advantages. In a broader context, 

grammar functions as a valuable tool for second language (L2) learners in structuring discourse 

sequentially and linearly. It achieves this by adhering to specific predetermined patterns and 

models, which are sometimes not commonly used in spoken language but find their place in formal 

written documents. The role of grammar is distinctly characterized by imparting a degree of 

formality and structure to linguistic constructs, thereby facilitating an enhanced understanding and 

comprehension of L2 grammatical rules. 

As per Ellis (2006), the role of grammar learning, and instruction encompasses 

instructional techniques that direct learners' attention toward grammatical forms in a manner that 

aids their metalinguistic understanding and enables the processing of these forms in both 

comprehension and production. This, in turn, allows learners to internalize grammatical structures. 

According to Harmer (2001), the grammar of a language can be described as "the rules 

governing how words can change their forms and be combined to form sentences in that 

language."(p.62). Azar (2007) underscores the role of grammar in helping students grasp the 

underlying nature of language, emphasizing that language is composed of predictable patterns that 

render what we say, read, hear, and write intelligibly. These authors collectively assert that the 

appropriate use of grammar provides learners with a framework for organizing their oral and 

written productions effectively. Consequently, grammar, along with accuracy, assumes a pivotal 
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role in the construction of syntactical elements and discourse. How grammar is employed and 

valued hinges upon the extent of learners' knowledge and depth of understanding of L2 syntactical 

processes. 

Task-Based Language Teaching (TBL) 

Task-Based Language Teaching (TBL) stands as a dynamic and learner-centered 

pedagogical approach in language education. This methodology revolves around the creation and 

implementation of language tasks that immerse learners in authentic, real-world language use. 

Through tasks designed for purposes like problem-solving, decision-making, or information 

exchange, TBL seeks to provide a practical and meaningful context for language learning. Widely 

applicable across diverse language learning environments, including second language acquisition 

and English as a foreign language, TBL has gained prominence for its effectiveness in fostering 

language proficiency and enhancing learner engagement. This introduction aims to provide a 

concise overview of the key principles and applications of Task-Based Language Teaching, 

underscoring its significance in contemporary language education. 

 

Guiding Principles in Learning and Teaching Through TBL 

Task-based instruction, as described by Cordoba & Navas (2009), is an approach that 

prioritizes meaning over form, where students engage in communicative tasks rather than discrete, 

form-based exercises. Students are expected to articulate their thoughts, either verbally or in 

writing, on the topic of the lesson, based on the analysis of meaning derived from a communicative 

activity. A task, according to Willis (1996), refers to an activity where learners employ the target 

language to achieve a communicative purpose with a tangible outcome. Nunan (2004) similarly 

defines a task as a piece of classroom work that involves learners in comprehending, manipulating, 
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producing, or interacting in the target language, all the while focusing on expressing meaning 

rather than manipulating form. Such tasks should have a sense of completeness, being able to stand 

alone as a communicative act with a distinct beginning, middle, and end. 

 

The overall purpose of the task-based methodology is to create opportunities for language 

learning and skill development through collaborative knowledge building. That is why Willis 

(1996) and Skehan (1998) have proposed some principles that can be used when teaching a task-

based lesson in any context. The next table shows their proposal: 

Table 1 
 

 Principles of task-based teaching from Willis (1996) and Skehan (1998) 

Willis (1996) Skehan (1998) 

1. There should be exposure to worthwhile 

and authentic language.  

1. Choose a range of target structures, i.e. 

ensure systematicity in language development 

without adhering rigidly to a structural 

syllabus. 

 2. There should be use of language. 2. Choose tasks which meet the utility 

criterion, i.e. make it “useful “for students to 

perform the target structures. 

 3. Task should motivate learners to engage 

in language use. 

3. Sequence tasks to achieve balanced goal 

development, i.e. prioritize fluency, accuracy, 

and complexity at different times. 

 4. There should be a focus on language at 

some points in a task cycle. 

4. Maximize the chances of a focus on form 

through attentional manipulation.  

__________________________________________________________________ 

Note. Task-based language teaching book. Principles of task-based teaching from Willis (1996) 

and Skehan (1998).  
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The previous table summarizes the principles that can be used to guide the selection for 

teaching and learning certain tasks. To achieve the proposed goal within a task-related situation it 

is necessary to consider the following principles. 

This study delves into the principles of task-based instruction (TBI) and its potential to 

facilitate language learning, particularly focusing on the pedagogical viewpoints of Willis (1996) 

and Skehan (1998). These authors emphasize several critical considerations for effective TBI 

implementation, with the central tenets being the establishment of appropriate task difficulty, clear 

lesson goals, student orientation toward task completion, active student participation, risk-taking 

encouragement, and a primary focus on meaning in communicative tasks. 

According to these scholars, one vital aspect of TBI is ensuring that tasks maintain an 

appropriate level of difficulty. This entails the teacher's ability to scaffold their students' 

knowledge, providing the necessary input to enable students to construct knowledge 

autonomously. The teaching cycle, progressing from simpler to more complex tasks with the 

introduction of a pre-task phase, is recommended to ensure an incremental increase in task 

complexity. This phased approach ensures that learners can confidently tackle tasks. 

Furthermore, learning objectives should be clear and specific and should be communicated 

to students at the beginning of each task. Objectives should be related to students' needs, interests 

and motivations, and should reflect expected learning outcomes (Nunan, 2004) 

According to Richards and Rodgers (2010), effective TBLT is based on cultivating 

appropriate homework orientation in students. Tasks require the use of language, either written or 

oral, to be completed successfully. In this approach, teachers guide their pedagogical process 

through a step-by-step sequence, helping students achieve the communicative goal of the lesson. 
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By the end of this sequence, students should have the necessary knowledge to perform the task 

independently. In addition, the active participation of students in the learning process is 

emphasized. The more students engage in the learning environment, the more they will understand 

the meaning of the assigned tasks. Actively participating in task-based lessons offers students 

opportunities to negotiate meaning when faced with communicative challenges. Teachers should 

encourage students to take risks, emphasizing that the number of mistakes made during 

performance is less important than the potential for self-discovery and development of language 

competence. Finally, it is argued that students should focus primarily on meaning when performing 

assignments. The main purpose of the tasks is to provide a context for communicative language 

processing. In this context, it is essential to allow learners to engage in oral interactions, even with 

minor errors. Real oral interactions prioritize the communicative process over form, although 

knowledge of the formal structure of language can facilitate comprehension. 

Task-Based Learning for Reading Comprehension 

Task-Based Learning (TBL) for reading comprehension is a student-centered approach 

designed to enhance language skills and critical thinking through engaging and purposeful 

activities. The process involves several key stages: 

 Pre-Task: Introduce the reading topic and activate prior knowledge. Facilitate a pre-reading 

discussion to stimulate interest. 

During task cycle proposed by Willis (1996), states that:  

a. Reading Task: Assign a purposeful reading passage. Provide guiding questions for active 

engagement and comprehension. 
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b. Task Preparation: Clearly define the task students will be working on. Allow time for 

resource gathering from the reading material. 

c. Task Performance: Encourage collaborative work in pairs or small groups. Monitor and 

provide support as students engage in the task. 

Post-Task: Facilitate presentations where students share their findings. Conduct a class discussion 

to deepen understanding through dialogue. 

4. Reflection: Prompt individual reflection on the reading process and task performance. 

Encourage group reflection to discuss collaborative experiences. 

Task-Based Learning for reading comprehension integrates language learning with critical 

thinking and practical application. By emphasizing collaboration, purposeful tasks, and reflection, 

this approach not only enhances language proficiency but also equips students with valuable skills 

for effective communication and understanding complex texts. 

Task-based learning for reading comprehension is a dynamic and learner-centered 

approach that not only enhances language proficiency but also equips students with essential skills 

for effective communication and critical analysis of complex texts. 
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Literature Review 

Previous research studies 

Numerous research studies have explored the effectiveness of the Task-Based Learning 

(TBL) approach in fostering the growth of critical reading skills. These studies have varied in 

terms of their objectives, types, and contexts, shedding light on both the benefits and challenges 

associated with TBL implementation. 

For example, Wang, Tingting (2023) in her thesis entitled “Task-based Learning Strategies 

for Developing Students’ Textual Understanding and Critical Thinking Abilities in An English 

Intensive Reading Class, stated that the goal of this study was to create a new teaching mode called 

the Teaching Trilogy Mode by combining cooperative learning and task-based learning. It also 

aimed to investigate any potential issues and how well this mode fosters students' capacity for 

critical thought as well as their reading comprehension. After a semester of investigation, it was 

discovered that: Trilogy method instruction can assist students in developing the habit of critical 

thinking. When applied in groups, the task-based learning technique could assist students in 

overcoming the demands of classroom instruction and encourage more engaged participation in 

class discussions. Students could gain a deeper comprehension of the reading materials by 

developing their critical thinking abilities. 

Besides the prior one, Suwantarathip and Wichadee (2019) delved into the effectiveness of 

the TBL approach in enhancing reading comprehension skills among Thai EFL learners. This 

study unveiled the TBL approach's success in elevating reading comprehension skills, particularly 

in areas such as text comprehension, vocabulary acquisition, and inferential abilities. The research 
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also illuminated the TBL approach's capacity to bolster learner self-efficacy and engagement 

throughout the learning journey. 

Similarly, Park (2014) researched to investigate the effects of the TBL approach on critical 

reading skills, focusing on Korean high school students. Park's findings supported the notion that 

TBL was effective in cultivating critical reading skills and enhancing students' analytical 

capacities. 

In addition to these positive outcomes, Wei and Zhang (2019) conducted a study that 

further confirmed the effectiveness of the TBL approach in nurturing critical thinking skills among 

English language learners. This research provided valuable insights into the applicability of TBL 

across different language-learning contexts. 

 

However, research on Task-Based Learning (TBL) for critical reading skills has shown 

positive outcomes, but challenges emerge in specific contexts, particularly regarding the 

collaborative nature of TBL. Wang and Chen's (2015) study, focusing on Chinese university 

students, revealed difficulties stemming from cultural factors. These challenges underline the 

necessity of considering cultural nuances in TBL implementation, especially when aiming to 

enhance critical reading and critical reasoning skills. 

 

Similarly, Zaidi and Mansoor's (2018) study, focusing on Pakistani students, highlighted 

challenges related to the adoption of the Task-Based Learning (TBL) approach. The difficulties 

stemmed from a lack of resources and insufficient teacher training. This underscores the 

importance of addressing resource scarcity and providing thorough teacher training when 
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implementing TBL, particularly in the context of developing critical reading and critical reasoning 

skills. 

In summary, a body of research has explored the efficacy of Task-Based Learning (TBL) 

in developing critical reading skills, revealing both positive outcomes and challenges. Studies, 

such as Li and Li (2016) and Park (2014), demonstrate that TBL effectively enhances critical 

reading skills, including analysis, evaluation, interpretation, and synthesis. The approach not only 

improves students' abilities to identify main ideas and logical relationships but also boosts 

motivation, interest, and confidence in critical reading. 

Wei and Zhang's (2019) research expands this effectiveness to English language learners, 

emphasizing the versatility of TBL across different language learning contexts. However, Wang 

and Chen (2015) highlight cultural challenges among Chinese students, suggesting that the 

collaborative nature of TBL may face resistance due to cultural factors. Similarly, Zaidi and 

Mansoor (2018) identify resource scarcity and inadequate training as challenges faced by Pakistani 

students in adapting to TBL. 

In conclusion, while TBL shows promise in fostering critical reading skills, considerations 

for cultural context and resource availability are crucial for successful implementation. The studies 

collectively underline the need for a nuanced approach to TBL, recognizing its potential benefits 

and addressing challenges to optimize its effectiveness in diverse educational settings. 

Within the realm of reading skills development, the TBL approach has proven to be 

efficacious in advancing critical reading skills among language learners. A study by Chen and Yu 

(2018) scrutinized the effectiveness of the TBL approach in elevating critical reading skills among 
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university-level English as a Foreign Language (EFL) learners in Taiwan. This investigation 

revealed that the TBL approach effectively bolstered critical reading skills, including inference-

making, analysis, evaluation, and interpretation. Additionally, the research uncovered heightened 

learner motivation and engagement within the learning process. 

Another study, Li, and Li (2016) conducted a study that employed the TBL approach to 

enhance critical reading skills among Chinese university students. Their research also enhanced 

the students’ motivation, interest, and confidence in critical reading, as reflected by the 

questionnaire and interview data. The TBL approach fostered the students’ awareness and use of 

various critical reading strategies, such as questioning, evaluating, summarizing, and synthesizing. 

The critical reasoning (CR) skills that the students improved through the TBL approach were: 

-Analysis: The students learned to identify the main ideas, arguments, and evidence of the 

texts and to examine their logical relationships. -Evaluation: The students learned to assess the 

credibility, validity, and relevance of the texts and to identify the strengths, weaknesses, and biases 

of the authors. 

-Interpretation: The students learned to infer the implicit meanings, assumptions, and 

implications of the texts and to relate them to their prior knowledge and experience. 

-Synthesis: The students learned to integrate and compare the information from different 

texts and to generate their own opinions and perspectives. 

To conclude, the TBL approach has displayed its effectiveness in promoting critical 

reading skills among language learners. The TBL approach facilitates active involvement in 

meaningful tasks and encourages social interaction, thus aiding learners in cultivating critical 
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thinking skills and engaging with authentic language usage. While multiple studies have 

highlighted the effectiveness of the TBL approach in advancing critical reading skills, further 

research is necessary to explore its efficacy in diverse language learning contexts and among 

varying learner populations. 

Numerous research studies have underscored the significance of developing critical 

reading skills to enhance reading comprehension among high school students. For instance, Fisher 

and Frey (2013) conducted research demonstrating that instructing students in close reading of 

complex texts yielded substantial improvements in both reading comprehension and writing 

performance. Similarly, Lee and Chen (2018) reported that an approach centered on tasks for 

teaching critical reading skills in a college English classroom led to substantial enhancements in 

students' reading comprehension and critical thinking abilities. 

According to Córdoba Zúñiga (2016) who conducted a qualitative study with six first-

semester students in an English as a Foreign Language (EFL) teaching program at a Colombian 

public university. The study aimed to implement task-based language teaching to integrate foreign 

language skills and help students enhance their communicative competencies. The results suggest 

that the implementation of task-based language teaching facilitated the integration of the four 

language skills. The tasks were meaningful and combined various exercises for each skill, 

enhancing communication and interaction among students. 

Another study conducted by Rodríguez-Bonces and Rodríguez-Bonces (2010) provides an 

overview of task-based learning and its use in the teaching and learning of foreign languages. They 

began by defining the concept of task-based learning, followed by a presentation of its foundations 

and implications. Finally, they introduced a lesson grounded in task-based learning. The article 
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introduces an additional phase when planning a task-based lesson: the one related to formal and 

informal assessment. It is also explained that a crucial part of the task-based approach is an 

assessment component, which should include rubrics and a self-assessment format. The authors 

conclude that task-based learning is a good option for language teaching and that educators should 

consider both formal and informal assessment. 

 

 

 

 

 

 

 

 

 

 

 

 



30 
 

 

3. Methodology Design 

The present study adopted a qualitative research approach, aligning with the inherent 

complexities of language teaching and learning. Qualitative research, known for its depth and 

focus on social and human phenomena, provided an ideal framework for exploring the intricate 

landscape of language education. This approach was instrumental in unraveling meanings, 

perspectives, and contextual nuances within the realm of language pedagogy and acquisition. 

Given the multifaceted nature of language education, the qualitative approach became not only 

suitable but imperative, facilitating a comprehensive exploration of participant's experiences and 

the dynamics that shaped language education. This test was used to assess students in terms of 

critical reading, and they demonstrated strengths in their skills, scoring, spelling, and grammatical 

patterns. 

Research approach and type of study 

Embedded within the qualitative approach is the utilization of Action Research as the 

chosen research method, characterized by the integration of action and research, which unfolds 

within the ongoing social contexts of educational settings. This method involves collaborative 

efforts between researchers and participants, aiming to address challenges, implement 

interventions, observe consequences, and enhance educational practices. Action Research aligns 

seamlessly with the dynamic nature of language teaching and learning, emphasizing the 

importance of feedback and adaptation for educational progress. By combining a qualitative 

approach with Action Research, this study aspires to gain a profound, context-specific 

understanding of language teaching and learning processes, contributing to ongoing improvements 

within a specific educational environment. The synergy of these research approaches provides the 
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flexibility needed to navigate the complexities of language education, fostering change grounded 

in reflection and supported by empirical evidence. Graph 3 illustrates the stages in Action 

Research. 

Figure 2 

Action Research Cycle 

 

Note. Adapted from: Burns, Anne (2001. p. 4) 

 

The previous cycle clearly shows the methodology followed during the implementation of 

the six workshops. This methodology will let the teacher organize the plan of intervention in a 

sequential form, considering the planning, actuation, observation, and a final reflection based on 

the student’s performance. Based on that prior statement, it is crucial to mention that action 

research is a participatory, reflective, and interactive process in which practitioners or researchers, 

within their own settings, engage in systematic inquiry to identify, address, and improve issues or 

challenges by implementing interventions, collecting data, and reflecting on the outcomes to 

inform future actions (McNiff, 2013; Kemmis & McTaggart, 2005). 
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Participants 

The research involves a sample of 30 9th-grade students, with an even gender distribution 

of 15 girls and 15 boys, aged between 14 and 15 years old. These students share a common 

characteristic: a very low level of English proficiency, classified as pre-A1 according to the 

Common European Framework of Reference for Languages (CEFR). As determined through a 

diagnostic test administered to assess their language skills. 

In addition to their language proficiency level, it is essential to delve into the diverse 

aspects that define these participants. Each student possesses a unique set of interests, preferences, 

rhythms, and learning styles that contribute to the rich tapestry of the group. While the research 

primarily focuses on language learning, understanding the individual characteristics of the 

participants is crucial for tailoring effective teaching strategies and ensuring an engaging and 

meaningful learning experience. 

Participants in this study exhibit a wide range of interests and hobbies, including sports, 

music, art, technology, and literature. These interests can serve as valuable entry points for 

fostering engagement and motivation in the language learning process. By tapping into their 

interests, instructors can create relevant and engaging language activities. 

Moreover, students' preferences regarding learning materials, teaching methods, and 

classroom interactions are diverse. Some may prefer hands-on activities, while others may thrive 

in more structured and traditional classroom settings. Recognizing these preferences is 

instrumental in creating a learner-centered environment that accommodates various learning 

styles. 
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The criteria for selecting this sample were based on Golzar et al. (2022), according to a 

combination of sources, including the diagnostic test results, teacher recommendations, and an 

evaluation of their readiness for participating in an action research project. The criteria ensured 

that the participants had similar low-level English proficiency, were actively enrolled in the 9th 

grade, and were willing to engage in the research process. 

By considering the individual characteristics and preferences of the participants and 

applying specific criteria for selection, this research aims to tailor the action research interventions 

to the unique needs and profiles of these 9th-grade students with low English proficiency. This 

personalized approach seeks to maximize the effectiveness of language learning and contribute to 

their academic and personal growth.   

Instruments and data collection procedures 

 

Data in the diagnostic, action, and evaluation stages were collected through the 

techniques and instruments the following table displays: 

Table 2 

Techniques and instruments to collect data. 

Diagnostic stage Action-Evaluation stage 

Technique Instruments Technique Instruments 

Classroom 

observation 

1. Researcher’s journal – 

entries. 

2. External observer’s 

journal entries 

Classroom 

observation. 

1. Researcher’s 

journal – entries. 

2. External observer’s 

journal entries 

Survey 3. Students’ 

questionnaires. 

Survey. 3. Students’ 

questionnaires. 

Language 

elicitation 

4. Diagnostic test 

(including all the skills: 

Language elicitation 

 

4. Exit test (including 

all the skills: listening, 
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listening, speaking, 

writing, reading) and 

subskills (grammar and 

vocabulary). 

 speaking, writing, 

reading) and subskills 

(grammar and 

vocabulary). 

 

To comprehensively understand the research methodology and data collection process, it 

is crucial to delve into the details of the instruments used. These instruments have been 

thoughtfully designed with specific objectives in mind, and their implementation is central to the 

research process. The following sections provide in-depth insights into the nature, purpose, and 

construction of each instrument, shedding light on how they were strategically employed to gather 

data, document observations, and gauge the perspectives of the various stakeholders involved in 

the study. 

Researcher's Journal 

  A researcher's journal is a comprehensive record of observations, reflections, and notes 

meticulously documented by the researcher throughout the research process. This instrument 

serves as a vital repository for chronicling the research's evolution and for capturing key findings. 

In addition to being a logbook, the researcher's journal may encompass details on how it was 

designed, data collection methods, and the analysis process. It may contain qualitative analysis 

and personal reflections that help contextualize research outcomes (See Appendix D). 

External Observer's Journal 

The external observer's journal recorded observations and analyses made by an impartial third 

party not directly involved in the research. This instrument offered an objective perspective on 

relevant events within the study. It was crucial to detail how the external observer was selected 

and trained to ensure impartiality. Furthermore, information on the observation process, criteria 
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for data recording, and comparisons with the primary researcher's findings were included. See 

(Appendix D). 

Students' Questionnaires 

  Student questionnaires are data collection instruments comprising questions meticulously 

designed to elicit information from students regarding their opinions, experiences, and knowledge. 

It is imperative to explain how the questionnaire questions were formulated, the student sample 

selection process, and the survey administration methods. Moreover, insights into the data analysis 

and how the results will be used to determine student needs and guide curriculum development are 

essential to include. (See Appendix C). 

Diagnostic and Exit Test (all skills and subskills, appendixes N and E) 

The diagnostic test assesses students' language skills, encompassing listening, speaking, 

writing, reading, and subskills like grammar and vocabulary. It is indispensable to elaborate on 

how the test sections were designed, the choice of question types, and the establishment of 

evaluation criteria. Furthermore, details on test administration procedures, answer grading 

methods, and how the results will be utilized to tailor instruction and curriculum development 

should be provided.  

Data analysis 

All the data collected through the prior techniques and instruments were analyzed 

following the Grounded Theory design proposed by Glaser and Strauss (1967) and the 

triangulation process. Considering the authors’ ideas and the researcher’s goal, three stages to 

analyze the data were followed. Those stages make part of the prior theory to generate categories 

(codes) that could confirm and explain the phenomenon already seen. This process began with the 
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notion of “open coding”, which is the first level for data coding, in which the researcher identifies 

as many concepts and themes as possible to have a wider idea of the problem(s) that can emerge 

from the administered instruments to the research participants.  

The second level used to analyze the data was “axial coding.” This level, different from the 

previous one, focused its attention not on identifying themes or concepts, but on refining, aligning, 

and categorizing them in related groups or trends. This level helped to the creation of distinct 

thematic categories in preparation for selective coding.  

Finally, the third and last level used to analyze the data was “selective coding.” This 

enables the researcher to select and integrate categories of organized data from axial coding in 

cohesive and meaning-filled expressions. “Selective coding continues the axial coding at a higher 

level of abstraction (through) actions that lead to an elaboration or formulation of the story of the 

case” (Flick, 2009, p. 310).  

To summarize the above information, the following figure shows the stages used during 

the data analysis. The blue arrows represent the sequence followed in the data analysis process, 

and the red ones represent the revision of the whole analysis cycle, which means, the continuous 

feedback in the different analysis categories found as proposed by Glaser and Strauss (1967). 
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Figure 3 

Grounded Theory - Data analysis process. 

 

Note. Phases followed during the data analysis. Adapted from Glaser & Strauss (1967) 
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 4. Stages of the study 

Diagnostic Stage 

After having collected and analyzed the information in the diagnostic stage, a triangulation 

table was designed to compare the different views reported by the research participants. Based on 

that, as a general summary, figure 5 shows in percentages the most recurrent codes /trends found 

on the diagnostic stage 

 

Figure 4 

Percentages of main categories found in the diagnostic stage. 

 

Note. These are the categories or codes found during the entrance of diagnostic test, administered 

at the beginning to the students to evaluate their level of English proficiency. 

Figure 5 is divided into codes or categories which display some of the language issues that 

students presented when performing in their L2 classes. Within the codes found, the five most 

1. Low EFL 
proficiency 
level, 32%

2. Low 
critical 
reading 

comprehen
sion skills, 

28%

3. Lack of 
grammar 

knowledge, 
19%

4. Lack of 
vocabulary 
items, 13%

5. Excessive L1 use, 8%

Percentages of main categories found in the diagnostic stage
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notorious were: Low EFL proficiency level in all the skills, Low critical reading comprehension 

skills, Lack of grammar knowledge, Lack of vocabulary items and excessive L1 use. 

1. Low EFL Proficiency Level (32%): A considerable portion of students exhibit a low level 

of English as a Foreign Language (EFL) proficiency, comprising approximately 32% of 

the cohort. This implies that a significant number of students struggle with basic English 

language skills, such as reading, writing, speaking, and comprehension. 

 "Se me dificulta porque no sé cómo leer en inglés y repito las palabras en la clase de 

inglés." / Translation: "It is difficult for me because I do not know how to read in English and I 

repeat the words in the English class." (Students´ Questionnaire excerpt). 

2. Low Critical Reading Comprehension Skills (28%): Around 28% of the students exhibit 

low critical reading comprehension skills. This suggests that a notable portion of the 

student population faces challenges in understanding, analyzing, and critically evaluating 

written texts in English. 

"Entiendo las palabras, pero no sé qué significan en el contexto. A veces me siento perdido 

cuando leo textos en inglés." / Translation: "I understand the words, but I don't know what they 

mean in context. Sometimes I feel lost when I read texts in English." (Students´ Questionnaire 

excerpt). 

3. Lack of Grammar Knowledge (19%): Approximately 19% of the students struggle with a 

lack of grammatical knowledge. This indicates that a notable segment of the cohort 

encounters difficulties in applying English grammar rules correctly. 
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"Cometo muchos errores con la gramática. No sé cómo usar los tiempos verbales 

correctamente." / Translation: "I make many grammar mistakes. I don't know how to use verb 

tenses correctly." (Students´ Questionnaire excerpt). 

4. Lack of Vocabulary Items (13%): About 13% of the students suffer from a limited 

vocabulary. This suggests that a portion of the student population has a restricted range of 

English words and expressions at their disposal. 

 "No sé muchas palabras en inglés, por lo que siempre uso las mismas en mis respuestas." 

/ Translation: "I don't know many English words, so I always use the same ones in my responses." 

(Students´ Questionnaire excerpt). 

5. Excessive L1 Use (8%): A small percentage, approximately 8% of the students, tend to rely 

excessively on their native language (L1) during English language activities. This could 

hinder their English language development. 

"Siempre hablo en mi idioma nativo cuando no entiendo algo en inglés. Es mas fácil para 

mí." / Translation: "I always speak in my native language when I don't understand something in 

English. It's easier for me." (Students´ Questionnaire excerpt). 

The preceding data highlights specific problem areas that require intervention, offering 

potential solutions in terms of language, vocabulary, grammar, and critical strategies. 

Nevertheless, to substantiate the identified language issues and bolster the research problem 

discussed earlier, a diagnostic language proficiency test was conducted. The following two graphs 

present an analysis of the test results, revealing a deficiency in language proficiency levels. 
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Figure 5  

Comparison of correct and incorrect answers in Diagnostic Test 

 

             

 

 

Figure 7  

General scores obtained by 9th-grade students in the Diagnostic Test 

 

 

This section has presented a broad overview of the previously described and analyzed 

issues. Subsequently, a pedagogical and action research intervention will be implemented in the 

following phase to enhance various categories and trends as outlined earlier. These figures clarify 

the need that students have in the English language and the need to implement strategies that help 

to enhance their critical reading comprehension skills.  
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Instructional design 

Considering the problems and difficulties already found during the diagnostic stage 

analysis, during the intervention phase (action stage), six workshops will be implemented, each 

spanning three (3) hours, and will be conducted to improve 9th-grade students' language, 

vocabulary, grammar, and critical strategies through the TBL approach.  Throughout this stage, 

data will be collected primarily through journals and questionnaires. These workshops will have 

the main task of at least alleviating these students’ level of critical reading comprehension in the 

L2 classroom. 

In the (evaluation) phase, the TBL approach will be employed to evaluate the student’s 

learning progress (reading comprehension improvement) and language acquisition. By the end of 

the intervention, the students will be able to reflect on their learning processes, identifying 

strengths and weaknesses to effect immediate and future changes in their reading processes. As 

seen in the next table, here are the workshops that will be developed during the action stage: 

Table 3 

Workshops to develop in the action stage. 

Workshop N-  Description of the task 

(Language) 

Critical Reading strategy to be 

used. / Stages in TBL. 

Workshop 1  

Reading a short piece of 

information in a newspaper about 

the USA president's personal 

information. 

Strategy: Skimming and 

scanning 

TBL cycle: Pre/During and 

Post-task. 

Workshop 2 Analyzing characters, themes, and 

literary elements in the first chapter 

of the novel “The Giver” by Lois 

Strategy: Identifying the main 

idea and summarization. 
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Lowry. TBL cycle: Pre/During 

and Post-task. 

Workshop 3 Guessing the meaning of unknown 

words within a written text 

considering the general context of 

it. 

Strategy: Guessing word 

meaning. 

TBL cycle: Pre/During 

and Post-task. 

Workshop 4 Getting the primary and secondary 

ideas that are not explicit in a text 

considering the general topic that 

this contains. 

Strategy: Inferring. 

TBL cycle: Pre/During 

and Post-task. 

Workshop 5 Making informed predictions to 

connect their existing knowledge to 

new information from a text to get 

meaning from what they read. 

Strategy: Predicting. 

TBL cycle: Pre/During 

and Post-task. 

Workshop 6 Reading and analyzing a text 

putting into practice all the previous 

critical reading comprehension 

strategies (Skimming, scanning, 

identifying the main ideas and 

summarizations, guessing and word 

meaning, inferring, and predicting.) 

Strategy: Reviewing 

workshops with all reading 

strategies. 

TBL cycle: Pre/During 

and Post-task. 

Note. Workshops developed during the action sage process. Author’s own (2023). 

Action stage 

This stage was planned based on the difficulties found in the diagnostic stage. Considering 

that, to improve the 9th graders' critical reading skills through a task-based learning approach 6 

(six) workshops were developed to contribute to their improvement and learning process, as 

follows: 

In the first and second workshops, the students were exposed to two reading strategies: 

Skimming/ Scanning and identifying the main ideas and summarization. Both workshops were 
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developed considering the TBL, as the main methodological route. In these first workshops, 

students could show their initial steps in the reading process. In the first workshop, the students 

could skim a text identifying its theme, topic, and meaning, scan the whole text to find the general 

aspects of it, look for specific details when reading the whole text, and finally, they could tell 

others about specific and general ideas about the text. They could also identify the basic forms of 

verb (Be) in Present Tense (am – is- are) and its affirmative, negative, and question structures, and 

some basic structures of simple present tense. In the second workshop, the students could analyze 

characters, themes, and literary elements in the first chapter of the novel "The Giver" by Lois 

Lowry. In this workshop, the students showed their passion for reading literary texts. They could 

critically share general ideas of it through a round table. During these two workshops, the TBL 

cycle or phases were followed: pre-task, during-task, and post-task. 

In the third and fourth workshops, (Appendixes H and I), the 9th graders were exposed to 

two new reading strategies:  on the one hand, guessing the word meaning and on the second hand, 

inferring. As mentioned before, the development of these workshops was carried out considering 

and following the TBL approach, as the main methodological procedure. In these, third and fourth 

workshops, the students could improve a little bit more their critical reading process, going from 

a literal level to a more critical and demanding one, where they showed great progress in their 

levels of interpretation and criticality in the read texts. In the third workshop, students could guess 

the meaning of unknown words within a written text considering the general context of it, and in 

the fourth one, they could get the primary and secondary ideas that are not explicit in a text 

considering the general topic that this contains. The 9th-grade students could show their progress 

in their reading ability.  
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Finally, in the fifth workshop, the students were again exposed to a new reading strategy: 

predicting. In this workshop, they could make informed predictions to connect their existing 

knowledge to new information from a text to get meaning from what they read. This was the most 

demanding strategy used during all interventions because they had to forecast future events, 

situations, problems, etc. within the written text. On the contrary, the sixth workshop was 

implemented for students to put into practice all previous strategies. The teacher wanted to make 

sure they had improved the way they were used to reading critically. This last workshop was called 

a review workshop. Here, the students could put into a real context the all-previous critical reading 

comprehension strategy (Skimming-Scanning identifying the main ideas and summarization, 

guessing and word meaning, inferring, and predicting).  

Evaluation stage 

In this stage, three instruments designed and implemented to collect the data will be 

explained with their corresponding results. The explanation will begin with the questionnaires and 

then, the two journals (one for the researcher and another one for the external observer) which 

were used in all the developed workshops. 

Questionnaires administered and obtained results. 

In this research, the questionnaires as main instruments were applied to the 9th-grade 

students in all the workshops during the intervention. These questionnaires were used to know my 

students’ points of view and perceptions about the foreign language learning experiences and the 

new learning methodology (TBL). 
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These questionnaires were divided into three sections. The first one was designed to know 

about the 9th students' level of motivation and interest in reading comprehension and participation 

in this project. The second was related to language skills and their foreign language experiences 

and learning descriptions. Finally, the last part was designed to know their perception of the TBL 

methodology. In this last part, multichoice and open-ended questions were included. 

As a summary of all these applied questionnaires, and after having compared all the 

corresponding answers using the questionnaire data analysis matrix described in the methodology 

section, these were the more recurrent codes and trends found within them. The following list 

shows the results that emerged from them considering the TBL methodology and the Critical 

reading strategies implemented: 

1. Code 1: Basic linguistic elements acquisition 

2. Code 2: Enhancing critical reading abilities 

3. Code 3: Boosting grammar knowledge 

4. Code 4: Expanding vocabulary items  

5. Code 5: Overreliance on the first language 

6: Code 6: Improving English proficiency 

7: Code 7: Reading skills performance 
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Researcher’s Journal administered and obtained results. 

During the six workshops, I used the journal as an important instrument for collecting 

information. I administered one per session, at the end of each workshop as a reflective cycle to 

better the future interventions and evaluate my students’ suggestions and recommendations.  

To collect the data, I used a format that was divided into three sections: first, the description 

of the context, second, the descriptions of the workshops (What I saw during the intervention, in 

terms of my students’ critical reading comprehension skills) and finally, the results of that 

observation. From that, many codes were found, as follows: 

1. Code 1: Limited English proficiency 

2. Code 2: Average critical reading comprehension 

3. Code 3: Little vocabulary inventory 

4. Code 4: Minimum first language utilization 

5. Code 5: Restricted English language competency 

6: Code 6: Average language skills use 

7: Code 7: Average critical reading comprehension. 

External observer’s Journal administered and obtained results. 

During the six workshops, this journal was used by the external observer as an important 

instrument for collecting information. This was administered as well, one per session, at the end 

of each workshop as a reflective cycle to improve future interventions and evaluate the 9th-grade 

students’ suggestions and recommendations.  
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To collect the data, the non-participant observer used the same format as the researcher and 

was divided into three sections: first, the description of the context, second, the descriptions of the 

workshops (What he saw or could observe during his pedagogical observation, in terms of my 

students’ critical reading comprehension skills, their class performance, motivation, attitude, 

among others), and finally, the results of that observation. From that, many codes were found, as 

follows: 

1. Code 1: Minimal English language proficiency  

2. Code 2: Reading comprehension challenges 

3. Code 3: Grammar skill development 

4. Code 4: Scarce grammar Knowledge 

5. Code 5: Reducing first language dependency 

6: Code 6: Constrained English language proficiency  

7: Code 7: Advancing language abilities 

Results from the instruments 

After having analyzed all the instruments that helped me to achieve the proposed objectives 

and answer the research question, and after having triangulated the corresponding data, in terms 

of language skills, critical reading strategies, and TBL as a learning methodology, the following 

codes/trends arose as the most relevant ones throughout the instruments during the action and 

evaluation stages: 
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Figure 6 

 Triangulation of the codes found in the action-evaluation stage instruments. 

 

Note. Author’s own, 2023. 

Based on the prior graph, significant achievements were observed, demonstrating the 

positive impact of the proposed methodology. Firstly, a remarkable advancement of 35% was 

noted in students' critical reading comprehension strategies such as skimming, scanning, predicting 

and inferring. Furthermore, it was found that the Task-Based Learning (TBL) approach also 

contributed to the development of linguistic competencies in English as a Foreign Language 

(EFL), resulting in a 25% improvement in students' proficiency. 

Equally noteworthy is the average 18% increase in EFL proficiency, indicating that the 

implementation of TBL had an overall positive effect on language mastery. Moreover, there was 

a 12% enhancement in language use, encompassing aspects such as grammar, vocabulary, and 
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punctuation, underscoring the methodology's effectiveness in the comprehensive improvement of 

students' language skills. 

One of the most significant accomplishments in this stage was the successful adaptation of 

TBL as a new EFL learning approach, with a 7% positive impact on its implementation. This 

outcome highlights the feasibility and relevance of TBL as an effective strategy for enhancing 

critical reading skills in a school context. 

Lastly, a minimum L1 use was accomplished with a 3% impact, indicating that students 

are increasingly immersing themselves in the English as a foreign language environment, which 

is crucial for long-term success in language learning. These combined achievements demonstrate 

the effectiveness of the TBL methodology in improving critical reading skills and EFL proficiency. 
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5.  Findings 

In this section of this research report, the main findings that emerged from the 

implementation of the six workshops related to the project “Enhancing 9th Graders' Critical 

Reading Skills through Task-Based Learning Approach in a Public School in the Bolivar 

Department” are addressed. The main findings were, as follows: 

First, ninth-grade students at this public school could increase their critical reading 

comprehension skills through the tasks that implied applying the proposed critical reading skills. 

In the beginning, they had very low critical reading comprehension skills as the diagnostic stage 

showed. Some evidence taken from the instruments is: “Al principio no lograba entender ni texto, 

ni las palabras, ahora leo muy bien lectura critica, la seño nos enseñó / At first I couldn't 

understand neither the text nor the words, now, I read very well critical reading, our teacher taught 

us”. (Taken from students’ questionnaire). 

Second, Ninth-grade students at this public school could improve their EFL proficiency 

level (all the skills: Listening, speaking, writing, and reading). This was demonstrated in the final 

workshop, in which, they developed it without any effort made by the teacher in the classroom. 

They could use the language to communicate among themselves. They could finally read long 

critical texts and understand them. They could answer correctly to the final exit test with minor 

mistakes.  

In the figure, it can be evidenced that the students showed an improvement in the different 

EFL skills. The figure suggests that students have achieved a greater number of correct answers 

compared to incorrect ones, indicating positive progress in their skills. (Taken from figure N-9 

Exit test). 
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Figure 7  

Comparison of correct and incorrect answers in Exit Test 

 

             

Figure 8 

General scores obtained by 9th-grade students in the Diagnostic Test 

     

In Figure 8, it can be evidenced the scores obtained by the students on the final exit test. It 

is seen the improvement of the different EFL skills, we can see how the scores have evolved. It is 
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important to analyze this data to understand progress and areas where students may need more 

support. 

Third, Ninth-grade students at this public school could improve their language use in terms 

of grammar and vocabulary. The students could understand better intermediate and advanced long 

critical texts and make inferences and predictions about them. When writing, they could write 

using new words and new grammatical rules. They were also accustomed to utilizing punctuation 

in a concise and specific form. Some excerpts as evidence are presented below. 

“Siento que aprendí mucho con los talleres, aprendí demasiado vocabulario y aprendí a 

entender la lectura. Ahora se cómo utilizar loss signos de punctuation”. (Taken from students’ 

questionnaire). 

“I feel that I learned a lot with the workshops, I learned too much vocabulary and I learned 

to understand reading. Now, I know how to use punctuation marks”. (Taken from students’ 

questionnaire). 

“I was able to observe that during the workshops, the students were little by little improving 

their ability to understand words easily”. (Taken from researcher’s journal). 

4th. Finally, Ninth-grade students at this public school could use English to develop their 

tasks, with some minor mistakes, but they could be able to communicate among them. After 

reading, they were able to discuss the topics studied. At the end of the workshops, they tried not 

to use much the L1. They used it, but not at the beginning of the process; just to clarify some deep 

doubts related to vocabulary. Some examples follow… 
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“Si, porque a través de estos talleres pues he aprendido mi languaje en inglés, aveces 

cometo errores normales. / Yes, because through these workshops I have learned my language in 

English. Sometimes I make mistakes, in a normal form.” (Taken from Students’ questionnaire) 

6.  Conclusions, pedagogical implications, limitations, and challenges for further research 

Conclusions 

This study stands as a pivotal chapter in our ongoing research aimed at enhancing the 

critical reading skills of 9th-grade students through the implementation of the Task-Based 

Learning (TBL) approach. It has allowed us to thoroughly evaluate the impact of TBL on our 

students' critical reading abilities, offering a profound insight into its effectiveness. The evidence 

gathered from pre- and post-intervention assessments, student feedback, self-assessment, teacher 

observations, and a comparative analysis with control groups strongly support the proposition that 

TBL holds significant promise in cultivating critical reading skills among our students. These 

findings extend the existing body of knowledge while simultaneously furnishing valuable practical 

insights for educators and researchers striving to elevate critical reading competencies within 

educational contexts. 

 

The results of this study affirm our hypothesis that the implementation of task-based 

learning can indeed enhance the critical reading skills of 9th-grade students in a public school 

within the Bolivar Department. The experimental group exhibited substantial improvement in their 

reading comprehension scores when compared to their baseline performance, underscoring the 

efficacy of the task-based learning approach in advancing critical reading abilities. Qualitative 

data, in the form of student feedback and self-assessment, provided a deeper understanding of the 

participants' experiences and perceptions of the intervention. It became evident that they not only 
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found the approach engaging but also interactive, and, most importantly, instrumental in improving 

their reading comprehension capabilities. 

 

One notable outcome of this research is the heightened interest that students have displayed 

towards reading within the classroom setting. They now demonstrate the ability to tackle lengthy 

critical texts with the aptitude to draw comparisons, make inferences, predict outcomes, decipher 

meaning, provide concise summaries, and, fundamentally, immerse themselves in the 

comprehensive context of intermediate and advanced texts. These findings have far-reaching 

implications for educational practices, emphasizing the importance of pedagogical methods that 

not only impart critical reading skills but also instill a genuine passion for reading in students, 

transforming them into proficient and enthusiastic readers. 

 

Implications 

 

The outcomes of this investigation hold substantial implications for educators and policymakers 

actively seeking ways to enhance students' critical reading capabilities. Through the application of 

task-based learning, with a specific focus on nurturing critical reading skills, a highly effective 

strategy for improving students' reading comprehension proficiency emerges. This approach can 

be seamlessly integrated into the curriculum of public schools in the Bolivar Department and 

similar educational settings, thereby bolstering students' language proficiency and overall 

academic performance. 

Furthermore, this study underscores the paramount importance of incorporating 

pedagogical methods that prioritize student-centered, interactive, and engaging approaches within 
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the domain of language instruction. The insights gained from this research have significantly 

deepened my understanding of effective teaching and learning practices. This newfound 

knowledge has not only transformed my teaching context but also has the potential to reverberate 

throughout the broader community of English as a Foreign Language (EFL) educators. As a result, 

this research contributes to the broader mission of enhancing language education and fostering a 

dynamic and student-centric learning environment. 

 

Limitations 

Within this research, there were some limitations during the development of the 

workshops. The first one is related to the use of ICTs in the school because, in the computer room, 

there was no internet connection. This could have helped in a better form to the development of 

the sessions. 

 

In terms of the methodological procedures, at the beginning, it was hard for them to get 

used to the new learning method (TBL). Some of the students found it difficult. They sometimes 

did not know how to develop the suggested task, so the teacher had to repeat and repeat. 

  

Number two, there was too much time between one workshop and the other. Every time I 

was going to implement the next one, something happened in the school, either a teachers’ meeting 

or any project within the school or not regular classes. I could not use the same day of the week to 

develop the workshops. Number three, not satisfied with the time the principal was giving me to 

develop the workshops, there was a big gap between the two workshops because of vacation time 

(between June and July, workshops 3 and 4). 
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Appendix B: Parents’ consent letter
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Appendix C: Diagnostic stage - Instruments -1 Students’ questionnaire. 

UNIVERSIDAD DE  

UNIVERSIDAD DE CALDAS 
 

 
Programa de Maestría en Didáctica del Inglés 

Extensión Cartagena 

Researcher: Kelly Patricia Diaz Colón 
 

Research Project: Enhancing 9th Graders' Critical Reading Skills through Task-Based 

Learning Approach in a Public School in Bolivar Department. 

 

 

STUDENTS’ QUESTIONNAIRE 
 

DATA ANALYSIS 
 

 

Section: N-1 / Motivation and interests/ 

Seccion N-1 / Motivation in interés. 
 

Items 1 

Totalmente 

en 

desacuerdo 

2 

Algo en 

desacuerdo 

3 

Ni de 

acuerdo, ni 

en 

desacuerdo 

4 

Algo de 

acuerdo 

5 

Muy de 

acuerdo 

Ítem # 1 
 

Me sentí motivado en 

los talleres de inglés. 

 

     

Ítem # 2 

Los temas que 

desarrolló mi profesora 

en los talleres fueron 

atractivos e 

interesantes para mí. 

     

Ítem # 3 

Participé activa y 

voluntariamente en el 
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desarrollo de los 

talleres 

Ítem # 4 

Me gustó que mi 

profesora leyera textos 

en inglés y nos animara 

a comprenderlos a 

través de preguntas. 

 

     

Ítem # 5 
Disfruté cuando la 

profesora me pregunta 

sobre el texto leído y 

respondí de forma corta 

y larga. 

     

 

Section: N-2 / Section: N-2 / Language (all the skills) / Learning description /  

Sección N-2 / descripción de la lengua y habilidades básicas. 
 

Items 1 

Totalmente 

en 

desacuerdo 

2 

Algo en 

desacuerdo 

3 

Ni de 

acuerdo, ni 

en 

desacuerdo 

4 

Algo de 

acuerdo 

5 

Muy de 

acuerdo 

Ítem # 6 

Hablé inglés con la 

profesora en los 

talleres. 

     

Ítem # 7 

Comprendí e interpreté 

de inglés a español los 

textos que la profesora 

me asignó. 

     

Ítem # 8 

Entendí claramente las 

ideas principales de las 

lecturas que la 

profesora me asignó y 

dí solución a sus 

interrogantes. 

     

Ítem # 9 
Respondí con 

respuestas cortas y 

largas cuando 

comprendí los textos 

asignados por la 
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profesora en los 

talleres. 

 

Ítem # 10 
Entendí las reglas 

gramaticales 

trabajadas por la 

profesora en los 

talleres. 

     

Ítem # 11 
Se me facilitó entender 

y comprender los 

textos en inglés porque 

poseo un gran 

vocabulario. 

 

     

Ítem # 12 

Se me facilitó entender 

todas las palabras en 

inglés de los textos 

cuando los traduje. 

     

Ítem # 13 
Entendí claramente 

cuando la profesora 

me habló en inglés 

     

Ítem # 14 
Escribí en inglés un 

resumen corto después 

de realizar un ejercicio 

de lectura. 

 

     

Section: N-3 / Seccion: N-3 / About TBL  

Sección N-3 / Acerca del enfoque basado en tareas. 

Items 1 

Totalmente 

en 

desacuerdo 

2 

Algo en 

desacuerdo 

3 

Ni de 

acuerdo, ni 

en 

desacuerdo 

4 

Algo de 

acuerdo 

5 

Muy de 

acuerdo 

Ítem # 15 
Desarrollé los 

talleres usando el 

enfoque basado en 

tareas (TBL). 

     

Ítem # 16 

Entendí la 

metodológica 
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relacionada con el 

enfoque basado en 

tareas (TBL). 

Ítem # 17 
Comprendí la 

diferencia entre una 

tarea (Task) y una 

actividad (activity). 

     

Ítem # 18 

Comprendí la 

diferencia entre: Pre-

task / Task/ Post-

task. 

     

Ítem # 18 
Desarrollé ejercicios 

de lectura critica 

usando el enfoque 

basado en tarea. 

     

 

19. Con tus palabras responde: 

1. ¿Como fue tu experiencia durante los talleres? 

______________________________________________________________________________

____________________________________________________________________ 

2. ¿Qué aprendiste del enfoque basado en tareas (TBL)? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________ 

 

3. ¿Crees que tu proceso de lectura critica en inglés ha mejorado después de implementar los 

talleres? / Justifica tu respuesta. 

______________________________________________________________________________

______________________________________________________________________________
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______________________________________________________________________________

__________________________________________________________ 

 

4. ¿Qué impacto ha generado para ti que la profesora haya utilizado este enfoque (TBL) en 

las clases de inglés? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________ 
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Appendix D: Diagnostic stage - Instruments -2  Research and external observer’s journal. 

 

UNIVERSIDAD DE CALDAS 

 
Master´s Program in English Didactics 

Kelly Diaz Colon 

Research Project: Enhancing 9th Graders' Critical Reading Skills through Task-Based 

Learning Approach in a Public School in Bolivar Department. 
 

Instrument:  RESEARCHERS AND EXTERNAL OBSERVER’s JOURNAL 

 

WORKSHOP 1,2 and 3.: 

CONTEXT: 9th-grade students - Institución Educativa Alfonso López Pumarejo - Turbaco, 

Bolívar. 

 

WORKSHOP 1: 

 

 

WORKSHOP 2: 

 

 

WORKSHOP 3: 

 

 

INTERPRETATION OF THE WORKSHOPS:  
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FINAL REFLECTIONS AND FINDINGS. 

 

 

 

Appendix E: Diagnostic stage - Instruments - N°3 (Diagnostic test). 
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Appendix F: Action stage - workshop- N°1  

 

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH 

TASK-BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR 

DEPARTMENT. 

WORKSHOP N-1 

● Subject: English 

● Institution: Alfonso López Pumarejo -Turbaco Town 

● Date: February / 2023 

● Time: From 8 a.m. to 11:00 a.m., 

● Length: 3 hours (180 minutes)  

 

MAIN TASK: READING A SHORT PIECE OF INFORMATION IN A NEWSPAPER 

ABOUT THE USA PRESIDENT'S PERSONAL INFORMATION. 

 

LEARNING OBJECTIVES: 

During the workshop, 9th grade students will be able to: 

● Skim the text identifying its theme, topic and meaning. 
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● Scan the whole text to find the general aspects of it. 

● Look for specific details when reading the whole text. 

● Tell others about specific and general ideas about the text. 

 

DBA’S: 

 Recognizes general and specific information in written and oral opinion texts and 

discussions on familiar topics. 

 Exchanges opinions on topics of personal, social, or academic interest. 

Estándares Básicos de Competencias: 

• Valoro la lectura como un medio para adquirir información de diferentes disciplinas que 

amplían mi conocimiento.  

• Utilizo variedad de estrategias de comprensión de lectura adecuadas al propósito y al tipo de 

texto. 

READINGS STRATEGIES: SKIMMING AND SCANNING 

 

LINGUISTIC COMPETENCE OF THE LESSON: 

● To identify the basic forms of verb (Be) in Present Tense (am – is- are) and its affirmative, 

negative and questions structures, and some basic structures of simple present tense. 

 

MATERIALS: 

  

● Sound box, Audios, cardboards, Laptop, Color Markers, English Book, Video Beam, 

Board, Pear deck platform. 

  

Web Pages and Books: 

● Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 
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●  Derechos Básicos de Aprendizaje. Grados Transición a Quinto de Primaria. Colombia 

Bilingüe. Ministerio de Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

LESSON N-1 

PRE-TASK 

Estimados estudiantes: Hoy aprenderán la tarea de como buscar información general y 

detallada en dentro de un texto básico de forma rápida y ágil, identificando aspectos 

fundamentales y relevantes del mismo con poco acercamiento 

 

TIMING: 8:00 to 8:10 a.m 

AIM: To activate prior vocabulary knowledge 

 

 

ICEBREAKER: The teacher calls up one student’s name and that students has got to give a 

number, the teacher checks on her list and the name mentioned is the one who starts passing on 

the board. The teacher shows him/her an action verb written on a piece of paper, the student has 

got to mime that verb until one of his classmates raises hand and gives the correct answer. Once 

he/she finishes, sits down and gives a number to the teacher, so he can call up another student to 

do mime another action verb.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

Pre-reading 

Pre-task #1 

TIMING: 8:10 to 8:40 a.m. 

 

- The teacher will assign and give physically the corresponding text to the students to read and 

analyze it. After having gotten the text from the teacher, students will begin to scan the text in a 
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general way. After that, the teacher will explain the SCANNING strategy to be put into practice 

by them. 

 

TIMING: 8:40 to 9:10 a.m. 

AIM: To activate prior vocabulary knowledge 

PRE-READING 

Pre - task #2 

-Students will highlight from the text, the words, or expressions they consider are unknown to 

them. They will write them on a piece of paper. -Students will try to write at least simple sentences 

with them (using a dictionary if necessary). 

- Students will share with their partners the words and the expressions they found. Students will 

share their notebooks to check other partners’ sentences and check them with the teacher’s guide. 

DURING TASK (During reading) 

TIMING:  9:10 to 10:10 a.m. 

AIM: To skim and scan the text the teacher gave them to look for general details. 

Task #1: 

Students will read the whole text in a silent way; they will also use a dictionary to translate 

it and to have a wider idea of the assigned text. Then, students will find the theme, topic, and 

general aspects of the text, they will also tell orally to their partners what the text is about. Finally, 

students will infer what the grammar immerses within the whole text. 

POST- TASK 

TIMING: 10:10 to 10:40 p.m. 

AIM: To understand the general and main ideas of a reading text and to correctly answer 

the suggested questions according to it. 

Post-Task #1: 
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-     With the teacher’s help, students will be able to identify the clue words from a new text 

given by the teacher. They will have to read it all. Then, the teacher will ask them to write on a 

piece of paper the main ideas gotten from the context of the assigned reading. Finally, students 

will have the chance to tell the class using their own words what they could understand from the 

assigned reading. 

EVALUATION: 

TIMING: 10:40 to 11:00 a.m. 

AIM: To evaluate the whole learning and teaching process in this workshop through the 

application of instruments: 

1. Students’ questionnaire 

2. Teacher’s journal 

3. External Observer’s journal. 

 

Reading N- 1 
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Reading N- 2 
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Appendix G: Action stage - workshop- N°2  

 

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH TASK-

BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR DEPARTMENT. 

WORKSHOP N-2 

 Subject: English 

● Institution: Alfonso Lopez Pumarejo -Turbaco Town 

● Date: June 23rd/ 2023 

● Time: From 8 a.m. to 11:00 a.m. 

● Length: 3 hours (180 minutes)  

 

DESCRIPTION: 

 This lesson plan follows the TBL methodology and is designed for 9th-grade students 

(Their ages range from 13 to 15 years old) with an A2 level of English. 

LEARNING OBJECTIVE: 

During the workshop, 9th-grade students will be able to: 

 analyze characters, themes, and literary elements in the first chapter of the novel "The 

Giver" by Lois Lowry. 

BLR’S: 
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 Summarizes information s/he has read or listened to on academic and school-related 

topics through a structured written text. 

 

READING STRATEGY: IDENTIFYING THE MAIN IDEA AND SUMMARIZATION 

MATERIALS: 

 Laptop, Dictionaries, translators, Video Beam, Board, Worksheets, etc. 

  

Web Pages and Books: 

 Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 

●  Derechos Básicos de Aprendizaje. Grados Transición a Quinto de Primaria. Colombia 

Bilingüe. Ministerio de Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

 

Phase 1 

 

Stage: 

 

Activities Aims 

(Pre-task): At this stage, the 

teacher will give the 

students the materials 

that will be used and 

introduce the topic of 

the task. 

Time: (15 minutes) 

- The teacher gives a printed 

copy of the first chapter of 

the novel "The Giver" to the 

students and shares a 

summary of it. 

- Students will have to scan 

and skim the whole chapter. 

- To activate previous 

knowledge, quick 

reading and reading 

process experience. 

(During Task): (Task) / time: 

25 minutes. 

 

 

-In a group of 4, students will 

extract and share with their 

peers the key sentences that 

mainly describe the main 

topic and general ideas of the 

chapter. 

-To improve fluency, 

negotiation of meaning 

and monitoring. 
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(Planning) /time: 

 (1 hour and 10 

minutes): 

-In pairs, students will read 

the whole chapter. 

- In the same pairs, students 

will identify the main 

characters (describe them 

physically), and the main 

themes, and classify the 

different literary elements 

they could find within the 

chapter. They will write 

everything on their 

worksheets. 

-To improve fluency, 

negotiation of meaning, 

and monitoring. 

(Report) / time: 

(5 minutes per group). 

20 minutes  

In a round table, one student 

per group will briefly share 

with the whole class the main 

characters, themes, and 

literary elements they found 

after reading the assigned 

chapter. 

They will compare those 

previous aspects with their 

real-life- situations. 

To improve fluency, 

accuracy, discourse 

cohesion and public 

speaking skills. 

(Post-task) Analyzing / 

(20 minutes) 

Individually, Students will 

analyze the grammar used 

within the chapter. (Tenses, 

verb forms, connectors, 

linking words, paragraphs 

(writing one example per 

each. 

 

-To focus on Form, 

accuracy and 

grammatical knowledge 

of the L2. 
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WORKSHEET 

1. Please, write key sentences that mainly describe the main topic and general ideas of the 

chapter: 

 

 

2. Please, identify the main characters (describe them physically), and the main themes, and 

classify the different literary elements. 
 

 

 

3. Please, analyze the grammar used within the chapter. (Tenses, verb forms, connectors, 

linking words, paragraphs (writing one example per each. 

Practice: 

(20 minutes) 

 

Homework: 

-Create a brief similar story 

using new characters, themes, 

and other literary elements 

and share it with the class and 

the teacher. 

 

 

 

 

L2 learning and 

acquisition. 
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4. Please, create a brief similar story using new characters, themes, and other literary 

elements. 
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Appendix H: Action stage - workshop- N°3  

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH TASK-

BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR DEPARTMENT. 

WORKSHOP N-3 

 Subject: English 

● Institution: Alfonso Lopez Pumarejo -Turbaco Town 

● Date: July 15th/ 2023 

● Time: From 8 a.m. to 11:00 a.m. 

● Length: 3 hours (180 minutes)  

 

DESCRIPTION: 

 This lesson plan follows the TBL methodology and is designed for 9th-grade students 

(Their ages range from 13 to 15 years old) with an A2 level of English. 

LEARNING OBJECTIVE: 

During the workshop, 9th-grade students will be able to: 

 Guess the meaning of unknown words within a written text considering the general context 

of it. 

BLR’S:  

 Identify the meaning of unknown words in different types of short written text and share 

ideas with classmates. 
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READING STRATEGY: GUESSING WORD MEANING 

MATERIALS: 

 Printed copies of the text “Janet’s experience” taken from Icfes Test, Laptop, dictionaries, 

translators, Video Beam, Board, Worksheets, etc. 

  

Web Pages and Books: 

● Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 

●  Derechos Básicos de Aprendizaje. Grados de 6° a 11°. Colombia Bilingüe. Ministerio de 

Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

 

Phase 1 

 

Stage: 

 

Activities Aims 

(Pre-task): At this stage, the 

teacher will give the 

students the materials 

that will be used and 

introduce the topic of 

the task. 

Time: (15 minutes) 

- The teacher gives a printed 

copy of the text “Janet’s 

experience” taken from icfes. 

- Students will have to scan it 

and highlight the unknown 

words. 

- To activate previous 

knowledge, quick 

reading and reading 

process experience. 

(During Task): (Task) / time: 

25 minutes. 

 

 

-Individually, students will 

read the whole text. They will 

have to guess the meaning of 

the words they previously 

highlighted without using 

dictionaries, just, considering 

the context of the reading. 

 

-To improve fluency, 

negotiation of meaning 

and monitoring. 
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(Planning) /time: 

 (1 hour and 20 

minutes): 

-In groups of 3, students will 

have to re-read the text and 

will share with their partners 

the meaning of the unknown 

words each of them found.  

- As the text is divided into 

paragraphs, each one of the 

members of the group, will 

present a paragraph 

explaining what is about? the 

main features, the general 

ideas, and explaining to the 

peers the meaning of the 

unknown word each one 

found.  

-Finally, as a group, students 

will translate the whole text 

into Spanish on just one-piece 

paper (one for the whole 

group). 

-To improve fluency, 

negotiation of meaning, 

and monitoring. 

(Report) / time: 

(5 minutes per group). 

25 minutes  

As an oral presentation, one 

member of each one of the 

group will present to the class 

the general translation they 

did.  

In the end, after analyzing all 

the translations, together with 

the teacher will construct a 

final version of it. The teacher 

will write the final version on 

To improve fluency, 

accuracy, discourse 

cohesion and public 

speaking skills. 
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the board, for everybody to 

see it. 

 

 

(Post-task) Analyzing / 

(15 minutes) 

Individually, Students will 

analyze the grammar used 

within the chapter. (Tenses, 

verb forms, connectors, 

linking words, paragraphs 

(writing one example per 

each. 

-To focus on Form, 

accuracy and 

grammatical knowledge 

of the L2. 

Practice: 

(20 minutes) 

 

Homework: 

-Students will answer the 

multiple choices questions 

provided by this written text 

(Icfes) and share it with the 

class and the teacher. 

 

 

 

 

L2 learning and 

acquisition. 
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Appendix I: Action stage - workshop- N°4  

 

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH 

TASK-BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR 

DEPARTMENT. 

WORKSHOP N-4 

● Subject: English 

● Institution: Alfonso López Pumarejo -Turbaco Town 

● Date: August 14th/ 2023 

● Time: From 8 a.m. to 11:00 a.m. 

● Length: 3 hours (180 minutes)  

 

DESCRIPTION: 

 This lesson plan follows the TBL methodology and is designed for 9th-grade students 

(Their ages range from 13 to 15 years old) with an A2 level of English. 

 

LEARNING OBJECTIVE: 

During the workshop, 9th-grade students will be able to: 

 Get the primary and secondary ideas that are not explicit in a text considering the general 

topic that this contains.  

BLR’S:  
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Explains ideas presented in an oral or written text about topics of interest or that are familiar 

through the use of previous knowledge, inferences, or interpretations. 

 

READING STRATEGY: INFERRING 

MATERIALS: 

 Printed copies of the “Inferences worksheets 1” taken from 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-

01/?answers=true, Laptop, dictionaries, translators, Video Beam, Board. Worksheets, etc. 

  

Web Pages and Books: 

● Youtube channel: https://www.youtube.com/watch?v=1oqdI5JMJnM 

● Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 

●  Derechos Básicos de Aprendizaje. Grados de 6° a 11°. Colombia Bilingüe. Ministerio de 

Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

 

Phase 1 

 

Stage: 

 

Activities Aims 

(Pre-task): At this stage, 

the teacher 

will give the 

students the 

materials that 

will be used 

and introduce 

the topic of the 

task. 

Time: (15 

minutes) 

- The teacher will play a video on 

YouTube about an inferential situation “ 

https://www.youtube.com/watch?v=1oq

dI5JMJnM. Students will watch it and 

must write what they can understand 

from it on a worksheet. After writing one 

or two of them will tell orally to the class 

what they could infer can probably be 

happening to the characters of it. 

 

- To activate previous 

knowledge, quick reading 

and reading process 

experience. 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.youtube.com/watch?v=1oqdI5JMJnM
https://www.youtube.com/watch?v=1oqdI5JMJnM
https://www.youtube.com/watch?v=1oqdI5JMJnM
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(During 

Task): 

(Task) / time: 

25 minutes. 

 

 

-After having activated their previous 

knowledge, students individually will 

read the whole worksheet 1 where they 

can find some passages they must 

understand. They will have to guess the 

main ideas and answer the questions 

according to their reading process. 

Students will support the inferences 

based on specific details from the 

passages. They will write those ideas on 

a worksheet the teacher will give them. 

-To improve fluency, 

negotiation of meaning 

and monitoring. 

(Planning) 

/time: 

 (1 hour and 20 

minutes): 

-In groups of 5, considering that there are 

4 passages, students will have to prepare, 

an oral presentation based on the passage 

and questions the teacher assigns them. 

They will have to share among them the 

meaning of the text, the corresponding 

responses, and the way in which they 

explain to their peers what they infer is 

happening or could happen in each one of 

those passages. (They will have to create 

cardboard using markers and show that to 

their peers). 

 

-To improve fluency, 

negotiation of meaning, 

and monitoring. 

(Report) / 

time: 

(5 minutes per 

group). 25 

minutes  

As an oral presentation, two members of 

each one of the group will present to the 

class the general ideas and the complete 

translations of the inferential text they 

did. They will have to tell their peer what 

the text was about and what they could 

infer from that. They will have to use 

To improve fluency, 

accuracy, discourse 

cohesion and public 

speaking skills. 
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their cardboard to make it more ludic and 

didactic. 

At the end, the teacher will give 

corrective feedback based on the 

students’ reading and speaking 

production and their level of inference. 

 

(Post-

task) 

Analyzing / 

(15 minutes) 

Individually, Students will analyze the 

grammatical structures used within the 

passages. (Tenses, verb forms, 

connectors, linking words, paragraphs 

(writing one example per each). 

-To focus on Form, 

accuracy and grammatical 

knowledge of the L2. 

Practice: 

(20 minutes) 

 

Homework: 

-Students will look for a new example of 

an inferential reading on internet. 

He/she will practice by their own at 

home answering the questions related to 

the text to improve their level on 

inference.  During the class, the teacher 

will choose any student and he/she will 

have to tell the class, what the text they 

showed was about.  

 

 

 

 

L2 learning and 

acquisition. 
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Appendix J: Action stage - workshop- N°5  

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH 

TASK-BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR 

DEPARTMENT. 

WORKSHOP N-5 

  

● Subject: English 

● Institution: Alfonso Lopez Pumarejo -Turbaco Town 

● Date: August 28th/ 2023 

● Time: From 8 a.m. to 11:00 a.m. 

● Length: 3 hours (180 minutes)  

 

DESCRIPTION: 

 This lesson plan follows the TBL methodology and is designed for 9th-grade students 

(Their ages range from 13 to 15 years old) with an A2 level of English. 

 

LEARNING OBJECTIVE: 

During the workshop, 9th-grade students will be able to: 

Make informed predictions to connect their existing knowledge to new information from a text to 

get meaning from what they read. 

 

BLR’S:  

Predict general and specific information from an academic or general text they read, 

considering their prior knowledge. 
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READING STRATEGY: PREDICTING 

 

MATERIALS: 

  

● Printed copies of the “Inferences worksheets 1” taken from 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-

01/?answers=true, Laptop, dictionaries, translators, Video Beam, Board. Worksheets, etc. 

  

Web Pages and Books: 

  

● Youtube channel: https://www.youtube.com/watch?v=1oqdI5JMJnM 

● Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 

●  Derechos Básicos de Aprendizaje. Grados de 6° a 11°. Colombia Bilingüe. Ministerio de 

Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

 

Phase 1 

 

Stage: 

 

Activities Aims 

(Pre-task): At this stage, 

the teacher 

will give the 

students the 

materials that 

will be used 

and introduce 

the topic of the 

task. 

Time: (15 

minutes) 

- The teacher will play a video on 

YouTube about predictions “  

https://www.youtube.com/watch?v=z3rUZsUoL

I0. 

Students will watch it and must write 

what they can understand from it on a 

worksheet. After writing one or two of 

them will tell orally to the class what they 

could predict the teacher is showing in 

the book. They will answer the teacher’s 

questions. 

 

- To activate previous 

knowledge, quick reading 

and reading process 

experience. 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.youtube.com/watch?v=1oqdI5JMJnM
https://www.youtube.com/watch?v=z3rUZsUoLI0
https://www.youtube.com/watch?v=z3rUZsUoLI0
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(During 

Task): 

(Task) / time: 

25 minutes. 

 

 

-After having activated their previous 

knowledge, students individually will 

read the whole worksheet 1 where they 

can find some passages they must 

understand. They will have to guess the 

main ideas and answer the questions 

according to their reading process. 

Students will predict what is going to 

happen in each one of the previous 

passages. They will write those ideas on 

a worksheet the teacher will give them. 

-To improve fluency, 

negotiation of meaning 

and monitoring. 

(Planning) 

/time: 

 (1 hour and 20 

minutes): 

-In groups of 3, considering that there are 

5 passages, students will have to prepare, 

an oral presentation based on the passage 

and questions the teacher assigns them. 

They will have to share among them the 

meaning of the text, the corresponding 

responses, and the way in which they 

explain to their peers what they predict 

can happen in each one of those passages. 

(They will have to create cardboard using 

markers and show that to their peers). 

 

-To improve fluency, 

negotiation of meaning, 

and monitoring. 

(Report) / 

time: 

(5 minutes per 

group). 25 

minutes  

As an oral presentation, two members of 

each of the group will present to the class 

the general ideas and the complete 

translations of the predicting text they 

did. They will have to tell their peers 

what the text was about and what they 

could predict from that. They will have to 

To improve fluency, 

accuracy, discourse 

cohesion and public 

speaking skills. 
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use their cardboard to make it more ludic 

and didactic. 

At the end, the teacher will give 

corrective feedback based on the 

student’s reading and speaking 

production and their level of inference. 

 

(Post-

task) 

Analyzing / 

(15 minutes) 

Individually, Students will analyze the 

grammatical structures used within the 

passages. (Tenses, verb forms, 

connectors, linking words, paragraphs 

(writing one example per each). 

-To focus on Form, 

accuracy and grammatical 

knowledge of the L2. 

Practice: 

(20 minutes) 

 

Homework: 

-Students will look for a new example of 

a predicting reading on internet. He/she 

will practice by their own at home 

answering the questions related to the 

text to improve their level of prediction 

and ideas connections.  During the class, 

the teacher will choose any student and 

he/she will have to tell the class, what 

the text they showed was about.  

 

 

 

 

L2 learning and 

acquisition. 
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Appendix K: Action stage - workshop- N°6  

 

UNIVERSIDAD DE CALDAS 

Maestría en Didáctica del Inglés 

 

  

PROJECT: ENHANCING 9TH GRADERS' CRITICAL READING SKILLS THROUGH 

TASK-BASED LEARNING APPROACH IN A PUBLIC SCHOOL IN THE BOLIVAR 

DEPARTMENT. 

WORKSHOP N-6 

  

● Subject: English 

● Institution: Alfonso Lopez Pumarejo -Turbaco Town 

● Date: September 14th/ 2023 

● Time: From 8 a.m. to 11:00 a.m. 

● Length: 3 hours (180 minutes)  

 

DESCRIPTION: 

 This lesson plan follows the TBL methodology and is designed for 9th-grade students 

(Their ages range from 13 to 15 years old) with an A2 level of English. 

 

LEARNING OBJECTIVE: 

During the workshop, 9th-grade students will be able to: 

Read and analyze a text putting into practice all the previous critical reading comprehension 

strategies (Skimming-Scanning identifying the main ideas and summarization, guessing and 

word meaning, inferring, and predicting) 

 

READING STRATEGY: Review of: (Skimming-Scanning, identifying the main ideas and 

summarization, guessing and word meaning, inferring, and predicting) 
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MATERIALS: 

  

● Printed copies of the “Inferences worksheets 1” taken from 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-

01/?answers=true, Laptop, dictionaries, translators, Video Beam, Board. Worksheets, etc. 

  

Web Pages and Books: 

  

● Youtube channel: https://www.youtube.com/watch?v=1oqdI5JMJnM 

● Cambridge University Press- English in Mind Student’s Book 1, p.34 - 42. 

● chrome-

extension://efaidnbmnnnibpcajpcglclefindmkaj/https://eservicioseducativos.com/wp-

content/uploads/2021/11/Cuadernillo-de-preguntas-Ingles-11-2021.pdf 

●  Derechos Básicos de Aprendizaje. Grados de 6° a 11°. Colombia Bilingüe. Ministerio de 

Educación Nacional, 2016. 

● Top Notch Book “Fundamentals.” Third Edition 2. Joan Saslow & Allen Ascher. Pearson 

 

Phase 1 

 

Stage: 

 

Activities Aims 

(Pre-task): At this stage, 

the teacher 

will give the 

students the 

materials that 

will be used 

and introduce 

the topic of the 

task. 

The teacher will give the students a text 

called My Artistic Adventures” from 

ICFES. In this first part, students will 

have to scan and sim quickly the general 

context of what this text is about. 

Students will have to extract of it, the 

transparent words they could understand 

or consider like their L1. 

They will make a list of it and will share 

it with his/her closest partner. 

- To activate previous 

knowledge, quick reading 

and reading process 

experience. 

https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.ereadingworksheets.com/worksheets/reading/inferences/inferences-worksheet-01/?answers=true
https://www.youtube.com/watch?v=1oqdI5JMJnM
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Time: (15 

minutes) 

 

(During 

Task): 

(Task) / time: 

25 minutes. 

 

 

-After having activated their previous 

knowledge and having extracted the 

transparent words, students will be able 

to read the whole text “My Artistic 

Adventure”.  

They will have to draw some pictures that 

show actions related to the text. 

-To improve fluency, 

negotiation of meaning 

and monitoring. 

(Planning) 

/time: 

 (1 hour and 20 

minutes): 

- In pairs, students will be able to 

translate the whole text into Spanish 

using a dictionary. 

-Students will have to answer the 

questions related to their comprehension 

of it.  

- They will infer the main ideas and the 

whole text. (They will write those ideas 

in a worksheet). 

 

-To improve fluency, 

negotiation of meaning, 

and monitoring. 

(Report) / 

time: 

(5 minutes per 

group). 25 

minutes  

As an oral presentation, one member of 

each of group will present to the class the 

general ideas and the complete 

translations of the text. They will have to 

tell their peers what the text was about 

and what they could comprehend from 

that. They will have to use their 

cardboard to make it more ludic and 

didactic. (Draw figures, pictures, games, 

etc.) 

At the end, the teacher will give 

corrective feedback based on the 

To improve fluency, 

accuracy, discourse 

cohesion and public 

speaking skills. 
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student’s reading and speaking 

production and their level of inference. 

 

(Post-

task) 

Analyzing / 

(15 minutes) 

Individually, Students will analyze the 

grammatical structures used within the 

passages. (Tenses, verb forms, 

connectors, linking words, paragraphs 

(writing one example per each). 

-To focus on Form, 

accuracy and grammatical 

knowledge of the L2. 

Practice: 

(20 minutes) 

 

Homework: 

-Students will look for a new example of 

a critical reading comprehension text on 

the internet. He/she will practice on their 

own at home answering the questions 

related to the text to improve their level 

of reading comprehension.  During the 

class, the teacher will choose any 

student and he/she will have to tell the 

class, what the text they showed was 

about.  

 

 

 

 

L2 learning and 

acquisition. 
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Appendix L: Evaluation stage - Instruments for analyzing data - N°1 (Questionnaires) 
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112 
 

 

 



113 
 

 

 

 



114 
 

 

 



115 
 

 

Appendix M: Evaluation stage - Instruments for analyzing data - N°2 (Journals) 

 

 
Master´s Program in English Didactics 

Kelly Diaz Colon 

Research Project: Enhancing 9th Graders' Critical Reading Skills through Task-Based 

Learning Approach in a Public School in Bolivar Department. 

 

Instrument:  RESEARCHERS AND EXTERNAL OBSERVER’s JOURNAL 

 

WORKSHOP 1,2 and 3.: 

EVALUATION STAGE – JOURNALS ANALYSIS 

CONTEXT: 9th-grade students - Institución Educativa Alfonso López Pumarejo - Turbaco, 

Bolívar. 

 

WORKSHOP 1: 

 

 

WORKSHOP 2: 

 

 

WORKSHOP 3: 

 

 

INTERPRETATION OF THE WORKSHOPS:  

 

 

FINAL REFLECTIONS AND FINDINGS. 
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Appendix N: Exit Test. 
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Appendix O: Diagnostic stage – Initial Survey 

UNIVERSIDAD DE  

UNIVERSIDAD DE CALDAS 
 

 
Programa de Maestría en Didáctica del Inglés 

Extensión Cartagena 

Researcher: Kelly Patricia Diaz Colón 
 

Research Project: Enhancing 9th Graders' Critical Reading Skills through Task-Based 

Learning Approach in a Public School in Bolivar Department. 

 

 

STUDENTS’ SURVEY 
 

 

Section: READING SKILL 

 

Items 1 

Totalmente 

en 

desacuerdo 

2 

Algo en 

desacuerdo 

3 

Ni de 

acuerdo, ni 

en 

desacuerdo 

4 

Algo de 

acuerdo 

5 

Muy de 

acuerdo 

Ítem # 1 

 

¿Te gusta leer en 

inglés? 

     

Ítem # 2 

¿Haces 

constantemente 

ejercicios de lectura 

critica en inglés y 

respuestas las 

preguntas de este? 

     

Ítem # 3 
¿Entiendes lo que 

significa leer 

críticamente en inglés? 
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¿Entiendes los textos 

de nivel avanzados e 

intermedios en inglés? 

 

     

Ítem # 5 

¿Se te facilita entender 

los elementos de un 

texto cuando lo lees? 
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